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Abstract
The application of Behaviour Analysis as an early intervention for children with
Autistic Spectrum Condition is increasing within the United Kingdambert,
2013. Although there is evidence to suggest that Educational Psychologists
(EPs) are involved in some capacity with Early Intensive Behavioural Therapy
(EIBI), there is a laagbf research to inform the professiorfSemistructured
interviews were held withdur parents who have a child receiving EIBI and two
EPswith experience of EIBI. The questions asked were related to the role of the
EP within EIBI. The data was analysed using Thematic Analysis as described by
Braun and Clarke2006). Theeleventhemes ientified portrayedthe difficult
relationship between the Local Authority Services and parents.
Recommendations are made to the role of the EP as to how to wéektafely

and inclusively with cases involviadBl.



Summary
This thesis will be ade up of three parts; the literature review, the empirical paper and the
critical review. The literature review will aim to explore the role of the Etianal
Psychologist within dditional LearnindNeedsand an exploration of Behaviour Analysis and

its application within the UK. Identified research will be described and critically evaluated.

The empirical paper Wioutline the process undertaken to answer the identified research
guestions. Tis will include he rationale,the method and the results. e discussion will
explore the relevance of the data to the role of the EducatioRgychéogist andmake

recommendationgor EP practice

The critical review will aim to provide a reflective and reflexive account of the research
process and the role dhe researcher. Theritical review will describe the wider implications

of the research on the current role of the Educational Psychologist.



Acknowledgements
Firstly, | would like to share my gratitude to the Educational Psychadagisk the parents
who took part in my research. | woulike to thank you for youvaluabletime and your

honesty Without you, the research would not be possible.

| would like to thank Andrea Higgins for ysupportwhilst developing the research quésits

and to Rachael Hayésr your useful feedback and insight during supervision.

Most importantly, | would like to thank everyone who has supported me throughout the last
three years and put up witmy shorti SYLISNB Ry Saa> €I Olmsar€yolrdA Y S
all as glad as | am that this is ovelriting this has made me realise how lucky | am to be
surrounded byamazing peopleto my friendsfor being so encouragingo MamGu and Sara

for being so patienaind to Jamidor being so understanding

To Mam and Daadhis has been for you.

y



Table of Contents

Part One: Introduction and Literature REVIEW............cccouuiiiiiriimeiiiiieiiee e 14
(1 oo [F o1 1 o] o PP PP PP IPPP PP 15
1.1.  Amplification of the Title and Rationale for the Research...........cccccccvvviviieiiinnnnns 15
1.2.  Structure of the Literature REVIEW............ccvvvviiiiiiiiiiieiiiiiiiee s 15
1.3, Definition Of EIBL.......cooiiiiiiiiiiiiiiiiee e 16
1.4, USE Of tEIMINOIOGY. ... .t e e e e e e e e e e e e e e e e e e e e e e eeenaes 16
1.5, Sources of iNfOrMAtION.........oooiiiiiiiiiii e 16
1.6. Inclusion and EXCIUSION CrItEIIA. .........oiiiuiriiiiiieeeiee e 17
1.7. Identification of Studies Relevant to this literature..............ccccccoviiiiiiimiiiiiiieee 18
2. The role of the Educational PSYChOIOQISt............uuiiiiiiiiieeeeeeeeeeeeeeeeeeeeeeeeee 18
2.1.  Definition of the EP FOI€.........ccoiiiiiiiiiiiiic e 18
2.2.  EP consultation and psychological theaQry............cc.oooeeiiiiiiii e, 20
2.2.1. Personal ConstruCt TNEOMY....uvv i 20
2.2.2. Symbolic INteraction TREOKY.........coooi oo 21
2.2.3. SYStEMS TRINKING. ...t e e 21

2.3,  EP TheoretiCal POSITIONL. ........uuuiiiiiiiiiiiiiiee et e e 23
3. Additional Learning Needs (ALN) and the role of the EP.................ccoooiieein 25
0 N B = 11011 To g T Y B PP PPPPPPPPRTRPPN 25
3.2, EPS SEAULONY MOI@......uiiiiiiiiiiiiiiiiiitie ettt e e e e emanaaes 26
3.3.  Parental Views of Statutory ASSESSIMENL..........uuuiuriiiiiiiiiiinneeeeeeeeee e 27
34, ASC ANA NG EP......ee e 29
4. Behaviour ANAIYSIS. ... ...t 31
4.1. Definition of Behaviour ANAIYSIS..........ooovuiiiiiiiii e e enrr e e e e 31



4.2, History Of BENAVIOUIISIL. .......uuiiiiiiiiiiiiiime e 31

4.3. Experimental Behaviour ANalysiS...........ooooiiiiiiiiiii e 32
4.4.  Applied Behaviour ANAIYSIS.........coooiiiiiiiieeee et 33
4.4.1. DIMENSIONS OF ABA. ... ..ttt 34
T Y =7 N N 1= = T )Y RSP 36
4.6. Behaviour Analysts Certification Board (BACB).........cc.cceeiiiiiiiiiciiieeceeeen, 36
4.7.  ABA therapy appPrOAChES.......cccciiiiiiiiie e en e e e 37
4.7.1. Verbal Behaviour APPrOaCHL........cccccciiiiiiiiiiiiiiiirirreree e e e e e e e e e e 38
4.8, LOVAAS (LO87)...eeeeeeeieeeeeeiiiitieeeeeimas s s s s s e s s s e e e e e e e e e e et e e e et e e et e et e e e e e amrannarnnane 39
4.8.1. CrItICISM OF LOVAAS ....ceeieiiiiieiee ettt e e e e ennnees 40

49. EIBl and Other Approach#sX X X X X X X X X X X X X X X X X X X X X X X X X X X X X X X

4.10. ReSearCh into EIBL..........ccoii oo e e e e e e e e e eeaena s emennes 42
o == I 1 T O SRR 45
ST Y o] o] 103 L1 [ ] o PP PP PPPPPPPPPPPPPY 45
5.2, CritiCISM Of EIBL...cciiiiiiiiiiiiiiiieieeee e e e e e e e e e e e e e e e e eeeeeees 46
5.3. Parental EXPEIIENCES.........uuuuiiiiieeiiieiiee e e e e e e e e e e e et e e e e e e st e e e e e eeeeestaaa e eeees 49
6. Behaviour Analysis and the ER.........ccooii e 51
7. Research RatiONAlE.........ccooieiiiiie e eer e e e e 51
ST U= T =T Lo L 52
Part 2: Major EmpIirical Paper..........coooiiiiiiiiii e e e 67
ADSIIACT. ... e e anr e e e e e r e 68
R [ 0o To [¥ o 1o AP 69
1.1. What iSBehaviour ANAIYSIS?......cooi it 69
1.2. Applied Behaviour ANalysiS (ABA).......cooo oo 69

7



1.3. ABA therapy Within the UK. ... ... e e 69

1.4. Parental EXPEIENCE.........ooiiiiiiiiiiiiiie e 70
1.5. RESEAICH RAUONAIE. ......eeiieiiiiiieieeee e e e e e e e e e e e e e e s e e 71
1.6. RESEAICH QUESTIONS. ....uuiiiiiiii et iet ettt e s er e e et e e e e et e e e e b e e s e aneeseraas 71
P2\ =1 oo (o] (o0 )Y/ SRR PURPPPR 72
0 O I T T | TRy 24
2 N T © T o1 (o] (oo |V PP PPPPEPRRPRR 12
2.0.2. EPISIEMOIOQY....cciiiiiieee e a e e e e e e e e e e e e e 12
N T T I =T T | o PP SEPEPPPUR 12
A o= 1 (o] o 1| £ 73
2.2.1. SEIECHON CIIEBITA ... uteeeiee e ettt e et e e e e s e e e e e e e e e e s nnnnereeee s 73
2.2.2. Participant RECIUIIMENT..........eiiiiiiiiiiiiie e ee e 73
2.2.3. PrOCEUUIE. ... ettt e e e et e e e e e r e e e e e e s nnbnereeeeeeaannes 75
2.3 PHIOE BUAY......oeeeeeeeeee et eee et eee ettt 76
B AN g = 11T TR 77
280 VALY, .ottt ee et en s e eereneneseeesenene e seneneneneeeen oo DT
2.4.2. ThematiC ANAIYSIS......ccooo i e e e e e e e e e e e aaaaaaaaaa e 77
2.5. Ethical CONSIAEIALIONS........eeiiiiiiiiiiiiiiie ettt e e 78
e RESUIS e 79
K I © V=T V= PP PP PP PP PPPP 79
3.2, Theme 1: US @nd TREML... ... e e e e e e e e e e e e e e e e eeeeeeees 80
3.3, Theme 2: BeING HEAU.........uuuiiiiiiiiiiee et 82
3.4, Theme 3: UNCEIAINTY....ccoii oot eee ettt e e e e e e eeen 83
3.5. Theme 4: Tribunal PreSSUIE.......cccoii i 84
3.6. Theme 5: VIieW Of EXPEITISE....cccoii i 85



3.7, ThemMe B: EIBL......coooiiiiiiiiiii e 87

3.8, Theme 7: ASSUMIPLIONL.....uuuuiiiiiiiiiiiiiiii e e e e e e e e e e e e e e e e e e e e e e e e e e s e e e e e e e e e e e e e e e e e e e e e e eeeeees 88
3.9.  Theme 8: RelatiONSNIDS.......uuuiiiiiiiiiiiiiiiiii e 89
3.10. Theme 9: Contrasting PriOritieS.........cccvviiiiiiiii e 90
3.12. Theme 10:Curent role of the EP........cooooiiiiiieiee e 92
3.13. Theme 11: MoVING FOIWaLA..........coiiiiiiiiiiiiie et e e e e e annee ) 93
D Yo 1S3 o 94
@Y= V1 PP 94
4.2. What is the role for the EP Within EIBI2.............uuuiiiiiiiiiim e 94
4.3. What is supporting the EP within their rol@2...........cccooooiriiiiie e, 95
4.4. What is preventing the EP from fulfilling their role2..............ooveiiiiieeiinn 95
4.5. What are the recommendation for the role of the EP within EIBI2.....................occee 97
5. Implication fOr EP PraCliCe..........iiiiiiiiiiiiii e emrt e e e e e 98
5.1. Develop EP knowledge of Behaviour ANalySiS............coevviiiiiiiiimiiiiiiiiiiiiiiiiiiiiiiiiis 98
5.2. Importance of Clear CoOMMUNICALIAN- ........ccooeiieieeeee e e 99
6. Research Strengths and Limitations............cooovviiiiiiiicice e 100
B. 1. SITENGENS. ..ot ettt e e 100
L I 011 7= (o P 100
6.3. Recommendations for fUtUre reSEarChL................uuuuurieiiimnniinnieieeeeeeeeeeeeeeee e 101
7 O 0 g Tod 101 o] o - PRRRSURSRR 103
ST U= (=] =] Lo S 104
Part 3: Major Critical APPraiSal..........ooooiiiiiiiiiii e 110
I O VT VT U 111
2. Research DevelOpmMENt..........oii i e e e e e 111



2.1, Personal EXPEIENCE......cooi et ettt me e e e e e e eet e e e e e e e eeenanae 111

2.1.1. Experience of Behaviour ANAIYSIS.........coooiiiiiiiiiieieeee e 111
2.1.2. VIEW Of EQUCALION......cooiiiiiiiiie ettt e e e e e e 112
2.2.  Development of the Research QUESHION..........cccoiiieiiiiiiiiiie e, 113
2.3. Development of Research POSItiON............coouviiiiiiiii e ee 114
2.3.2. Postgraduate EQUCALION...........uuuiiiiiiiiiiicereecceee e 114
2.3.3. Qualitative RatioNaL.............covuuiiiiiiiiiiieiieeeeeiries e eeeee e e e e e eeeeaaea 115
P2 S © ] o1 (o] (oo YU 115
2.5, EPISEMODGY.....ccoiiiiiiiiiiiiii s 116
2.6, DaAta ANAIYSIS......ccoiiiiiiiiiiiiiii e 116
2.7.  Research QUESHIONS..........oouuiiiiiie et e e e e e e e e e ennanes 118
2.8, Data CoOlECHON. .....cccieeeeeeeeee s 118
2.8.1. SEMUSTIUCIUIEd INTEIVIEWS.......eiiiieiiiiiiiiii et 118
2.8.2. PartiCIPANIS......ooiiiieiee e e e e e e e e e 120
2.9.  Ethical CONSIEIAtIONS.........uuiiiiiiiiiiiiiie ettt e e e 121
2.9.1. Discussing Sensitive SUDJECES..........ccoo i 121
2.9.2. (@] o TT=To1 117 U RPN 121
2.10. DifficultieS ADAreSSEA..........uueiiiiieiiiiiiii e e e 122
. Contribution t0 KNOWIEAQE.........cceiieeii e 125
3.1. CoNntriDULION TO LIEEIATUI .. .......uiiiiiiiiiiii e e e e eees 125
3.2 Contribution to EP KNOWIEAQE. ........cooiiiiiiiieie ettt 125
3.2.0. VIeW OF EIBLL..... e e e e e e e e e 125
OPHDPHD 5STNHNIUMNBRRZ.T...WLEKALR e, 126
3.2.3. Definition ofP 9 A RS Y .05, L AS R Qe 127
3.2.4. Behaviour Analysis and PSYChOLOGY..........ccooooiiiiiiiiiieeeeeeeeeee e 128
3.3.5. Theoretical APProaChEs.........ooiiiiiiee e 129



3.2.6. APProach t0 LEAIMNING. ......coiiiiriiiiieee ittt e e 131

B ©7o] o (o1 U1 o] T PP PP PP PP PTP PRI 131
5. REIBIENCES. ...ttt 133
Y o] 01T T o = 139
Appendix A: INterview SChedULE...........ccooo e 139
Appendix B: Initial letter to the PEP attached to the email...............ccccoviiiiiimiiiiiiiiiininns 141
Appendix C: Participant Inforation Sheet (Parent and ER)...........ccccccevviiiiiiciiiiiiiiiiiinnns 143
Appendix D: Message for Social MedIa. ..........ccooiiiiiiiiiie e 145
Appendix E: POSt fOr EPNET.......ccoiooiiiieiiiie e e ettt emreaee s e e e e e e e e anaaa e s e eaaans 146
Appendix F: PEP/Employémformation Sheet and Consent form................cooovvvviiiiceneennn, 146
Appendix G: Interview Participant Debrief...........ccoooiiiii 149
Appendix H: Table Of QUOLES...........ciiii e 150
PN o] o L= o 0t q IRl o =T F o ] o PP 237

11



ECM

BA

ABA

UNCRC

ALN

LA

ASC

EP

EIBI

UK

HCPC

DfES

BPS

TA

SEN

NICE

SEND

BCBA

BCaBA

RBT

DTT

ACT

DBT

List of Abbreviations
Every Child Matters
Behaviour Analysis
Applied Behaviour Analysis
United NationsgConvention on the Right of the Child
Additional Learning Needs
Local Authority
Autism Spectrum Condition
Educational Psychologist
Early Intensive Behavioural Intervention
United Kingdom
Health Care Professional Counc
Department of Education
British Psychological Society
Thematic Analysis
Special Educational Needs
National Institution for Health Care Excellence
Special Educational Needs and Disability
Board Certifiedehaviour Analyst
Board Certified Assistant Behaviour Analyst
Registered Behaviour Technician
Discrete Trial Training
Acceptance and Commitment Therapy

Dialectical Behavioural Therapy

12



List of Tables

Table Page No.
Table 1 Dimensions of BA according to Baer, Wolfe aisteR (1968) 34
and Cooper, Heron and Heward (2007)
Table 2 Skinner (1957) Verbal Behaviour Operants 39
Table 3 Table Outlining Participaribformation 74
Table 4 TableOutlining Information of EIBI programmes (Parents) 75
Table 5 Table Outlining Information of EIBI programmes (EPs) 75
Table 6 Branl Y R / f I NJkbSstages df fiAn n ¢ 77
Table 7 Ethical Considerations 77
List of Figures
Figure Page No.
Figure 1 Visual Representation of Recruitment Process 74
Figure 2 Theme 1: Us and Them 80
Figure 3 Theme 2: Being Heard 81
Figure 4 Theme 3: Uncertainty 82
Figure 5 Theme 4: Tribunal Pressure 84
Figure 6 Theme 5: View of Expertise 85
Figure 7 Theme 6: EIBI 86
Figure 8 Theme 7. Presumptions 88
Figure 9 Theme 8: Relationships 89
Figure 10  Theme 9: Contrasting Priorities 90
Figure 11  Theme 10: Current Role of the EP 92
Figure 2 Theme 11: Moving Forward 93

13



CARDIFF

UNIVERSITY

PRIFYSGOL

AFRDY(D

Applied Behaviour Anakis and Educational Psychology (EB¥ploringthe role of the EP

within Early Intensive Behavioural Intervention (EIBI)

Part One: Introduction and Literature Review

(9978)

14



1. Introduction

1.1. Amplification of the Title and Rationale for the Research

In 2003, following the tragievents which led to Victoria Climb@ death, theEvery Child
Matters (ECMYeport was publisheddfE 2003). Following consultation with children, young
people and families, five outcomesere identifiedto be of most importanceThese included,
being healthy, staying safe, enjoying and achieving, making a positive contribution, and
economic wellbeinglt could be argued that education has importantrole inensuring that
children meetthe ECM five outcomes and ensuring that every child has the opportunity to
reach theirfull potential. The importance of Education has bemhoedwithin the United
NationsConvention on the Rights of¢hChild (UNCRC).stiates that every child has a right
to an education that will developheir abilitiesto the full whilst protecting their dignity
(UNCRC1990). This includes children with Additional Learning Needs (ALN).

In accordance with the aforementionegliidanceand the Equality Act (DfE, 2014he
[ 201 f 1 dziK2NAGe o[! 0 KlFa F NBaLRyairoAtAlde
education throughsuitable support Occasionally, parents mayish that their chidl is
educated in a way which is not provided by the LA, such as often the casehilitten who
are Electively Home Educated (EHE) ApgliedBehaviour AnalysidABA) Whereashe role
of the Educational Psychologist (EP) has been expleithth EHHi.e. Arora, 2003), there is
no equivalent research into the role of the EP witAiBBA This research will aim texplore

the possible Educational Psychologi&®Yyole within ABA

1.2.  Structure of the Literature Review
Firstly, therole of E within education will be outlinedThis will includen overview of

the consultation model and itsnderpinningpsychological theory to illustrate the application

15



of psychology within th&Prole. This will be followed by an exploration of the role of &
within Additional Learning Need#&LN)with a focus on Autistic Spectrum Condition (ASC)
Secondlythe theory and application foBehaviourAnalysiswill be discussedvhich will
include the definition of relevanterminology. The application oBehaviou Analysiswithin
the education of children with AS@ill be explored Thirdly,the possible rolehat ER have
within Early Intensive Behavioural Intervention (EMBIl) be described based on current

literature. Thiswill be followed by a rationalof the research

1.3. Definitionof EIBI

ABArefers to the application of th science oBehaviourAnalysis EIBlWwas defined as the
application of ABA to children younger than the statutory schooliagiee United Kingdom
(UK)which isfive years oldAsABAand EIBI are often used interchangealtbigthtermswere

used in the literature review and participant documents.

1.4. Use of terminology
The term Autistic Spectrum Condition (ASC) will be used throughout the literature review
unless anotherdrm is used withim quote. The term used by an individual identified with the

conditionwas also used irespectof their identity.

1.5. Sources of information

A narrative literature review was undertakefheinformation included in the literature
review was drawn from published articlesand government documents. Personllogs
identified during the online searchesere also included in order to include the views of

people withASCegardingABA Due to the limited rese&h conducted within the UBn ABA
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and EIBI, literature from America arather European Countries as included. Cultural
differences between non-UK articles or journalsg KA OK g2 dzf R A YLI OO 2y
application within the UK werdescribed Both quantitative and qualitativeesearchwas

included, as well as metanalysis and systemic reviews. A search was ateduusing a

variety ofacademic databases, these included; PsychINFO-2808, PsycArticles Full Text,

Cardiff University Books@Ovid and Cardiff University Librargotlicce additional articles

from peer reviewed journals, the search engines Google and Google Scholar were also used.

1.6. Inclusion and Exclusion Criteria
The following terms were used within the searchesW! dzi A a YQX W! dziAayY
DisordefConditionQ > W! LILJX ASR . SKIF@A2dzNJ ! yIf 2arAapds Yol
PducationalPa & OK 2 f 2varBalBS K iy @A #dzNXD ¢
During the search process, sources were considered if they met the following criteria:
91 Published in Englistr Welsh
1 Publishedbetween 20002017 unlesgonsideredhistorically relevant
1 Relevant to theesearch question
Literature wasot included ifit met any of the following exclusion criteria:
1 Published in other languages other th&nglish or Welsh;
1 Research articles frosources which have not been pesviewed
1 Not considered relevant to the role of tHeP olEIBI/ABA.
Within the literature review, articles describing the application of EIBI with all populations

(not onlyindividualsdiagnosed with AS@vere included.
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1.7. ldentification of Studies Relevant to this literature.
Following the searches using the abowms, the titles of the researclvere read
followed by the abstracts. Refererxef identifiedstudies were searched in order to source

further informetion.

2. Therole of the Educational Psychologist.

2.1. Definition of the EP role

The first EP was employed in the early twentieth century to support with school allocation
and the placemenof children as well aso assesand intenene withpupils with ALN(Squires
& Farrell, 2007)The role of the EP has evolved wiitine, but it has maintainedn important
place within the ducation systemlIn 2009 Educational Psychology became a regulated
profession hrough the operation of the Health ar@areProfessions Council (HQP43 noted
in Birch, FredricksoandMiller (2015. EPs are increasinglyorkingwith other professionals
who are supporting children (Gaskell & Leadbetter, 2009). This has lethdmeased
importance of having defined role in orderto prevent the risk of the erosion of professional
identity, which multtagency workmay pose (Robinson, et al. 2005).

Although traditionally EPs have worked with the placement of children, with time the role
has widened across three levels; workwigh the individualwhich includes intervention and
identifying need} working with the organisatioffor example school trainihgand working
with the wider systemsuch as consulting on LA policies (Curran, G&3bfolendale, 2003).
Gradually, EPsave moved away froma within-child model to a more systemic approach to
0S0GGSNI NBTt S O-vorld geodlens { dardefoNBRME A cHing\aS Uindey into the

training of EPs, it was found that there was growing focus on early intervention and
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prevention when working with pupils with ALN, and that EPs \abekstrategic level as well
as with individual children (DfE, 2011).

Thedescription of therole of theEPand the distinctive contribution that they ake has
received much attentionwithin the EP literatureand has been described dsy Wl f Y2 &
LISNBYYALf 20aSaaizyQ o6LJA® tmx .28tS g [2daAKT

In 2005, the Department of Education reported that:

Whe Educational Psychology Service promotes learning, attainment
and the healthy emotionalelelopment of children and young people
aged 019, through the application of psychology, by working with
early years settings, school (and other education providers), children
and their families, other local authority officers, practitioners, and
other agenciesdDfES, 2005, p.1).

The British Psychology Society defines the role of the EP as one that is concerned with
helping pupils who are experiencing difficulty with learning and social adjustment (BPS, N.D.).
Cameron described how the role of tiPisti 2 LINE A RS Wl LJA&OK2f 23AC
YVIEGdzZNE 2F KdzYty LINRPOofSYaQ o0LJAP HpoX thd YSNRY .
role of the EP has havinguaique perspective, which is based on a holistic and efglired
approach and rooted in gshological theory (BPS, 2015). As well as supporting pupils and
applying psychological theory, Anderman argued that the role of the EP should also include
disseminating educational research to schools and within the LA (Anderman, 2011).

A commorality amongst the definitiors discusseds that EPs work to support pupils with
ALNthrough the application of psychology.K S G S NIYU A2 VLILZTA QJae OK2f 238 Q
mean many thingdueto the enormity of the field. When researching moslef delivery used
by EPst was recognised that there had been an increase in EP services using the consultation
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model (Kennedy, Frederickson and Monsen, 2008). In particular, they described how the
consultation model outlined by Wagner (1995; 2000) hagrbthe most influential. As
O2yadzZ GF A2y KIFIad 0SSy ARSYGAFTASR Fa Fy AYLERN
psychological theory informing the moldevill be discussedTo further illustrate the

application of psychology by E®sreferenced ithe definition of the role the psychological

theories informing consultation will be briefly described.

2.2. EP onsultation andpsychological theory
[ 2yadzZ GFGA2Yy KI & oeBSoingR&aionstiip dedvéeprofessionalsW LINE 0 f
of differingF A St R&A Q 0/ 20, §.84). Wagna gr@rbs&psychological model
2F O2yadzZ Gl A2y YR RSAONAROSA | O2fflFo0o2NFGA
FaaSaayYSyids AYyUiSNBSYyliA2y>S YR NBOASGEPISO LIAD W
seen as a facilitator rather than an expert. Through working in a collaborative way,
consultation aims to bringhange at the individuas well as a systemic level (Wagner, 2000).
Gonsultation is influenced Yo the theoretical framework of Person@bnstruct theory,
symbolic interaction and systemic thinking (Wagner, 1995). Following the analysis of

consultation conducted by EPs, Kennedy, Frederickson and Monsen (2008) found that EPs
also sed solution focused approaches gomablem solvingvithin consultation

2.2.1. Personal Construct Theory

Proposed by Kelly in 1963, Personal Construct theory is concerned with how people make
sense of themselves and the world in which they live. Each person is believed to hold their
own constructsbased on theirown unique experiencesThese constructs are tested and

adapted andnfluence the way they perceivthe world and, in turn, affect the way people
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NEBa&LRYR (2 &Aldza GA2yad C2NJ SEF YLX ST | LidzLJA ¢
be quicker tooffer ananswerto questions in the classroom.
2.2.2. Symbolic Interaction Theory
George Herbert Mead (193 established the theorgf Symbolic Interactiomo describe
the relationship between the self and society. According to the theory, interachetvgeen
people form a societynlturn, that society influencgthe way people perceive things within
it. The theory has beenpalied to the school setting (Halle2007)and hashistoricallybeen

used to explore the influence tdbels onsystems and indiduals (Bogdari974).

2.2.3. Systems Thinking

Wagner (1995) described how systentsnking developedfrom the family therapy
literature, A& 1S@& GAGKAY O2yadzZ GdFrGA2y a AG FRRa VY
behaviour and how patterns camdzA t R 2 SNJ GAYSQ oLIEAGMNO® 2 3y
systens family therapy which are considered appropriate to the role of the EP; these are
Structural Family Therapy (i.e. Minuchin, 1974), Strategic Family Therapy (i.e. Haley, 1976;
Madanes, 1981and Milan Systemic Therapy (i.e. Becvar & Becvar, 1998).

2.2.3.1. Structural Family Therapy

Structural Family Therapy was first described by Salvador Minuchin following his work
with boys who were exhibiting behavioural difficulties. Minuchin (1974) betighat it was
important to consider the family culture and relationships when addressing problems. He
believed that the family unit evolves over time and consists of subsystems such aslspous
(the parentl relationship to each other) arglbling and paental (the relationship between
the parent and the child). The therapy aims itaprove family relationships within the

subsystems bgupporing a more functional way of interacting (Lebow & Straud, 2015).
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2.2.3.2.Strategic Family Therapy

Based on the sae assumptions as Structural Family Therelyategic Family Therapy
view familial relationshipsas interactions and effective change can be created through
influencing these interactions. Strategic Family Therapy wibwkaigh focusing on a familial
issuein order to establish strategies to use with a specific problem (Haley, 1Baé&herapy
has also been referred to as the problesolving therapy (Lebow & Straud, B)1 Strategic
Family Therpy has a defined process whichflexible and can bedapted to suit the family;
(Robbins, Feaster, Horigian, Puccinelénderson &SzapoczniR011).Areas for change are
identified and the therapist works with the family to reframe any negativity to support
motivation for change. This also allows for theconstruction ofheld beliefsto support

positive interactions$zapocznik & William2000).

2.2.3.3.Milan Systemic Therapy

Althoughthe Milan Systemic Therapy approach véefamily as a system consisting of
interactions between individualsthe thergoy alsoviews the interactions as being bi
directional (Becvar & Becvar, 1998). Boscolo et al. (1987) and Cecchin (1987) later developed
the use of circular questioning to highlight difference®rderto identify patterns which are
maintaining the maladptive systemic interactions. Through circular questionthg family
are supported to reflect on their position within the family system and howytinduence
interactions.

2.2.4. Solution Focusellpproaches

Kennedy, Frederickson and Monsen (2008) idienl that EPs often used Solution
Focused approaches within consultati@olution focused approaels werefirst devebped
by Steve de Schazer (1982) andolved working with families to identify strategies which

utilise their identified areas aftrength(Winbolt, 2011). Assuch KS G KSNJ LI dza S a
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resources and is considered naonrmative (Ratner, George & lveson, 201%jithin a
Solution Focused sessiam attention is paid to the problerhut on the preferred futurgin
a waythat supports clientsto develop their own solutions (Redpath & Harker, 1999). As well
as beng used within specific casegl@&ion Focused framewosdhave been used by EPs in
multi-agency meetings (Alexander & Sked, 2010).

2.2.5. Problem solving process

Theproblem-solvingprocesss commonly used with school psychologist America and
incorporatesBehaviour Analyticalperspectives such as Functional Behaviour Assessments
(Steege & BrowaChidsey, 2005)As well as using Solution Focused approacKesnedy,
Frederickson and Monsen (2008) found that most EPs used the first three phases of problem
solving these are problem identification during which the problem is outlinegroblem
analysisduring which the likely cause of the problem is discusmed a pla is developed
and plan implementationProblem evaluationthe third stage of the approackvas the least
common phase of thproblem-solvingprocess which EPs engagedHtowever, thicould be
due to thedata for the research being collected duritige initial consultationbefore the

implementation of anystrategies meaning that the strategies could not be evaluated

2.3. EPTheoretical position

The psychological theorigsy F 2 NY¥ Ay 3 2 | 3y SN A thré@iRi#lpinga dzLILI2 N
the individual challege constructs that they may holde. Ratner, George & lveson, 2012).
When researching theheoretical positiors, Fox (2003) argued that EPs fall within two
categories, positivist or constructionidh 2008, scial constructionisnwasidentified as a

perspective that was increasyly being used by EPs within their wdkenneq, Frederickson
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& Monsen, 2008) witlisameson and Rhydderch (2008) arguiagher that EPs are ultimately
constructionist
Research conducted by Burnham (2013) investigated the emistogical and ontological
stance of 6 EPs. He conducted interviews asking questions about the role of reliaaiece
within their work Thematic Aalysis(TA)conducted on the results founithiree themes Wi K S
0f dZNNBER 02dzyRINE 0SG¢6SSy GKS LISNER2YIf | yR
G0ASYOSQ OLMRRAY I MR LIFRIBENDOS 2F YIFI{Ay3 |
described how the participants understood the importance of empiricism hait the need
of the child andthe process ofacilitating change for that childvas more important than
adhering to strict evidence based practidée themes identified illustrate the importance of
relationships to the EP8urnham concluded that alth@in the participants did not reference
one epistemological frameworkthe views they shared about their practiceere
characteristic of the philosophical position of pragmatism. Burnham also concluded that EPs
aK2dz R WKI @S (KS K eriké dfihé thdoke®d knowdedge O JuppartO |-
FYR OKFffSyaS (KSANI LINI OGAOSQ oLIAPonL @
Dueto the current financial climatghe EP role within the LA has changamtoss the UK
in that there has been an increase in the number of EP services implemamtixgd funding
model and trading with schools (Truo&gellam, 2014). This potentially has an impact on the
way in which EPs work. A traded service model of wonkiagdescribedby Lee and Woods
(2017)to have a positive impact on tHeP roleas schoolsvere requesting more training and
intervention planning. HowevetLee and Woods (2013)so found a diminishing demand for
consultation.The authors concluded thabése differences are likely caused by the increased

need to measure outcomesArguably, Efmay benefit from a greater understanding of
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theoretical approacheghat incorporate frequent measurement and evaluation sucls

Behaviour Analysis

3. Additional Learning Needs (ALMhd the role of the EP

3.1. Definitionof ALN

According to the jgecial Educationalleeds andDisability (SENDgode of practicea child
is defined as having LISOA I f 9 RdzOlF GA2y I f bSSRa o0{9b0 AT
RAaFOAfAGE G6KAOK OFffa F2N appiOERNY. SdildzOF G A2y
Aa Ffaz2 O2yaARSNBR (2 KIS {9b AT GKSe& KI @S
GKS Yl 22NAGe 27F 20 KWikk Walds, $he terimBEN i bBitgQeplacedd @ ™ c
by the term ALN although the definition remains similajWelsh Assembly 2017). For
continuity, the term ALN will be used in this literature review.

Statistics publised by the Department of Education (2017) for England found thatt44.4
of pupilsare receiving support for ALIDf the 14.4%, the primary type of needtas Moderate
Learning Difficulty (25.2%tatistics from the Welsh Assembly (2015) found that there are
104, 957 pupils within Wales who required additional support. Of these pupils, 88%nof the
are supported withirmainstreamschool (Welsh Assembly, Z8)1

Mainstream schook have a legal obligation to meet the needs of children who are
recognised as havirA_N through the implementation @idequate provisiorHowever, when
a child is not making sufficient progress or has needs whicheyend the remitof what a
mainstreamschoolwould be expected tonanage thenschool or parents may request formal

I 54854 YS8yil 27, ThiKi€lsokfonr a8 Satutory 8sSeksingEarly Support,
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Afull 3aSaaySyild 2F (GKS OKA orteQth infgrd $hR@ K MfarR Qdry R
Statement (which will become the Individual Development BldDBP)in Wales(Welsh
Assenbly, 2017)andthe Education and Health CafeHC) plam EnglandDfE, 2015)Both
the IDP and EHCP degal documerd and he schoolhasanobligationto meet the provisions

outlined in the document

3.2. EPsstatutoryrole

In both Wales and England, EPs have a statutory role within ALN and provide
psychological advice as part of the statutory process. The psychological advice provides a
RSGFAT SR 20SNUASs 2F (GKS OKAftRQa ySSRa | yR
pupil based on the assessment.

CKS 9t Qa NRfS GAUGKAY GKS aidl (dzi2 Nig wiNE OSa &
also distoring, their role by effectively transforming their psychological assessment
Fdzy OGA2y X2 GKIFEG 27F ¢2 Rdbr YdaRSRoonay 3201D)S IEBSS LIS N.
reports for Statutory Assessment have also been criticised for being tog \atig little
psychology in them (Imich, 2013).

It has been argued that the EP should be independent to the LA (HCESC, 2007) in order to
YEAYGFEAY GKS 9ta AYLI NI AL f Thalpdbtengakc®nflict bfdheé S a a4 A y
statutory role of the EP whilst working within the LA has been acknowledged by the SEND
legislation in England in which it states that the advice given to paréwisié be impartial
(SEND,2015It has also been outlined by the Association of EPs in 2@t@E°sshouldwork
Fd WSWHRIKQ 2F (GKS [ ! AGfonfRienEed M independdddof 2 G S LI

the EPs advicAEP, 2010)
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3.3. Parental Views oft&tutory Assessment

Althoughthe statements aran place to ensure that children are accessing the support
GKS® NBIJjdzZANBZ LI NByidiQa @ASga 2F GKS LINRPOSaa
government, Lamb (2009) described how parents haddostidence with the school system
and the support provided by the LA due to lack of communication and the lack of independent
ddzLILR2 NI ¢KAA f1 01 2F O2yFTARSYOS KIF&a NBadz (S
Lamb, 2009) as they feel the neéd2 FA IKG F2 NI (0 RiEsANdIsOtid orR Q& LJ
parentsof children withASC who have also describieir experienceas fighting for their
childQ @ducational rights (Connolly & Gersch, 2013). Similar feelivege describedby
parents in the seminal paper by Gross in 1996. Additionally, Gross found that there was a
WNBfFiA2yaKALl 60S06SSy LINByidalt IR@20F 08 | yF
suggesting that parents who were able to advocate for their child were nialy ko receive
more from the LA. This raises concerns over the equality of the ALN system.

{ Ay OS (1D96papér, @ surveywas conducted by the National Council for Special
Education (NCSE) in 2010 of parental views of the statutory preced®und that 78% of
parents were happy with the assessment ovesaljgesting that most parents were confident
in the advice and provision in placGommunication between education and health was
raised as an arefor improvement with 45% of parents desdarly the process of getting
support and resources as difficult. It was also highlighted in the report that accessing a
psychologist took a long time which delayed the process.

C2fft2gAy3 DNR&aaQ oOmdpdc 0 they&artinenyad Rdicatiorn n n O
(2011)published a report on the ALN assessment in England. In the document it was identified
that the ALN process at the time resulted in

T [FGS ARSYGAFAOFIGAZY 2F GKS OKAf RQ&a 4&dzLJLi2 N



T [ 26 SELSOGlIGAZ2Yya 2y (KS OKAfRQ&a SELISOGH GA

1 Little choices about the schools to support their child.

Within the publication, the parenview of the systerwada RSaONAROGSR Fa Wwod
0SHATtRSNAY3I YR FTROSNEFINALFEQ 6LJAP® nx 5SLI NI
Special Educational NeeBecument (SEND) was implemented in 2014 in England in order to
promote communication between the services involved in supporting a child. It also aimed to
IABS LI NByidia Y2NB O2yiNRt 2@0SNJ KSANJ OKAf RQa
a personabudget to keep the process persaentred (Department of Education, 2011).

In Wales, the statementing process is currertt@ing reviewed/amende@nd the Draft
Additional Learning Needs Bill has been published (Welsh Assembly, 2017). The Draft ALN Bill
aims to keep the child at the centre of tllecisionmakingprocess as well as the views of
the family.

At any point during thestatutory assessment procesparents have a right to appedh
such caseshe information gathered by the LA, parents andeatiprofessionalss presented
within a tribunalif the concerns are not resolved successfully in mediatecording to
statistics published in Wales, 12% of the children recognised as having SEN have also received
a statement (Welsh Assembly, 2015). Ingland, 2.8% of children who have SEN have
received a EHC plan. Of the 2.8% who have EHC plans, the most common identified primary
need of the pupils has been ASC at 26.9% (DfE, 2@latjdition, ASC was the most common
area of needwithin tribunalsin Wales in 2012015 (SENTW, 2017) and in England 2155
(Ministry of Justice, 2017ppecific reasons behind the initiation of tribunals are not noted.
However, the datauggests that parents of children recognised with ASC are more likely to

be dissatisfiedwith the statutory process or outcomes.
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For the purpose of this literature review, the role of the EP within ALN willdseribed

further through the example oASC.

3.4. ASC and the EP

ASC has been defined by the American Psychologicali&sso¢APA) as a complex and
pervasive developmental disorder which is characterised by difficulty with social interaction
and communicationas wellasthe occurrence of stereotypical and repetitive behaviour (APA,
2013). Individuals experiencing ASC nwgo experience emotional and behavioural
difficulties (Maskey, Warnell, Parr, Le Couteur, & McConachie, 2013) and difficulties with
attention and impulsivity (Sturm, Fernell, & Gillberg, 2004). In such casiédrenwith ASC
could be considered axpeiencing anrALN. It has been identified that EPs have an important
role when working with individual children who have severe, complex and challenging needs
through either working directly with the children or working with the wider systéRrerell,
Woods [ SgAaszs w22y Se.200§) TdeaNdving exampled wig ifugtiatelthe
role of the EP Wen supporting children witiASC

Gus (2000) investigadl the role of the EP in supportirtge inclusionof a pupil with ASC
within a mainstream classroom using a case study design. Gus (2000) ditroligh the
implementation of the Circle of Friends interventiomhe researchreported that the
intervention was successful in raising pegeusderstanding aad awareness of AShis
demonstraes the EPsrole in workingacross the levels described by Curran, Gersch and
Wolfendale (2003) This research also demonstrates the applicatddna constructionist
approach by Bs(i.e. Newton, Taylo& Wilson,N.D.). kbwever,in the case of this research it
is unclear whether the intervention resulted in any changes for the target pupil. The
intervention was reviewed through meeting with peers and with the Teaching Assistant
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supporting tre pupil The peers reportedthat KS&@ ¢SNBE Y2NB Wl g NB (KI |
wrongg A 0 K K A Y, @npliakid@ddiediny cggearcher. The Teaching Assistar@ported
that the pupilappearedhappier, however, dataegarding theview of the pupil himself was
notincluded! & DdzaQ O6HANN0O dzad SRl therefotelinkclGdedsoilyzdé RS & 7
participant, an interview with the target pupil would have provided a valuable insight into the
impact of the intervention.

EPsalso have a systemiclmin raising ASC awarendbsough training. Barrett (2006)
conducted qualitative research into the use of autobiographical materigdStraining.
Using autobiographical material aided teacher understanding ofetkggeriences of children
with ASC This researchdemonstratesthe role of the EPin ensuringa personcentred
approachas wellag 2 NJ Ay 3 aeaiS YA Odoristtuétsofitie NpiR indeg I3 & G | -
Barrett (2006used arexploratoryapproachand the sample size included was relatively small
whichimpacts orthe extent to which the research can be generalised

Similar to Gu§(2000) research, Barr€ 2006) research demonstrates the EPs role in
supporting pupils with ALN through workimgth wider systemss described birarrellet al.
(2006). As well as workig withthe schooto support the children, EPs also have an identified
NREfS Ay &adzLllLR2NIAY3I LI NBydGa gKAfad GKS& gl Ad
2013). EPs also have a rolesupporting parents as theghoos the bestprovision tomeet
their OKAf RQa yYySSRa YR &adzLILR2NIAY3I (GKS LizLIAf a
centred (Connolly & Gersch, 2016).

Both Gus (2000) and Barrett (20063searchdemonstratehow EPs may be applying
psychology through challenging and changdmegd constructs and thinkingin a way which
supports systemic changé&his supports the argument proposed by Gameson and Rhydderch

(2008) that EPs work within a constructivist paradigm.
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Someaspects ofhe variedEP rolanayrequire different approached$pr example EPs
areinvolved in the assessment of children with ASC (Waite & Woods, 1999) and have been
identified by the National Institution for Health and Care Excellence (NICE) as a profession
that is part of the assessment team (NICE, 20l4¢ontrast to other EP roleshis role may
involve the collection of evidence and the description of théd¢hideeds rather thara role
which involves promoting changad challenging construct$he same could be true for the
EPs rolevithin Statutory Assessent andindicated that EPanay have two rolesr more to

manage simultaneously

4. Behaviour Analysis

4.1. Definitionof Behaviour Analysis

Within their influential book Cooper, Heron and Howard (2007) descrileddwviour as
anything that an organism cado; this includes thinkig, feeling and actions. Within
BehaviourAnalysis an organisr® actions are often referred to as a respongich isan
outcome of the interaction between the individual and the environment (Coopetrl,
2007). BehaviourAnalysis# A & | aOASYyOS 2F aitdzRéeAy3d K2g
(pg.15. Cooper, Heron & Hovel 2007) to support responsdbat are beneficial tothe

individualand hasbeen described aa scienceexploring and supportingow people learn.

4.2. Historyof Behaviourism

During a time when psychology was primarily concerwdd internal processes such as
consciousness, Watsofounded a newview of psychology which focused on pedple
observable behaviour(Watson, 1913).This was the beginning of methodological

behaviourism.Watson argued that the study of psychology should concentrate on the
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observation of the relationship between the stimulus (S) in the natural environment and the
persor®@ response (R). Watson believibdit he was able to use theSparadigmto predict
human behaviourSomuch so that in @24 Watson made thelaimthat:
WIAPBS YS I R21 S yorrie8, larid inKavn dpetifidd wiaildt = ¢ St €
G2 ONAYy3I GKSY dzLJ AYy I YR hdohdndtiidzZ NI} yiSS 2
KAY 2 06S02YS lye GelLlsS 2F aLISOAIfAAGQ oL)3
Sincethenz I a2y Qa Of | Aidfskd b Be@eSioud A&ygts iavdtihflating the
ability to control human behaviouCooper et al, 2007).
.dzZA f RAYy 3 dzZLlRy 2 lbéliavedtmatihe BRankdelxid fol fullyeyp&iNg
human behaviar and found that behaviour wasso influencedy its consequenceshis led
to Skinnef2 &938) research with animals in his laboratotiyrough which heaimed to
provide a scientific accoumf behaviour.Skinnef & PEKSWESKEIGA2dzNI 2F  h N

began thebranchof ExperimentaBehaviourAnalysis

4.3. ExperimentaBehaviour Analysis

ExperimentaBehaviour Analysisan be loosely defined dke applicationof scientific
methods to understand behaviou{Skinner, 1966) Based on hisxperiments Skinner
differentiated between two types of responses; these arespondent and perant
behavious. Respondent behaviours are describedbehavioursthat are elicied by the
presence of stimulialone Reflexes ar@xamples ofespondent behaviowgas they arenot
controlled by what has h@pened previouslyand generally do not require learningror
examplemost peoplewill have an instinct to dropomething hotregardless of whethethey
havebeen burnt beforeln contrast, perant behaviours are responsesich are influenced
by their consequenced=or example, remembering the answer to a mathematigssgion
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would be an example ofperant behaviour.Skinner (238) believed that the analysis of

OLISNI yi o0SKF@A2dzN) WgAGK Ada dzyAljdzS NBEFGAZ2Y

AYLRNIFYOG FASEIR 2F AYy@SadA3ardAz2yQ 6LJF® noyod
Experimental Analysis of Behaviour has led to the descriptions of many principles of

operart behaviourand to different applicationsfor example the use of prompt fading in

promoting mastery with skill acquisition (see. Cengl&ramoun, Moss, Roll, Felicia&o

Fienup 2016), reinforcement schedules in developing selftrol (see. Dixon &lolcomb,

2000)and Relational Frame Theory in language development (see. Gross & Fox, 2009).

4.4. Applied Behaviour Analysis

AppliedBehaviour Analysi®ABA) is a term used to descrithee application of the science
of BehaviouAnalysisThe first humarmpplication oBehaviour Analysigas by Fuller in 1949.
Fuller (1949) used reinforcement to teach an-§8arold to raise his arrdespite the fact that
at the time, it was considered by his physiciaiasbe R YLI2 a4A06f S FT2NJ KAY (2
(p. 590, Fuller, 1949)With the increase of thepopularity of Behaviour Analysis further
studieswere conducted to establish whether principles dinforcementand punishment
that had beerobservedn the laboratory with noFnuman subjects could be appliedpeople
(i.e. Bijou, 1955)With the increasd understanding of Behaviour Analyapproachesame
its application to a variety of settings. For example, Ayllon and Michael in 1959 pub¥#$iked
Psychiatric Nurse as a Behaviour Engi@drich was the firstpiece ofresearch into the
application of Behaviour Analysis aiming to decrease challenging behaviour within a
psychiatric hospitalMore recently Beheour Analysidhasbeenapplied within Educational
PsychologyMlorris, 2003) and Behavioural Pharmacology (Laties, 200B8)sdience has also
been applied to explain more complex human behaviour, resulting (i KAINRS Q 2 F
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BehaviourAnalysisand therapiesor exampleAcceptance and Commitment Therapy (ACT)
(Hayes, 2004).

In 1968, the firstJournal of AppliedBehaviour Analysi$JABA) was published which
includeda paperby. F SNE 22t FS |yR wAaftSe a{2YS [/ dzZNNBy
Iy I { dkisNlaieé wiasd be considered seminal paper within the fieldf ABAas will be
discussed

4.4.1. Dimensions of ABA

Baer, Wolfe and Ra f 39B6&)@aper was consideretbrmative as it was the first to
outline the seven characterstics of a behavioural programme which are: applied,
behavioural, analytic, technological, conceptual systems, effective and gendrahydition
to these dimensionsCooper.et al.(2007) described a further five dimens®mccountable,
public, doable, empowering and optimistithedefinition of thesevendimensionsand the
additional fiveare provided in Table. Baer,et al.(1968) were also the first to use the term
WE20ALFf & AYL2NII ytieehavioiBsthat ghmuld bei ArgeteSwitlINA 6 S R
applied work; this has latedeveloped into the term#ocial significan€@which is more

commonly used today.

Table 1

Dimensions of ABA as outlined by Ba¢gl. (1968) and Coopeet al. (2007).

Dimension Definition

Applied ABA is committed to the improvement in the quality of lives throt
targeting socially significant behaviour.

Behavioural | ABA must target abehaviour which is measurable and everydde
behaviour involved should be  monitored including t
experimenter/syervisor.

Analytic ABA must be able to show some control over the target behaviou
establish reliable functional relation.
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Technologica| ABA methodologynust beclearly explained so that others can replica

the findings.
Conceptually | ABA proceduremustbe based on behavioural principles.
Systematic
Effective ABA must improve the behaviour targeted to a clinibalor socialy

significant level.

Generality ABA must result in change which lasts over time and across settings.
Accountable | ABA must involve frequent measures in order to determine changes.
Doable ABA procedures must be easy to follow so that other professional/fa
members can support the individual.

Empowering | ABAmustestablish confidence in practitioners through sisccess.
Public ABAmMust betransparent and explicit.

Optimistic ABAmust promote optimism through the belief that everyone has eq
potential for change and identifying little successes through cons
measurement.

Socidl significant behaviours are judged within the context of habilitation and defined

(0p))
P

Fa WiK SANBS (2 4KAOK (KS LISNE2YyQa NBLISNI?2
GKIG AYRAGARdzZI £ Q 0 LJ3establishingocialyl s@riifisayb@haviomrspy n 0 @
Cooper, Heron & Hewar@@07) recommended that interviews arendertakenwith family
members and the client if possible as well as considering societal factotdltimately,
behaviours should not be targeted for the benefit of other peoblé should result in the
longterm benefit for the client in a perseoentred approach.

ABA was seen as affectivescience whiclnad application across the wider systems;

this is demonstrated ithe paper byBaer,et al.(1968)that reportedthat the dissenination

of BehaviourAnalysis¥ Y+ & ¢Sff fSIR (2 GKS 6ARS
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their refinement, and eventually their replacement by better applications. Better

F LILJX AOFdA2yas AG Aad K2LISRI gAatt €SIR 42 | 085
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4.5. ABA Therapy

Althoughthe term ABA refers to the application of the scierafeBehaviourAnalysisthe
term is more commonly known for its application within A@tllenburger, 2012)Due to
limited awarenessABA is ofterseen asa standardisednterventionfor childrenwith ASC
rather than aprogrammecomprisedof teaching methodswvhich arebased on Behaviour
Analytic principle§ 5Af f SYodzNHSNJ 6Hnmm0 O2AYySR (KAA&
Y A & (. With® his literature review, the application of Behaviour Analysisndividuals
with ASGwill be referred to as ABFerapy.

EBIsRSTAYSR +a |y WSRdzOFGA2ylf Y2RSt ol aSR
1 {/ Q o6LJA® opd 6 Nhey, Hughes &WMdESINID1BjitHinitHe tderapy,
ElBltargets socidy significant behaviours, analysing behavioural functiamsl teaching
through play (Ridgway, 2016lhere is an emphasis on data and evidelbasedpractice and
it is the responibility of the Board Certified Behaviour Analyst (BCBA) to ovenieeractice

(BCAB2017).

4.6. Behaviour Analysts Certification Board (BACB)

The BACB was established in 1998 in order to protect consumers of Behaviour Analysis
by establishing profesonal standards. The BACB are accountable for three certifications of
Behaviour Analysis; the Boar@ertified Behaviour Analyst (BCBA), the Board Certified
Assistant Behaviour Analyst (BCaBA) and the Registered Behavioural Technician (RBT).
Through receimg the certification through the BACB, the individual is accountable to the
BA® Professional Ethical Compliance Code (BACB, 2014).

BCBA are independent professional practitioners who provide behawiwalytic
services. The BCBA is responsible for tngesrision of the BCaBA and RBT. In order to
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become a BCBA, the individual would need to have completed an accreditedrnadsiate
coursein BehaviourAnalysis completed the required coursework, completed 1500 hours of
experience supervised by a qualdfiBCBA and pass an exam.

/.1 Qa FNB dzylotfS (2 62N] A YRERIBSBARSYy (f &
However, BCaBA may supervise RBTSs. In order to become certified as a BCaBA, the individual
is required to have an undergraduate degreempleted the required coursework, completed
100CG-hour practice supervised by a BCBA and pass an exam.

The RBT are responsible for the direct implementation of behavioural programmes
and work under the close supervision of the BCBA or BCaBA. Howeveaedkat@al of RBT
is not needed in order to implement behavioural programmes. To become an RBT, the
applicant needs to be over the age of 18, completed 40 hours of training, complete the RBT
competency Assessment and pass the RBT exam.

In order to maintaintheir certification, eachcertified individualis required to
completethe ongoing education requirement outlined by the BACB and adhere to the Ethical
Guidelines. There are currently no guidelines within the UK that Behaviour AnlaBrapy
can only bamplemented by BCBAnd the title is not protectedThis means that ther may
be great variation in thénplementationof ABAtherapywithin the UKand how thetherapy
issupervised. This may lead am individual supervising and recommending ABA procesiur
without the affiliation with a professional bogyhe appropriate training or bound by any

ethical guidelines

4.7. ABA therapy approaches.
Behaviour Analysis has been applied in different ways witterfield oftherapy resulting
in different appr@aches These approachesary in their emphasis anditilisation of
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techniquesPivotalResponse Training (PRT) was developed by Dr Robert Koegel and Dr Lynn
Koegel The therapy focuses on teaching behaviours which are considered Ictiticgher
behaviours(Koegal & Koegal, 20063n approach which is usgghrticularly with younger
children is the Early Start Denver model (ESDM). ESDM has a focus on relas@mhip
teachesskills whichare developmentallyappropriate for children as young as 12 months of
age (Rogers & Dawsom)@). Another approach whiadltilises ABA is the Verbal Behaviour
Approach.

4.7.1. Verbal Behaviour Approach
In order to describe how behaviour analytic principles can be applied to spoken language
YR GK2dAKGZ {1AYYSNI LlMzoft AAaKSR KAa 062271 WwY+S0»
verbal operants of communicatiormand, tact, intraverbal, echoic, autiétif audience
relation and textual. Definition of these are givim Table2. Skinner defined VerbaleBaviour
a4 WoSKI@A2dzZNI NEBAYF2NOSR GKNRdzZAK GKS YSRALFGA
encompasses all med of communication. Verbal Behanir has been applied to support
language development of children wikEQJohnson, Kohler & Ross, 2017).

With the growth ofthe Verbal Behaviour approach, it is now required that applicants
for BACRcertification have an understanding of the operants at@rdance with theBACB
(BACB, 204). Despite the increase in the Verbal Behaviour approdbhre is a lack
evidence measuring its impact (Carr & Frith, 2005). This istikkbldue to the research into
ABAtherapy or EIBI not discriminating betweaettifferent Behaviour Analytic approaches
making it difficult to determine which approaches have been evaluated.

Table 2

{1AYYSNRE omMppTO *#SNbBFf . SKIFIGA2dzNJ hLISNI yiao

Verbal Operant| Definition

38



Tact Can be referred to as an expressive label. Tacts are under the func
control of the environment.

Mand Can also be referred to as a request. Mands are under the funct
control ofthe motivational operations deprivatioand satiation.

Echoic Ecloics are under the functional control of other verbal stimulus :
involves the repeating of words or sounds.

Intraverbal Intraverbals are also under the control of verbal stimuli but inec

NBalLRyRAY3 (2 206KSNDa GOSNbFf N
WgKEFEG A& @2dzNJ yIF YSKQ Aa Ly SEU
Textual Written form of verbal behaviour.

Autoclitic Autoclitics modify the function of other forms of verbal behavioue.
Wy26Q A& +y SEIFYLXS 2F Ly | dzi?2
AYyTFEdzsSyOS GKS AYLERNIIFIYyOS 2F (K

4.8. Lovaag1987)
Lovaas1987) is often thought of in relation to behavioural therapy for children with
ASCIn hismost notablestudy (1987) children who had previously been diagnosed vASBC
were assigned tthree groups; the treatment grougontrol groupl and control group ZThe
treatment group (N=19) receiveah average ofi0 hours of ongo-one behaviouraltherapy
a weekfor two years the Control Gup 1 (N=19) received 10 hws or less behavioural
therapy for two years control Group 2 (N= 21jeceived no behavioural therapyrhe
behavioural therapy used was based on Lovaas teaching manual (Lovaasl330aland
consisted of mainly Discrefirial TrainindDTTY NBAY F2NOSYSyd | yR LIKeah
2y (0KS (KA 3IKQZ Thédthgyreqei¥ed by2h@ FréatnEnt Grapwas corducted
duringWl f Y2ald Fft 27F (K@g 40mw@83BWHaQ o1 1 Ay3I K2 dz2NE
The therapy aimed to build compliance, teach imitations and appropriate toy Plawmng
the first year of the researglihe therapy targeted sefstimulatory and aggressive behaviour.
The second year of therapy taught expressive and abskaaguageThe results showed that

the children within the treatment condition made significant gains in intellectual and
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educational functioning comped with the two control groupsNine children (49%) from the
treatment group were successfully accegsimainstream education following the therapy.
The papersummarised that the treatment used would be benefid@ other children with

ASC

4.8.1. Criticismof Lovaas

Although Lovaas study (1987) illustrated hewrly interventioncould result in massive
gains for children with ASC, the study has received criticism for both its methodology and
ethicality. Smith, Groen and Wynn (2000) criticised the research as the participants were not
randomly assignedaising questios regardingthe independence of the groups. Aldghe
aSt SOGA2Y ONRGSNRIF dzaSR ¢9KSy REDHIA OALFAD bt NI
Groen and Wynn, 2000yas criticised as it may have resulted in a sample more likely to
respond to intervention Aswell as methodological concerns, Lov@ssidy raised many
ethical questiongegarding thechoice of teaching method, the choice of target behaviours
and the use of physical aversion.

5dz2S (G2 GKS FdGdSydazy NBOSA J8Roughtofvlen S & 0 dzR

discussing EIBIHowever, [ 2 @I resg@afrh depict a therapy whichwould not be
implemented under the standards held by the BAEd® example, these of punishmen(.e.
an introduction of an aversive consequence to reduce the likelihobda behaviour
reoccurringlpefore other teaching methodgoes against the BACB ethical guidelif2€sl 7).
It could be argued that athe time of LovaaSstudy the certification board was yet to be
established. AlscO 2 N1.J2 NI f  LJdzy A & K Y 8igfieh ofp&irfas § SeRaltylfai anil KS W
2FFSyasS O2YYAUGGSR o6& | aiddzRSYydGQ oO6LIFD HypO 61

Dubanoski, Yamauchi & Honbo, 1990).
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Duringthe same year athe publication ofLovass (1987) stud$kinnerwas reported
within the New Yok Times as saying
WKFEiQa oNRYy3I gAGK LldzyAaKYSyd Aa GKEFEG 0
give no longi SNY NBadz ta¢é¢ BS5NP {{1AYYSN &l ARG
punishment are either the urge to escape, to counterattack or a
stubborn gathy. These are baalffects youget in prisons or schools,
2N 6 KSNBE SN LidzGoléntary ¢7). A a4 dzASREQ
Instead, Skinner believed that learning should occur througmforcement (i.e.
introduction of a preferred consequence to increase the likadthoof a behaviour
reoccurring) an idea which he applied aacommunal leviein his fictional book Walden Two
(Skinner1948)
wS3IFNRf Saa 2F (GKS NB&SI NOK Qlzovaxsfidinét 2oRdidt 2 3A O -
any analysisvhich was recognised by &aet al. (1968) asncludingimportant aspecs of
Behaviour Analysi® A 1 K2dzi GKAa |ylfearasr [ Bdbaviolr Q NBa
Modification rather thanAnalysis.The historical legacy d@ehaviourModification has been
argued to have resulted in a blinkered view within the UK and misinterpretation of
BehaviourAnalysis resulting in EIBI not being recognised to the same extent in thesltis
in other western countries (Keenan, et,&015).
Other distinctions between the Lovaas apprbamnd Behaviour Analytic approacuch
as Verbal Behaviow are the use of theOK A f RQa Y 2téadhi@ddthérh Ritffin they R
natural environment (Natural Environment Teaching (NET)sing naturally occurring
reinforcers. Altloughthe Verbal Behaviowspproach also utilises DTT to teach specific skills
when needed it is notto the extent of the Lovaas approacivhich is highly structured and

based solely on table top learning (C&riFrith, 2005). The Lovaas approach has also been
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criticised for not iorporating Skinné2 &erbal Behaviour into his therapy (Sundberg &

Michael, 2001).

4.9. EIBI and other Interventions
As described, EIBI is an intervention A8C. Other interventiofor ASGnclude Floor
Timeand intensive interactiorF-loor Time wadeveloped by Greenspan and Wieder1998.
The therapy aims to engage the child with activities that they enjoy to support communication
and the development of relationshig&reenspan & Wieder, 1998htensive Interactiorwas
developed by Ephrairand ams to develop communication with childremith ASC. This is
R2yS GKNRdzAK GF1Ay3a GKS OKAfRQa fSIFR Rdz2NARy 3
Both Floor Time and Intensive Interaction focus on the development of a relationship
through play with the aim of aiding communiaat. Play and the building of a relationship is
also important within EIBI and is developed in a procedure known as pdtairqng is defined
as the process of establishing yourself as a reinforcer through play and fun activities. By
successfully pairingith a client, the client remains motivated to work for the therapist which
is essential in order to teach the targeted skills (Mead®@4,8). EIBI differs from the other

approaches due to the systematic way in which targets are introduced and the wayah

the relationship and the procedures are analysed.

4.10. Research into EIBI

Research suggests that children diagnosed with ASC who have received EIB} for two
years before the age ofsix showed significant improvement in adaptive behaviours,
intelligence, social skills, communication and language, and quality of life compared with a
control group (Reichow, Barton, Boyd & Hume, 2012).
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In a recent longitudinal study in America, EIBI has been shown to support the
communication skills, social emotal skills, adaptive behaviour and physical skills of
participantsdiagnosed with AS®ith the mean age of 8liura,Kim, Detmersk Baldj 2017).
ThsNB a Sl NOK FylFrfeadaSR RAFFSNByG FFEOG2NR GKFG O
programmeusing a growth curve analysi$ was found that the level of communication and
cognition the child had at the beginning of the programme predicted their gains on the
intervention. Age was also iden#fl as a significant factavith participantswho stated the
programme youngewoverall made the most gainsParentallevel of education or socio
economic background was not found to be a significant factaggesting thatparental
educationdoesnot influence the impact of the interventiofThe researcheracognised three
limitations of the research which may limit the validity of the scores; these included the
Wadzo 2SOUA DS yIFidz2NE 2F (KS R&dvalenstoeSanditheft OK S (
use of dichotomous instead of contioud LINBS RA O{ 2 N196J FilMdet-ab 2037.Q 6 LJ3 d
Another limitation of the studywhich was not recognisei the lack ofa control group
Without a comparable control group, ig difficult to concludewhether the gains were more
than would be expeed from theother approache®r development alone

A longitudinal study conducted by Howaftanislaw, Green, Sparkman and Cot2€i4)
researched the gains made of 61 childrbatween the ages of 4 and Who either received
ABA or an eclectic educatiggrogramme. All participants had received a diagnosis of ASC.

The researcérsfound that children who received ABRAerapymade statistically significant

gains in cognition, social skills and dedfp skills compared with the children who receive the

eclectic educational programme. The study wasductedover a period ofthree years. The

study was conducted i€@alifornia,Americawhich raises concerns over the comparability of
procedures with those applied in the UK. OF y QU 6S | aadzYSR GKIFG @

43



between the American eclectic education used in special educational school and the eclectic
education usedn other countries Therefore, it is difficult to ascertain whether similar results
would be achieved if the research were replicated in the UK.

Within the UK, Magiati, Charan andHowlin (2007) conducted a longitudinal study into
the effectiveness oEIBlat home compared with nursery. 44 children previously diagnosed
with ASQGook part,who were between the ages ¢ivo andfour; 28 received DTT technique
at home and 18eceivednursery provision that implemented an eclectic teaching practice. A
statistical analysis showed no significant difference between the EIBI group and the eclectic
nursery groupThe research concluded that the results suggest that EIBI is beneficial fer som
children; however, specialisind intensive nursery provisions in the UK produsimilar
outcomes.

Although not statistically significant, tragescriptive da& included in the papeshowed
that the EIBI group made moderate gains in cognition, receptargiage and autism
severity. The groupeceivingEIBImade minor gains in adaptive behaviour amol notable
gainsin expressive language and play skillse lack of gains in these skills maybe due to the
primary method of teaching being DTT rather thaadking through playThrough teaching
through play, arguably the childremould have learnt playiills and expressive language skills
experientially.

A metaanalysis of the research into EIBI suggests, th@spite some children showing
gains in adaptive behaviour, there are methodological concerns within the literature (Warren,
McPheeters, Sathe, Febgig, Glasser & VeenstvanderWeele, 2011). Within ihpaper,
research was considered good if the papeluded a RCT and a manualised treatment.

CKA&d RSTAYAGAZY Warer et @ELDdRticle HodelSaeknlledage (0 K A Y
for the literature within ABAtherapy, as researchoften consists ofwithin LJ- NI A OA LI y
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designs.Within-participant desiga allow the baseline and treatment data to be collected

from the same participant which accounts for individual differences, such as the use of
different reinforce'sbut does not account for natural gaimsnother consideaitionis that the

therapy is defied as ABAN that it utilisesprocedures that adhere t@ehaviour Analytic

principles The LIN2 OSRdzNS& dzaSR FNB RSLISYyRSyid 2y @K
environment, herefore, there is nogtandardise@ABA treatment A standardised treatment

wasrequt NBR (G2 0SS 02y aA RS M8danalysis'@ah@uetdd Gywatrdin kS NJ 6 @
al. (2011) which means that the individual nature of EIBI was not taken into consideration.

This potentially demonstrates the lack of understanding of &Bin individualised approach

FYR GKS WOI i &augined by Dillenb¥rges (A0 1). $hB@ises the importance of

the dissemination of Behaviour Analygsother professionals

5. EIBIl in the UK

5.1. Application

Within the UKHastings and Johnson (2001) reported that there were approximately 250
families who had established EIBI programmes at ham&999. Of the 250, 109 of the
families had been to court in order to receive funding from Li#e No recent data could be
found; however,in 2013 it was reported that there continues to be a high demand for ABA
within the UK (Lambert, 2013Jhereare also 14 schools within the UK that solely use ABA
approaches (Griffiths, Fletch& Hastings, 201Q2

In a recent review in ScotlanBIBI was recognised as an established therapy for children
gAGK ' {/ YR NBO2YYSYRSR (0KId GKSNB &aKz2dzZ R
applied behaviour analystsased techniquedor children diagnosed with AS@g. 24, SIGN,

2016). Althoughhere are no current reviews available for other countries within the UK, the
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National Health Service (NHS) within the UK published an advert requesting a study to review
the use of EIBI with children with ASC (NHS, 2016). Within the advert, it descriveglBb

has been demonstrated as a casfective therapy for children with autism in Canada and

that the research airdto investigate whether this woulthe true in the UKThe NHS research
advert and the Scottish review suggests that there is an increfisgerest in EIBI on a wider
systemic level. This arguably could lead to an increase in awareness and a potential increase

in demand for the therapy in the UK.

5.2. Criticism ofEIBI
ABAtherapy can arguably be described as one of the most controaktkierapes for
individuals withASCand has received much criticismn®of the main criticismrelatesto
how ABA is promed as aW O dzWiBc does not support a newdiverse society.
Neurodiversityisdefined aghe support ol @atidns inneurological developmef? ' YR @A S g a
neurological difference & 2 Y S G KA y 3 (i e patholbodisedinbiiy a puely meédical
Y2RSt 2F RA&FOAfAGEQ O LddsbribeshinBef asNdtisti@aygtiedH nmMn 0 ¢
that ABAtherapylacks an understanding of tiESCGexperience as it is other neASCpeople
deciding what behaviours are positive or negative. Within his paper he describeA&0w
y20 a2YSUKAY3 (02 0S OdzZNBR o0dzi || WRSADINALIIAZ2Y
When discussing ABilserapy in a newspaperarticle Parker,2015), Sequenziayho was
described as a nespeakingAutistic is quoted as saying that:
WiKSe NBFdzaS (2 01y2¢tSR3IS (KIG o06SAY
force our brains to do things in a walyey are not wired to do,

causes lond F adAy3 LI AY 2NJ YIF1Sa ldziandadagaoa
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FYyagSNBE YR WOoSKI@A2dzNEQY ¢KATS 1 SSLA
0dzNA SR | YR dzy SELX 2NBR®Q 6t N]JSNE HampbO

Within the same article, McEachin from an ABA provider arthudsather than reducing
behaviours associatedith ASC ABAtherapy aims to teach behaviour sdat individuas
diagnosed with AS&e able to make choices. Within the artididcEachins quoted as saying
WL R 2 ytRdifiveddandld with autismbeing forced to be solitary because he never
f SFNYSR K2g (2 O02yySOiU 6AGK 20KSNJ LIS2L)X SQ ot

The difference in the views held by Amy Sequerend McEachin demonsties the
different constructionof what isappropriate;for example while it could be arguedhat the
LINE OS&aa 27F fbSHavwibuis disabling e imNidudrdntbeingtheir ASGelves
it could also be arguethat teachingthese behaviours will enalel the individual to make
choices As described in the amplificatioof the title, education has an important role in
ensuring that the child is able to meet the five outcomes of the EQIE,2003) Disputably,
teaching skills will enable an individual with ASC to succeed the identified outcomes.
However, Sequenziaargument and legislation such as the Right of the Child (1990)
highlights the importance of prioritising the voice and aspiration of the child when considering
targets. This ensures that the identity of the child is protected and that social signgiidst
are chosen so they are able to live the life that they chod@$e. importance of involving the
Ot ASyd Ay LXIYyyAy3 IyR O2yaSydasz +ta ¢Sttt | a »
in the BACB ethical guideline 4.02 and 4BACB, 2014)

Landrum and Kauffman (2006) discussed how behaviour analytic influences are often not
generalizable and can be setting speciains which are made in one setting are often not
generalised to otherslue to poor programme design and thatsufficient exempars are
trained; ¥ a0 S R | W{apidroaci{pgl 19) K utkised.J&hEaper also discussed the
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ethical concerns and the potential for misuseé Behaviour Analysis It describes how the
procedures are not to blame but rathéiow they are used. Ahough not mentioned in the
paper, this does present an argument for programmes to be supervised by someone
adequately trainedand bound by ethical guidelinesuch as a BCBA. The paper also describes
the role of external reward and how it can be seen awmidishing itrinsic motivation.
However, Landrum and Kauffman (20@8Yue thatresearch into the impacof extrinsic
motivation on internal motivation isften conductedwithin an un-naturalistic settingvhich
may not be generalizable to real life sitia@ts The paper describes how the lack of rewards
can have a greataregativeeffect on the relationship of the pupdindthe teacher which will
also diminish motivation

Another criticism of ABA is that it is often considered too intensive and promotes
compliancewhich can increase thedividuakrisk of &use (Unstranged Mind, 2016)/ithin
the blog it isdescribed how behaviours are taught with little consideration of the emotional
impact on the individuallt also describes a systemic issue in thatapist may be describing
their workas ABA in order to adhere to the medical insuraageeriain America. This raises
the importance ofraising awareness of the BACB ethical standard®ssa range of
professionsto ensure the high quality of AB#erapy. Unstranged Mind (2016) blog also
demonstrates the importance of considering the impact of programmes on the child and the
AYLRZNIFYOS 27F 02y aAiRS NRhayg Beenlréc&nisoKthaPBhGidia LIS NA LJ
holistic and chilecentred view (BP2015) which may be valuable within an ABA programme
when considering the significance of targeted skdlsthe individual

¢CKS AYLERNIFIYOS 2F O2yaARSNAy3I (GKS OKAfRQa
Alex describes his experience of ABA betw¢he ages of 6 and 13 and how the therapists

had supported him with his social skills and managing his anger. Alex noted that ABA has
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assistedhim to becomethe person he is todayHe also described practices he experiehce

which he considered potentigilharmful; these were programmes that prevented him from

AGAYYAY3I YR GKS AYLRNIFYyOS LI IFOSR 2y 06SAyS3

how ABA can be used to enable individuals to achieve personal goals and the importance of

protectingthe R A A Rdzl f Q&4 ARA2A@YONI GAO ljdz2h t AGASaA®
Typically, he views of peoplevith ASC are drawn frofBlogs written by people who are

able to communicate their thought3hese Blogs provide a valuable insight into the views of

individuals who have experienced ElBoweverthere is limited researcWwhich has included

the views of the childrenABA therapy is increasingly using and developing procedures in

order to dignify the clier® choicethrough pairing colourd cards with specific programmes

in aconcurrentchain procedurédHanley, 2010).

5.3.Parentalexperiences

Previous research has investigated the experiences of pgrehis had established
EIBI programmescross Northern Ireland (McPhilemy and Dillenburger, 2013). @peed
guestionnaires were distributed to families recruited through an ABA/EIBI provider. The
guestionnaire consisted of 20 questions that askedthe family demographics, reasons for
using EIBI and how they became aware of AlBxapy. The questions also asked what
suppot they hadreceived whilst establishing the programme. All of the parents highlighted
the lackof statutory services and support as the reason why they began the EIBI programme.
The participants had learned about ABA through their own research and reptré¢dhe
programmes hd had a positive impact on their lives at home. When asked about the support
the families had received, the parents described the negative attitudes of professionals
towards the programmeg A 1 K 2y S LI NBy (i NI ln® R§ychologist wak I (1 { K
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dismissive' (pg. 155, McPhilemy & Dillenburger, 2013). This suggests that Educational
Psychologist (EP) work with pupils who received EIBI suppdespite the lack of research
within the EP literature regarding their role with EIBI programmes.

Recently, Denne, Hastings and Hughes (2017) conducted research into the views of
parents of children with Autison ABA. A survey was sent to parents fronalég, England

FYR {O020fFyR 6KAOK AyOfdzRSR adldSySyida NBt I

ax

uncomfortable, or would be uncomfortableza Ay 3 ! . ! 06SOFdzaS Al A y
SRdzOF GA2Yy 2NJ KSIf dK 2 OlOhe humtied &2l fiffkoncipdents A y K ¢
rated how much they agreed to the statement. The results suggestedhleanajority of the

parents (62%) disagreed or strongly disagreed with the statement that they would feel
uncomfortable using ABA due tbe lack ofLA appoval. There was also general agreement

amongst parents that ABA foees onincreasng positive behaviour, teaasskills to children

FYR Aa y20 OK2aSy lFa | ¢l& 2F WOdZNAy@dQ GKSAI
part in the survey were femal89%) Also, the majority of participasivho took part in the

survey hadpreviouslyused behavioural interventions in the past (64%) whicay have

influenced the resultand their willingness to participaténterestingly,tiwas also recognised

that the majority of the participants had an undergraduate level qualification or higher (77%).

The paper suggested that the higher educatiorelesf the parentsmean thatparentsare

able to researchavailableinterventions This leads to an advantage for pate of higher

economic statusas they are morelkely to research andbleto seltfund the interventiors.

This results in the inequality between higher and lower segonomic groups as described

by Gross (1996)

50



6. Behaviour Analysiand the EP

Hastings and Johnson (2001) reported that there had been an increase in early
interventionprogrammes worldwide andt K SNBEFTF2NB>X AdG A& GAGFE GKI
the impact of such interventici Xn order to ensure effective psychological supp&tNIZA OS & Q
(pg. 328). Despite the increasdete has been little research mthe role ofthe EP within
EIBI Connor 2003 describeghe importance of theEP to ensure regular visib the child to
establish progress and plan future targets. Connor adgtieat the visits would serve to
monitor the programme andould help establish a partnership between LA and families
(Connor, 2003)Although,Connor provides a comprehensive description of the possible role
of the EP within these programmgesslimitation is that thearticle has focused on the Lovaas

model of deliveryand is base@nly on his experiencerather than other stakeholders

7. Research Rationale

There is evidence to suggest that the number of EIBI programmes are increasing within
the UK (i.eHastings & Johnson, 200lambert,2013) but there is currently littleesearch
investigating the experiences of external professionals working alongsidephegrammes.

The EIBI programmes are aimed to teakills to children with ALN, a populatianth
whom ER work (Birch, Fredrickson & Miller, 2015). This highlights the need for further
research into the experiencesound the role of thd&eP working with this populatiomn order
to inform EP practiceegardingthe possible role within EIBI, théews of theparentsand s
will be sought with the aim to establish factorshat support a collaborative working

relationshipand when these maybe useful
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Abstract
The application of Behaviour Analysis as an early intervention for children with
Autistic Spectrum Condition is increasing within the United Kingdcambert,
2013. Although there is evidence to suggest that Educational Psychologists (EPS)
are involved insome capacity with Early Intensive Behavioural Therapy (EIBI),
there is a laclof research to inform the professiorSemistructured interviews
were held with four parents who have a child receiving EIBI and two EPs with
experience of EIBI. The questicasked were related to the role of the EP within
EIBI. The data eve analysed using Thematic Analysis as describeddynEnd
Clarke 2006). Theeleventhemes identifiedportrayed the difficult relationship
between the Local Authority and parenBecommendations are made to the role

of the EP as to how to workfettively and inclusively with cases involvEi@I.
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1. Introduction

1.1. What is Behaviour Analysis?

. SKEFE@GA2dzNI ' yIFf@aAad WAA | aO0OA SWES N2V YEY ded
(pg.15. Cooper, Heron &eward, 2007) to support behaviours thateabeneficial to the
individual Behaviour Analysis was developed from the workBofF.Skinner (1938who
recogniseli K4 'y 2NBIFYAaYQa NI aL2nea Skinderdbeligvgdf f dzS y C
OKFG ff KdzYly FOGA2ya INB | NBadzZad 2F GKS
includinglanguage(Skinner, 1957and thinking (Skinner, 1957F%ince Skinn& work, the

principles of Behaviour Analysis have been applied to a variety of fields, including behavioural

pharmacology (Laties, 2003) and mental health (Hayes, 2004).

1.2. Applied Behaviour AnalygiSBA)

ABArefers to the application of the sciencaf BehaviourAnalysis butis often
associated with thetherapy for children with Atism Sectrum Condition (ASC) Early
Intensive Behavioural Intervention (EIBI) is a form of therapy which can be defined as an
WSRdzOlF GA2y It Y2RSf o0l aSR RNBYQ !06LXP (o prdd QNG
Philpott, Jones, Hughes & Morgan, 2015). KIBI& 6 SSy RSaONAROSR | a WS

OSYUNBR YR LN IAYIFGAOQ 65Aftf SYyodzNHSNE HAamMMO @

1.3. EIBttherapywithin the UK
Hastings and Johnson (2001) reported that there were approximately 250 families
who had established EIBI programmes at home in the UK in 1999. Of the 250, 109 of the

families had been to tribunal in order to receive funding fromitbealAuthority (LA) In 2013
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it was reported that there continues to ke high demand for ABA within the Kambert,
2013) although no recent data could be found.

In a recent review in Scotland EIBI was recognised as an established therapy for
children with autism and recomnmeled thatindividuak) diagnosed with AS€hould access
WBupport from staff trained in applied behaviour analysaésed techniques' (pg. 24, SIGN,
2016). The National Health Service (NHS) published an advert requesting a study to review
the use of EIBI whtchildren with ASC (NHS, 2016). Within the advert, EIBI was described as a
costeffective therapy for children witiASCand that the research aigd to investigate its
application within the UK.

Arguably, the increase of interest in EIBI on a wider syistéewel could lead to an
increase in awarenesand consequent demand for the therapy. Hastings and Johnson (2001)
reported that there had been an increase in early intervention programmes worldwide and
WGKSNBT2NBZ AG Aa QAdGlat GKSH R YAS Odey RINEDIOKR A

2NRSN) 12 SyadsaNBE STFSOGAOGS LAaeOK2f 23A0Ff &adzZl

1.4. Parenal Experience

Previous research has investigated the experiences of paweméshad established
EIBI programmeacross Northern Irelash (McPhilemy& Dillenburger, 2013). Opeended
guestionnaires were distributed to families recruited through an ABA/EIBI provider. The
guestionnaire consisted of 20 questions relating to the family demographics, reasons for
choosing EIBI and how they became aware of ABA. The questions also askestipyiat
had they received. All of the parents highlighted the lat&tatutory services and support as
the reason they began the EIBI programme. The participants had learned about ABA through
their own research and reported that the programmes have hambsitive impact on their
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lives.The parents described the negative attitudes of professiot@igards the programme.

One parentreportedi K & 0 KS W9 RdzOlI GA2y It taeoOKz2f23Aai
& Dillenburger, 2013). This suggests that Etiooal Psychologist(EP) work with pupils who
received EIBI suppquespite the lack of research within the EP literature regarding their role

with EIBI programmes.

1.5.Research Rationale

There is evidence to suggest that the number of EIBI prograsisincreasing within
the UK (i.e. Hastings & Johnson, 2001) but there is currently no research investigating the
experiences of professionals working alongside the programiifese is evidence to suggest
that EPs are working with the populatiaccesing EIBIn some capacity (McPhilemy &
Dillenburger, 2013) despite the lack of researdthis highlights the need for further

investigationinto the role of the EP working with thigoup.

1.6. Research Questions
The research will aim to gainformation for the following questions:
1. What is the role of the EP within EIBI programmes?
2. What is supporting the EP within their role?
3. What is preventing the EP from fulfilling their role?

4. What are the recommendation for the role of the EP within EIBI
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2. Methodology
2.1. Design

2.1.1. Ontology
The research will take a criticakalist ontological position (Bhskar, 20Q08s it
recognises that there is a reality that remains independent of interpretatishich is

perceived differently by individuals.

2.1.2. Epistemology
The social constructionistapproach (i.e. Burr, 2003)informed the analysis and

interpretation of the data

2.1.3. Design

Due to the investigatory nature of the researchgaalitative research design was
used. This would allow the collection of-depth information which can be analysed to
describe the overall experience of the participants. Ssmictured interviews were chosen
as the method for data collectioand would dlow for the questions to be prepared in
advance whilst allowing flexibility to discuss topics raised by the participants. An interview
schedule was designed pritar the pilot study (Appendix)ASeni-structured intervievs have
beenrecognised as an apppoate data collection method for the research paradigm (Harper,
2011)

The datassetwas transcribed anonymously and analysed using Thematic Analysis (TA).
TA was chosen as it would allow for the identificatiomw@inmon themes withirthe sample
andacrosgroups (Joffe, 2011). TA was deemed the most appropmetod of analysidue

its flexibility (Braun & Clarke, 2006).
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2.2. Participants

2.2.1. Selection criteria.

Initially, EIBI was defined as an educational programme which uses ABA to teach skill
to children who were younger than 3 at the onset of the programme. However due to the
limited participant respons#llowing the initial recruitment processhe agdimit of the child
was increased tive. The programme could be done at home, withicliaic setting or within
a school. It was not specified that a BGi&&ded to be involved in the programme

The inclusion criterido participate included either: a parent of a chiwho has
received EIBI for at least months an EP with experience ofBt programmes within their
role. It was not specified that the EP needed to be employed by the LA to participhee.
child could be of any age at the time of interview.

Parents or EPs who did not meet the inclusion criteria were unable to particpate

excluded from the research.

2.2.2. Participant Recruitment.

Figure ldepictsthe participant recruitment process.
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s ~\

Email t to Prinicpal BEr Identified a Facebook groyA\BA4ALL) and onlirfe FoIIowingapprovaI from Cardiff
mail was sent to Prinicpal Betoss . . - .
the UK asking them to forward the forum (ABAYahoo Group) Unlve_rsny Ethics Commlte.e* an
email on to their tean{Appendix B). email was sent on the online
The email clarified that by sharing] \ / forum EPNET (Appendix E).
the email they will be providing thei
consent for the service to take part
s ~
Aprivate message was sent to the Facebook] @
group administrator asking them to post a
message on their wall outlining the research. Sgnt f ;
an email on the ABA Yahgeooup (Appendix D) On the reCEIpt O,f an email, ,EP,
\ J were asked to gain the permissign

Q of their employer or PEP before|
participating (Apendix F).

Volunteering Participants were askgd ( )

to read the information sheet and . .
return the signed consent form to Volunteering Pamupantshwere asked to contagt
the provided email address researcher.
(Appendix C). L ) r ™
@ EPs were alsasked to read and
- ~ complete the consent form
Information sheet and consent form (Appendix [©) (Appendlx C)‘
were sent to particpant on receipt of their \_ J

expression of interest.
L J iy
J L s ™
On receipt of the completed conserf

; ~ Once the gatekeepeaand
form, a time and date was arrange L.
with the EP to hold the interiew. Once signed forms were returned, a time and p. part|C|par_1tconsent_ forms were
date was arranged with partiéipams. returned Slgned’ a tlme. and a date
was arranged for the interview.
\ J . vy

Figure 1

Visual representation of the three recruitment streams.

A small sample of 2 EPs and 4 parents recruited. The demographics of the
partidpants are available in Table Bable 4and 5includes information regarding the EIBI

programme.

Table 3

Table outlining the participant information.

Participans | Role/Profession if shared | Country Mode ofInterview
Parens

P1 Secondary school teacher | England Phone

P2 EP England Phone

P3 ScientificResearcher Wales In Person

P4 Information not shared. England Phone

ER
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EP1 Senior EP Wales In Person

EP2 Senior EP Wales In Person

Table 4

Table Outlining Information of EIBI Program(Rarents)

Parents
Participant | Length  of| Age of child| Type of Programme| Ran by| Tribunal
Number programme | at onset BCBA
(years)
Pl 11 3years Verbal Behaviour | Yes Yes
P2 2 16 months | Verbal Behaviour | Yes No
P3 3 3years Information not| Yes Yes
provided
P4 3 3years Verbal Behaviour | Yes Yes
Table 5

Table Outlining Information of EIBI programmes (EPS).

EPs
Participant No. of| Age of Child at Tribunal Time of cases
Number Cases | onsetof EIBI
EP1 2 5 Yes 2016
5 No Ongoing
EP2 1 3 Yes Ongoing

2.2.3. Procedure
Once the signed consent formdhdeen received by the research@articipants were
asked for their general location to ascertain whether an interviewerson was possible

(Table 3. Participants in Wales were asked if they would like the intentizlwe conducted
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in Welsh or English. All participantsnepletedthe interview in English. Interviews with the
parents were held either over the phone or in a public location. InterviewstwehiEPs were
held within their place of work.

Time was taken at the beginning of the interview to build rapport. Prior to recording,
the researcher ensured that the participants understood their rights. The resedallwmved
the interview schedule witlthe addition ofquestions if any information was shared by the
participants that was of interest. All interviews were recorded using a voice recorder and
lasted between 30 and 90 minutes approximately. Once the interview was completed, a

debrief was sento the participant (Appendix )G

2.3. Pilot Study

The pilot study consisted of the first EP and parent that expressed interest in the
research.The EP and Parent were asked the interview questions designed. At the end of the
interview, the two participants were askedto evaluate the interview questions. The
participants noted that the questions were clear and that there were no additional questions
that they would suggest to include. As sudie tesearcher felt that the interview questions
were sufficient in gaining the experience of the participants. As there were no amendments
to the interview questions, the data collected during the pilot study was included in the main

sample.
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2.4. Analysis

2.4.1. Validity

To ensure the validity of theesults, supervision was sought to ensure accurate
analysis and researcher objectivity. In the light of the resea@h@evious experience, any
interpretation of the results was discussed thoroughly during the supervision.

2.4.2. Thematic Analysis

Therecordings were transcribed verbatim by the researcher and analysed t&ng
six steps outlined by Brauand Chrke (2006) provided in Table @he transcripts were
FyFrfeaSR FT2N) 020K &aSYlFyiAaAo yR f1F0Syd YSIy

independently before the information was collated across the participants.

Table 6

Braunl Y R / f I NJbiSstages df A1 n ¢

Phase Description

1. Familiarise with data | The researcher transcribed the interviews, read and r
read the transcripts. Any initiddeas were noted.
2. Generation of codes | Codes were given to interesting features within the dg
in a systematic way. Data was collected for each of th

codes.
3. Development of The codes were collated and compared across the de
themes set to identify potetial themes.
4. Review The transcripts were reead with the themes in mind in

order to evaluate the validity of the themes. The data

within the codes were also reviewed.

5. Defining and naming | A label was given to the themes which aimed to
themes accuratelyreflect the content of the codes. Due to the

experience of the researchaehemes were discussed

with the supervisor to ensure impartiality

6. Producing the report | The themes were described within a report.
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2.5. Ethical Considerations
Ethical approval for the research was given by the University of Cardiff Ethics

Committee prior to data collection. Throughout the research, the ethical guidstingined

by the British Psychological Society (BRSE followed (BPS, 204).

The ethicatonsiderations and steps taking by thesearcher are outline in table. 7

Table 7

Ethical Considerations.

Ethical Measures in place

Concern

Informed Participants informed consent was ensured prior to the intervi
Consent Gatekeeper consent was collected by stating within the email to the

and the message sent to the groggiministrator, that by saring the
information they wil be providing their consenEPs who contacted th
researcher following the post on EPNET were requiresték the consen
of the PERr employes if appropriate.

Confidentiality
of participants

In accordance with the data protection legislation (Data Protection
1998), the idetity of the participant was protected at all times.

Information was kept on a computer which is password protected
only accessible by the researcher. Transcription w@spleted by the
researcher within two weeks of the interview at which point thealafs
anonymised. @ce the electronic recording had been transcribed it v
deleted. All other data will be kept by Cardiff University indefinitely.

Anonymity The consent form given to the participaniterated that no identifiable
information is to be discussediny identifiable information that wa
sharedby a participantwasnot included in the transcript.

Participant The researcheraimed to build rapport with the participants befor

and conducting the interview in order to establish an open and suppor

researcher environment. The researcherensured that the participant wa
relationship | comfortable andable to express her/his views freely and as fudly

possible.The researchewas ableto fully answer any questions asked
the participant.To ensure that the participants felt comfortable to shé
GKSANI K2ySaid 2LAYA2YyAas GKS NB
disclosed.
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Raising None ofthe participants showd any dscomfort during the interviewlhe

difficult participants hadaccess to the supervis@rand Cardiff University Ethic

emotions Board contact details if requiredlt was feltthe participans left the
interview in the sametatethat they entered.

Language Although the interview couldbe held in either English or Welsh, all t

interviews were held in English.

Safeguarding | The researcher wordin accordance with Cardiff University safeguard
recommendations, as outlined on
https://inside.psych.cf.ac.uk/postgraduates/ethics/application
/proformaguidancenotes/children_vulnerable_adults.php

Right to| The participans werereminded at the beghnning of theinterview that
withdraw they maystop at any time without consequenceélone of the participants
chose to finish the interview earlyarticipants were also reminded th
they may withdraw the data they had provided up to two weeks follow
the recordng. After these two weeks, the interviews were transcribe
anonymousland so individual data could not be identified and remayv
Debrief On completion of the interview, all participants wegizen a debrief form
(Appendix F).

3.  Results
3.1. Overview
Due to the richness of the data and to capture all the information shared by the
participants, 1 themes were identified and will be describethe complete quotes within
each themeareavailable in Appendix H
To illustrate a possible relationg between the themes, an overarching thematic

map is shown in Appendix J.
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3.2. Theme 1: Us and Them

"there‘ isa r_eal fear about
Seperate engaging with them" (EP1)
"obviously working for the local
authoirity they can accept that bette

than from a private company" (P2)

\.

(“this is what an independent EP said|so
we'll hold that up against what your

local authority EP said and lets EP dff"
(P1)
Battle S
"it's us and them its local authority includihg
the EP and its the ABA staff and the pargnts
and it's rare for them to be collaborative
(P2)

"that's up to the providers as welll|

suppose they've got to make a
profit* (EP1)
Motives :
"it's a lot of private organisations an
private therapists seek to maxamise the

difficulties the children face in order ti
justify their costs" (EP2)

Us and them

"| think the tutor that we have she's
fitted in with the school culture" (P4)

\.

Cooperation

"we've been using nursery staff and ou
BCBA has been going in um kind of trairfing
them" (P2)

\.

Figure 2

Theme 1: Us and Them

Theme 1 describes the hostility and the lack of cohesion betwaetems The
subtheme ¢separaté describes the clr division between private services and. [EP1
described how the LA is fearful of contacting private ABA compdrizedescribed how advice
received from the LA is perceived differently by school than that received by private
companiesP4 described how the advice she received from the independent ERnbased

compared with the advice she received from the LA EP.
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Thesubtheme oftbattle¢ describeghe preparation taken byhe systemdo fight. EP2
felt that private conpanies were prearing parents fobattle which results in conflict from
the onset. Within the same subthem®1 described how she prepared to win the baitti¢h
the LA througlgaining the support of the€A EP rather thaseeking private support

¢CKS adzo0KSYS RFaONRAIHDSBKS 9t GASg 2F GKS
which are different to that of the LA. Both EPs describe how private companies prioritise
making a profit. EP2 also described how private companies exaggerate the needs of the child
and the compleity of the therapy in order to maximise cost.

EP1, P2 and P4 did describe situations where the LA and private companies worked
G§23a3SGKSNE O2yGNINEB (2 GKS GKSYS 2F adza | yR
GO22LISNI GA2y ¢ D ¢ e@aadGannual BaeivgiBeBCRBIAKr&INing $chobl &taff
and the EIBI therapist working within a mainstream school. P4 felt that the the€apist
acceptance within the school was doe her previous experience of working within the

system and understanding ¢hschool environment.
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3.3. Theme 2: Being Heard

-
"after sort of battling with a lot of people t
try and improve the situation | decided thpat

well actually we need to be looking to sge
what we can do" (P3)

Parental Agency L

"well | plagued the poor woman" (P1)

s ™

"the people in the team in the local
authority valued my input" (EP1)

Being Heard Diferencein Voice \. J

"who listens to parents what do we know"
(P3)

"it's like the rich get richer" (EP1)

. 'd ™
Unfaimess "l guess a lot of people wouldn't be able|to
do it becuase it's very expensive and thgre
we had to make sacrifices to be able to flo
it" (P4)

b J

Figure 3

Theme 2: Being Heard

Theme 2 refers to the described inequality within the system and the difficulty parents
faced in being heard. Within the subtheme @farental agency¢, P1 described how she
repeatedly called and emailed the EP in order to share her view. She described how she
videoed her son completinghaactivityand took it to the LA offices as the EP did not believe
her. P3 described it as an uphill struggle to get any support from the LA

Thesubtheme ofa RA T T S wisey detribddyhowthe EPsperceive theiropinion
as beingvalued within the LAParents shared this view and described how serious the EP
recommendations are taken when draftirjatements EHCPsand also their difficay in
getting their opinions heard.

dUnfairnesg was a subtheme that was particularly strong in P1 transcript. She

described howshe feltthe LAwas willing to fund EIBI once evident®ed beencollated
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meaning that only the families whwere able to ace that evidenceand challenge the LA

received EIBI. P3 described howvis unfair that parentsvere expected to run their own

home programmebecause othe enormity of theduatrole of running a programmend

beinga parent.

3.4. Theme 3: Uncertaiy

De-skilled

S —

[ Uncertainty

Figure 4

Theme 3: Uncertainty

ro
Inexperience <
Helplessness <

"it took us hours and hours to unpick what they were tnfing
to say | found it compicated if I'm honest " (EP1)

they were doing but not being told what they should be dqging

[ "we're being told by the parents that they couldn't do wht
and kind of being left a bit" (EP2).

"l didn't really have any experience of knowledge
specifically about the ABA that was a gap for me" (EP1)

"I really think the level of knowledge about ABA is|at
such a low level(P2)

didn't know anything about...| just wanted my son to talk

"| felt like | was chucked into a great political row thaj i
and not punch his own head" (P1)

"he wasn't actually getting help from anybody who was
involved with him" (P3)

"the family were very guarded" (EP2) ]

"it has massively increased the overhead of our administrgtion
for a bit | can't help feeling that comes slightly by design" (P3).

it's about | don't think they are the most accessible

"I think not that | didn't understand the terminology agajn
0
reports” (EP2)

"why can't you just say it's this instead of coming up with a
different language" (EP1)

¢tKSYS o RSAONAOGSAE (KS dzyOSNIIFAyideé I NRdzyR

confidence. Within the theme afde-skillect, EP1 described confusion around EIBI due to the

differences between thetwo programmes she haworked with. EP2 described the lack of

O2YYdzy AOF A2y 2y

0KS LI NBydQa LI NI

gKAOK NXE:
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needed.Similarly P1 described her lack of understandingpahel whichmay contribute to
the parents feling deskilled and uncertain dhe process
Within the subtheme ofiinexperiencé, both EPs described their lack of experience
of EIBI which impacted on their role.
The subtheme ofhelplessnessrefers to three parents describing the lack of support
from LA services. P1, 2 and 3 described how the LA services had offered no way forward.
Instead, P1 and P2 described the support services view ofGh€ A f RQa oAt AGASa®
Within the subtheme oft Y A & { BRHiz®1] B3 and P4 described how the other gartie
had hidden motives behind their actions; EP1 described how parents had no intention of
integrating their child tca mainstreamenvironmentbut instead agreed in attending school
so the LA would fund the programme.
GhoaOdz2NR (&¢ NBTSNH inardlerstardbg BB feporks@ukftaitie 9t &

complex terminology used.

3.5. Theme 4Tribunal Pressure

g ™

"OMG how did we end up in this
conflict situation out of the blue"
(EP2)

Iy

Defence

g ™

"the only contact we get from them

is under a tribunal situation and

that's not good for anyone becauge
we're on the defence” (EP1)

Iy

Tribunal Pressure

"within my role I'm confident in
using a range of tools isn't it and
ways of working" (EP1)

Iy

Unusual e N
"l can't say whether that's that's
because you're automatically
approaching that work differently’
(EP2)

p. Iy

Figure 5
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Theme 4Tribunal Pressure

Theme 4 refers to thdmpact of tribunals onthe EPs.Within the subtheme of
GRSTSYy OS¢ s o 2iediffi@lty i buldng aobitve réld@onshspvith parents as
the contact that they have is within a context of conflitithin the subtheme ofunusuat,
both EPs described how the pressure of the tribunal processes impacts negatively on their
work due to additional time pressearandan increase in paper wokkhich is different to their

usual rolethisA & f Ay 1 SR (280 KSt i¥3I&S 2F aRS

3.6. Theme 5View of Expeise

Doubt of Ability
Importance of
accreditation

Providing a way

forward
Independence

someone who has read something from tl

"they are no more experts on this than
h
daily mail" (P1)

had to have a EP assessment so it was|a
means to an end" (P2)

"it felt like it as just a means to an end thT

"its not ABA if its notun by a BCBA" (P3)]

"when you have someone who isn't qualified
that's when you can have a really poor
prorgamme" (P2)

\ J

View of Expertisg

s Y

"it is not an easy road that | am travelling her|
and the ABAershave helped me" (P1)

\ J

[

s N

"whereas the BCBA had come in and said 'well ye,
he can, we just need to work it out™ (P2)

\ J

employed by the local authority they are there Jto
uphold the local authority decision" (P4)

\

"ultimately the educational psychologist is ]'

never been told that | need to get rid of the
programme but there is pressure on there is
Lpressure that the local authority don't do ABA" (P2)

("T've never been told that I can't recomend ABAlve

Figure 6

Theme 5: View of Expese
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The theme oftview of expertisé includes the parents view dhe experts with EIBI
and the LAThe subtheme ofdoubt of | 6 A frefeis &oéthe parents questioning the LA
support services expertise and eviderzased practice, as well as their general knowledge
of EIBI. This contrastesth the view that P1 and Pdad regarding thesupportfrom the ABA
providers. P2 also describes her doubt over the ability of school staff to maintain h@rason
skills which were gained throughis EIBI programme.

The theme ofimportance of accreditating refers tothe view held by all parents that
a BCBA was essentidt.is important to note that all the parents that participated had
FOONBRAGSR ./ .! Q& & dzLohindhag hayedimpacke§ théid vieds? 3 NI Y
/.1 Qa gSNB y20 YSYyGuA2ySR gAGKAY (dieSotet GNIy
lack of awareness or lack of direct questioring ¢ K S & dzpradKASRYASy R F & | & T 2
describes how parents feel that EIBI gave them strategies wbittnastswith the subtheme
2T GKSfLX SaaySaaédod twu TSt G GKIindepetdérBérefers RAR Y
G2 GKS LI NBYyGaQ OASge 2F GKS Ay Ff dzSywithin 2F (K¢
this subtheme, EP1 refers to the Local Auttyoniat that is wornwhenconsidering provisions,

supporting the parental view of thiefluence of LA employment on EP work
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3.7. Theme 6: EIBI

Application
Lovaas Legacy

"it has been successful with this little boy"
(EP2)

longer period of time you can see wow this ha

"when you take a step back and review it after
gone really well* (EP1)

when actually is wasn't rigid so because it's child

"because the research suggests it's a lot more rigid
led" (EP2)

"ABA isn't just for people with Autism and nt
just for younger children" (P3)

"Lovaas ABA has got a very bad press" (E}z)

we're 30 years behind in our understanding offit"

"a lot of them are still stuck in the Lovaas and fhe
(P1)

\

don't see it as being that different from really

( "maybe it's my lack of knowledge about ABA byt |
good...play based learning" (EP2)

.

well and we might have knowledge about behavipur
psychology in general but not ABA" (P2)

"the local authority EP doesn't understand ABA ]ﬂery

Figure 7

Theme 6: EIBI

The theme EIBI includes descriptions of the thera@utcomes refers to the chang
that EIBI brings to the child. Both EPs described the positive impact of EIBI and how their
opinion of EIBI had changed once they had seen the programme. P2 described how this was
also the case of a Speech and Language Thenaflsn the LA in which shworked. P3
described how EIBI could help more pegplaut that misinformation is preventing
implementation.

oApplicatiort includes descriptiopby the EPs that the research does mefiect the
implementation of the programmeP2 and P3 describe how EiBseen as moreestrictive

and intensive tharits applicationin practie. P3 also describes the wider application of ABA.
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Lovaas legacy refers to the impact that Lovaas research has had on the view of EIBI.
9t H RSAONAROGSR KSNJ O2yOSNY | NRBdzyR W[ 2@ a !
of modern EIBI&Specialisrarefers to the view of EIBI as a distinct scienbéchv differs from
behavioural psychology. P1, P2 and P3 described how ABA is often misundevatazid
results in EPs and other professionals claiming that they are able to run programmeseand
terminologywithout specific trainingEP2 described how stiound it difficult to distinguish

EIBI withplay-basedlearningor behavioural strategies already used within schools.

3.8.Theme 7Assumption

parents that the ABA will be rejected oyt
of hand" (EP2)

"there has been an assumption from]‘

Prejudice -

\

LA commitment to provisio

"there is also a perception that the parerjts
are actually too demanding when it comps
to their children” (P4)

"that's what we got take it or leave it" (PSJ

horning your kid into their existing provision which is
already costing" (P1)

p
"they have they all have invested interest in shc})};

.

Figure 8

Theme 7Assumption

Theme 7 includes thassumptiors made by different parties within EIBI vich may
impacton the ability to work collaboratively. Within the subthemedgirejudicet, P2, P3 and
P4 described the assumptions that professionals make of theirz@itdities whch differs

from parental views. P3 believed thatistdifferent view of her chil@ ability led to theLA
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raising safeguarding concerreggarding her choice of educatioR2 described how the school
make an assumption of ABA despiteriteasurablempact.

Within the second subtheme, all parents describeceithperception of the
commitment of the LA in upholding and defending the established LA provision over meeting

individual needs.

3.9. Theme 8Relationships

"we might have an opinion about something but it doegn't
necessarily fit in with the ethos of the ABA" (EP1)

.

Conflict "l can see some conflicts of not conflicts of intergst
that's the wrong word conflicts of priorities” (EPJL)

\.

something and the local authoeity said no it's about

"it's not in this case it's not about the parents saying we want
miscommunication" (EP2)

-

"despite that it wasn't recomended or even accepted
didn't really discuss it with me really" (P4)

Lack of Communicatio -
s}e

Relationships

we since the educational health care plan has been put in
place" (P4)

"I haven't seen an EP for years" (P}L)
Visibility e
< "they don't have they don't have any engagement as fa] as

\

Familiar

(EP2)

"try and use your good relationship with the school to supp}nrt"

"we knew all the kids that were going in and going to nursery"
(EP1)

Figure 9

Theme 8: Relationships
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Whereas Theme Irefers to the relationship betweersystems, heme 8 of
orelationshipg included subthemes which were recognised as threatening collaboration
an individual leveldConflick refers to the difference between the EP and programme ethos
and priorities and a difference in the perception oéthuitability of EIBI.

dLack of communicatigrrefers to the lack of openness between the parents and the
LA and the EP and the parentP1 describes the lack of communication by the BCBA.
GO A a A @fkré th theé I&ck of involvement from the EP otfiban the initial assessment
which was describedy parentswith a negative connotationdFamiliag refers to the
importance placed on relationships by botRsEwithin their generic rolewhich oftendiffers

from the relationships within EIBI.

3.10. Theme 9:ContrastingPriorities

"so | guess on an individual level it does work but uﬂv it

just the cost thats the thing" (EP1)
.
Protecting
Resources "I think funding has more to do with it" (P4) ’

— S

.

Developing Skills|
Contrasting /

"now he's fourteen he's six foot and he's twelve and a half sfone
if he was still hitting me | would be in trouble" (P1)

" "we had to have three people to hold him down for a haircut gnd
Priorities it was traumatic for him and we've worked on that now for two
months and he will sit in his chair and have his hair cut" (PR)
) [ "1 did often think sometimes we should be more explicit
Evidencebased about the psychology" (EP2)
practices -
"l don't know where these ideas are coming from |
cannot see these in any scientific literature" (P3)
Responsibilty "l don't know how much it can work within the
classroom setting becase it is so loud and disruptie"
(EP2)
P"Itjust feels like its not won't fit easily into the model thiat
we have for schooling" (P3)
Figure 10
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Theme 9Contrasting Priorities

éContrastingPriorites NS FSN&ER (2 GKS RAFFSNByd @I t dzS

needs, financial considerations and evidence based pralottgeen parents and ERVithin
the subtheme ofyprotecting resources EP1 described hofunding of oneEIBI pogramme
could be used to help a greater numberatfildren within the LA. P1, P2 and P4 described
how the cost of the programme was the biggest barrier to the LA agreeing fordwsion.

The subtheme ofédeveloping skilks refers to the importance placed bparents on
developng socidly significant skills. Within the subtheme, EP1 described how the skills learnt
are significant in terms of the functioning of the family and@®& A f RQ& A, PuRtkeyJSY RSy (
alsohad significant cost implications for the .lE#°2 describes the programme as childdad
how thismay raise challenges when transitioning into school

OEvidencebased practices refers to the varying importance that is placed on
evidence. EP1 described how the EIBI professionals concentrated on the data which drew
focus away from the child. This contradicts with the description of EIBI being child led. Parents
placed a lot of imprtance on evidence, both experigal, empirical and published; for
example,P1 described how her experience contradicted opinions of professionbéreas
P3 described how the views of the professionals were not drawn from any published
literature.

The & dzo G K S WeSporgiilitg ¢ Ay Of dzZRSa 020K 9tH YR t
difference between the EIBI programnwehich ensures the learning for one child, and
schoof2 @esponsibility oveall the pupils learning. EP2 described how the excitement of EIBI
would not be maintainable within the school routine, which is a sentiment shared by P3 who

described that the school routine would make it difficult to implement EIBI.
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3.12. Theme D. Current role of the EP

Individualwork
"right ok so um we work through our }

( ) consultation model"(EP1)

Consultation >

"when | started ABA the EP was the absolute
gatekeeper" (P1)

(P3)

p
"its more of a gatekeeper of resources ro%‘

although thankfully were not doing as mary

"doing the Appendix D reports, statement]
of those at the moment" (EP1)

\

or wrongly and it's about helping them meetihg

("well most of the work is individual work righfly
the needs of SEN pupils in school" (EP2)].

\

Current role of
the EP

(P2)

——

"to do some systemic work" (EP2)

Systemic

- ) "| think we can offer our fresh pair of eyeﬂ"

("I feel like | am a facilitator to try and mak
sure that everyone is talking to each othef"
(EP2)

dispute" (P1)

"I think the EP is only wheeled out if you'ri in

Figure 11

Theme 0: Current role of the EP

The theme oftcurrent role of the EE refers to the current view of the EP work in
general and within EIBI. All parents described the EP as a gatekeeper. P3 shared her view that
the LA did not expect that the EP had ongoing work with children other thaniritial
assessment. Both EPs described working with individual chilsgpart of their role EP1
stated that her service used a consultation model and P2 described processes which arguably
described theconsultationprocess. Only EP2 descrildget roleas systemic. Within EIBI, both

EPs saw their role as building relationship with the family and a facilitator of communication.
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3.13. Theme 1: Moving Forward

"so | think it would be more helpful for us to meet up before hand with a Tey

—— provider" (EP1)

"we had built in to his working document or his statemerjt
that the EP would monitor" (EP1)

"what they should be doing in my view is helping to monjtor
and coordinate the provision" (P3)

Uniting "kind of doing it in a collaborative problem solving approach rather than
it being us and them thing" (P2)

"l think its making themselves a bit more expertise in ABA
because their not just ruling it out” (P1)

Up-Skilling -
N "maybe if we could just get more staff trained in the Iocal]

authourity in those approaches” (EP1)

Compassion

Moving
Forward

"l would like to see it in the local authority provision” (P]d)

"it works and how can we get this in the local authority" (%2)

"it would have been nice to have that support" (P3) ]

/\

"actually understandingvhy we're not mad us parents" (Pl)]

[ "they could maybe help make sure that parents are getting giod

] ABA" (P1)
Ensuring \
Quiality [ "I think the EP could be doing because it's in their skill set is kin{i of
having an overview of a particular issue... providing some kind fof
evidence based overview of whats available" (P3)

Figure 12

Theme 11: Moving Forward

The final themencludedrecommendations made by both parents and EPs about the
future of the role of the EP working with trggoupand also the future of EIBI. EP1 described
her current role as monitoring the EIBI which was also identified as a possible role for EPs by
P3. Uniing the programme with LA services was also recograseth important aspect of
the EP role. EP1 described her role in working collaboratively with providers. EP2 and P2
described the role of the EP in translating the programme for incorporation in school

contrast with the subtheme ofde-skillingg, cup-skilling refers tothe training of LA staff,
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which includes EPsp they are able to work with better understanding of EIBI. Within the
subtheme oftincorporatiorg, all the parents described the futud EIBI as being within the
LA. P1 and P3 also described how the EP could have a role in ensuring quality and evidence
based practice taletermine the best provision for their child

Having compassion when working within EIBI was present in all trarssithijstrating
its importance. Both EPs described hidvey were unaware of the experiences of the parents
until the initiation of the tribunal process. Parents described how having a better
understanding of their view point would support the EP within threle and develop better

collaborative working.

4. Discussion
oPotentially educational psychologists have a lot to contribute to that discussion but the first

step is recognising that the conversation needs to b&had t o 0 ¢

4.1. Overview

This study aimed to investigate the role of the EP within EIBI programmes. The themes
identified will be discussed in relation to the research questions. References will betsmade
the information provided in themajor literature review, as well as addinal information

when relevant.

4.2. What is the role for the EP within EIBI?
The vievs of the current role of the EP within EIBI are highlighted in themeld
addition to the information provided in this theme, the EPs also perceived their role within

EIBI as monitoring the programmes and linking the EIBI programmes with the LA provisions
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as described by Connor (2003). All participants described how the EP had no direct role within
the EIBI programme due to the involvement of the BCBA.

Parents view th EP role as a gatekeeper of resources. This has been found phgvious
by Fallon, Woods and Rooner (2010) wihpothesisedthat is due to the EP role within
statutory assessment. Their research was conducted on the role of the EP generally
suggesting thathe perception of the EP as a gatelger is not unique within EIBInd that
EPs are still viewed within their historic role of supporting the placement of children within

education (Squires and Farrell, 2007)

4.3. What is supporting the EP within theale?

Both EPs recognised that their relationship with the schools and their position within
the LA supported them within their rolevithin EIBI EP1 felt that having a wider
understanding of the LA services meant that she was able to support the BBamme
9t H O0StASOSR GUKFG KSNI NBflFIIA2yaKAL gA0K &O0OK?
the system.

The subtheme ofécooperatiort identified the ability for the LA and EIBI to work
together which was based on knowing the system, estabigshrielationship and open
O2YYdzy AOIF GA2y ® 2| Iy SNRa Y2RSt 2F Oz2yadzZ
incorporating collaborative working and problem solving (Kennedy, Frederickson & Monsen,

2008)and would thereforebe a usefumodelto inform EP pratice when working witlin EIBI.

4.4. What is preventing the EP from fulfilling their role?
The results suggest the relationship betwgearents who have requested EIBI and LA

servicesis difficult, which was also demonstrated the research byMcPhillemy and
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Dillenburger (2013)research Participants described many factors which prevented
collaborative working resulting in an-groupand anout-group (Tajfel& Turner 1979) and
defensiveinteraction

EPs viewed themselves as important witthie LA and were able to influence the LA
despite them acknowledging a lack of experience of EIBI thesiapgyemonstrated in the
ddz0 G KSYS 2 7 yaRa LaSAOAS EEbuSeRDafcdtS demonstrated a high level
of understanding of EIBI but were urla to get their voice heards shown in thelieme
G 6 SAyY 3. TKSresNR ih a battle of control with paus resorting to stronger actions
demonstrated within thesubi K S Y $arentell 8 Sy O@ ¢

In addition to thedifference in voice and specialisrthere is the difference in
& NB a LJ2 y Bh& BPAhbshaiiedpbnsibility within the LA to protect resownmeedssupport a
greater number of pupilgesulting in parents viewing the advice of theLA EPas not
independen. The parentd INA 2 NA 1A aS GKSANI OKAf RQa RS@St 2L
regardless othe cost of the programmie G KA & A& RSY2yaidNl} SR Ay I
I ISYIQRRE Gol GGt S¢

The concern regarding the independence of the EP advice and the opiniotyheld
parents that they need to fight for resources has been raised within previous research (i.e.
Lamb, 2009). Hodge and Runswi@ile (2008) described how the lack of parental confidence
in the LA services results in parents becoming fpaidessionals. Tén conflict between the
LA and pared Qréoritiesis demonstratedn a quote within Hodge and RunswiClbles (2008)
paper. An Educational Psychologigtithin their research described how parents expect a
W w 2Royicaéserviddpg. 641)ut the local authoity isnot obliged to deliver thatWithin the
same paper it describes how the LA are confined toltbef A O& O2y G SEG 2F Wb 2
tothebestb 2 [ 9! &K2dzZ R dza S ( Kp§ s4NJHOHGeR2Rdrsddc®E, A Y ST T
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2008)demonstratingthe LAY gesponsibility to protect resourcegissot (2011arguedthat
@SOdzZNAY 3 LINPGAAAZY AK2dZ R 0S ol aSR 2y YI G4OK
a placement that will providéhem. Instead, LEA tendsto defiadO KA f RQad Yy S8R& | OC
GKIFEG LINRPGA&AAZ2Y Aa F@OFAfTlIo0ftS FyR OKSIFLE 6L
demonstrated in the ALN draftvhichstates hat the LA has a responsibility to ensure value

for money when working with external compani@¥elsh Assembly, 2017)

Another possible source of conflict derives fromtheédA S 2 F SELISNdGSA&S¢ |
to work. EPs have been found to be constructionist (Gameson & Rhydderch, 2008) and
pragmatists (Burnham, 2013Jhe theoretical orientation held by the ERBninfluencethe
way in which they define their role (Kelly, 200Burnham (2013) described in his research
how EPs place less focus on evidence bgsadtices but greater importance on facilitating
change and building relationshipwhich is demonstrated in the sibK SYS 2F & FI YA
within this researchConverselyparents placed importance on evidence and reseancth
valued the positivist nature of ABA

Although the aproach to work may bdifferent by parents and EEP2describedhow
she felt that EPs could beore explicit about the psychologyhich hasbeen raised by Imich

(2013) Also, @rents withinthis research descrédx the importance of relationship within the

adzo0 G KSYS 2T . Thi©raay ddmanatrate a/cbmmon ground between the parties

4.5. Whd are the recommendatiof fér the role of the EP within EIBI?

Therecommendations for the role of the EP is included within therhdricorporating
EIBI within the LA was a strong theme within the parental transcripts. There is evidence to
suggest thaincorporating Behaviour Analysis within a school is not only possible (Lambert
LeeW2 Yy S&3> h Q{ dzt t A @CoPane, Thbndad, Hyjiks & GriFERIEDuUtnay
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alsohavelong term financial gains (Lemmi, KnapB&wn, 2016) as described within the
NHS research summary (NHS, 2016).

As well agnonitoring thetherapy, as described by Connd2@03), both EPs that took
part in thisresearch recommended seeid@Aprogrammesin practicebecausehe research
does notalways reflect practiceegarding ABAFurther recommendatiof2far the EP role will

be discussed.

5. Implication for EP practice

The data collected in this research reflected the emotive nature of wtth needs
to be considered by EPs working withstigroup. The complexity of working witan EIBI
programme is also highlighted in that both EPs that took part in the research had senior
positions suggesting thapossibly the LA felt that these cases require mosenior
involvement. As discussed aboveti groups identified the relationship between parents
and LA support services as importatiut a number of factors were identified which
prevented this. As such, the implications for EP practiaes baen outlined in light of these

factors.

5.1. Develp EP knowledge of Behaviour Analysis.
References were often madw®y the participants regardinthe limited understanding
held by EPs of Behaviour Analysikich is impactingn their role. This lack of understanding
was also impacting the trust that parents had in EP advice. As Burnham (2013) stated, EPs
should have a good understanding of different theoretical positions. This highlights the

importance ofincreasingEPsunderstarding of the principles and application of Behaviour
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Analysis. This should be done through training opportunities for EPs and other LA
professionals.

Having an understanding of Behaviour Analytic philosophy may be beneficial to the
way in which EP work. @wesearch suggests that EPs are increasingly working within a traded
model (Truong & Ellam, 2014) which potentially increases the pressure to mehsungpact
of EP involvementDataand evidence base is a key aspect of Behaviour Analysis. EPs would
arguably benefit from understanding the application of Behaviour Analysis to increase the EPs

knowledge basgwhichhas potentidvalue for EP practice

5.2.Importance ofdear Communcétion.

Parents within the research described how they felt unsuppibitg the LA services
as theyhad beendismissive of theroposedtherapyand/2 NJ § KSA NJ OKAf RQa | 6.
described how it can be difficult to establish an honest communication with parents due to
the influence of private companies.

The theme ofdassumptions within this research highligtgthe importance of EPs
approaching the piece of work with an open mind whilst recognising aegopceiveddeas
they may hold. The subtheme of dcompassiod demonstrates the importance of
understanding other pereptions and whabthers perceive as truth as characteristic of the
constructionist approachActive listening skills could be used to ensure that parents feel
supported and heat (NAEN 2015).

All participants described how the EP had no dir@otolvement within the
programme due to the involvement of the BCRAd that communication with the EP ceased
following the initial assessment. As the EIBI programmes are funded by taed due to the
duty of care the LA has over the children withirethrea, it highlights the importance of
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professioralswithin the LA havinggnowledge of the BCBA ethiqalidelines to ensure good
practice.Asdescribed by P1, the EP could have a role in ensuring the ethical application of
Behaviour Analysis and work smically rather than directly with the programme. The
research highlighted the importance of the EP being cimut their role within the caseo

ensure that the parents maintaia realistic expectationf their involvement

6. ResearclBtrengths and Limitations
6.1. Strengths
One of the main strengths of thigudy s its timeliness due to the increase of EIBI
programnes despitethe lack of research ithe area. There is a notable gap within the
literature of professiona®iewson ABA and the r@ of the LAEPwithin the programmes.
The results of this current research correlates with previous results across different
0§2LIA 04 AYyONBSI Zhayilid. ThekeSultNd theSésdardtK@ritbe used to inform

EP practice when working with thi@pulation, across England and Wales.

6.2. Limitations

As with many qualitative research, the sample number was stha#iatening the
generalisability of the results. This is particularly true for the group of EPs as only 2 were
recruited. Both EPs worked in Wales making it difficult to generalise the results to EPs in
England. Both EPs were female which reflects the disproportionatéauof female to male
EPs (BPS, 2016).

The parental sample whichasincluded in the research may not be reflectivetioé
general population. All the participants were female gmdfessionaland one was an EP

Although disproportionate to the general palation, arguably the education level of the
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sample included is representative of parents pursuing EIBI as outlined by Denne, Hasting and
Hughes (2017).

It is possible that the sample may not accurately reflect the general experiences of
parents and EP®f EIBl. None of the participants within this research had negative
experiences of EIBI. Separatelje tresearcher received emails to actively withdraw their
serviceStonsent meaning that the views of EPs wivorked in authorities whalid not agree
with ABA were not capturedhis demonstratsthe emotive nature of the topic. Parents were
recruited through twoABA support groupst is likelythat the members of the groups shared
opinions and views of ABA. This may exclude parents who may have sodgfurAlgferent
reasons or view ABA differently.

When considering the parental experience of Statutory Assessment, it is important to
highlight that 3 of the parents had been accepted for assessment prior to the educational
reform in England and Wales.i# difficult to ascertain whether parerf@experienes have
differed since the introduction ahe HCPC.

Including participants across England and Wales rnteat there may be cultural or
LA process differensavhich may have impacted the participants experience. Howehath

the English and Welsh parents included similar theswgesting no significant differences.

6.3. Recommendations fdtuture Research

As mentioned above, all parents included in thigrent research were mothers.
t NE@A2dza NBASIFNOK Ayid2 FFrGKSNDRa Ayg@d2ft @dSYSyi
are less involved witBENdue to them feeling excluded from the school culture (Hart,®01

Time constraints with the current researafieant that returning to ethics in order to recruit
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fathers was unrealistic, but future research should aim to include paternal voices within EIBI
education.

A limitation of the current research is that the EPs were not asked specifically about
their knowkdge of ABA and the certification board. Future research could investigate the
understanding of LA staff of ABAdditionally,perceptions prior and after training and
experiencecould be recorded to establish any differences in opinions regarding ABA

Gros (1996) recognised that there may be an inequality in provision allocation with
parents who were able to challenge the LA receiving more support. All parents within this
research would be considergatofessionaland described how they had a significaaterin
SyadzNAy3a G§KSAN OKAf ButfairnessNaséliiw thiL rgsearckh $uggests K S Y S
that the inequalityfound by Gross (199¢)ersists. Further research is required to establish if
this is the case.

With evidence of an increase of EIBI gnammes across the UK it is important to
ascertain the cultural considerations and implications. With Wales being a bilingual country,
future research is needed in to the availability of the services in Welsh as well as the impact
of bilingualism within BlI. Future research into the implicatisof other cultural and religious
factors on EIBI is also required.

One of the themes of the current research identifiethek of collaboratiorbetween
LA services and private companies. However, no previousneseHo this relationship could
be found.There is also a lack of research into the views of children and young people who

have received EIBI/ABA therapy.
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7. Conclusions
This research aimed to investigate the role of the EP within EIBI. What was clear from
the transcripts is the emotioevoked byEIBI. The results suggest titaé EP has no current
role within EIBI due to the involvement of the BCB#owever, both parentsand EPs

recognised that EPs could be valuable to the programReEzommendation for the role of

the EP are provided
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1. Overview

The critical reflection has been separated into two distinct parts; the research
development and contribution to knowledge. The research development will critically
consider the development of the research question, the ontological and epistemological
posiiA2yX (GKS YSGK2R FyR NBaSINOK LINRPOS&Zad ¢K
Behaviour Analysis are discussed to disclose any opinion which may have impacted on the
research. Within the second part, the contribution of the research to the researchers
understanding and Educational Psychology (EP) practice will be discussed.

In both sections, references will be made to the personal development of the research
practitioner and how this may have impacted on their role adT&R. The critical reflection
will be written in the first person to reflect the reflective and reflexive account of the research

process from the standpoint of the research practitioner.

2. Research Development
2.1. Personal Experience

2.1.1.Experience of Behaviour Analysis

Having previously worked as a behavioural therapist for three yéd@ve firsthand
experience of Applied Behaviour Analysis (ABW. experienceprimarily involved the
application of Verbal Behaviour approaches to adolescents A8G

Whilst working as therapist | completed a MSc in Behaviour Analysis in order to meet
the requirements to sit the exam to become a Board Certified Behaviour Analyst (BCBA). It
was through the MSc that | was introduced to the wider application of Behaviour Analysis

within sectors such as mental health and pharmacology. As part of the MSc, we discussed the
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philosophical considerations of Behaviour Analysis, such as its position within the argument
of free-will.

2.1.2.View ofEducation

| have previously worked with young children and adolescents A8iCand have
worked as a carer for a woman with acquired brain injury and resulting learning difficulty. |
also have friends with children with Additional Learning Needs (ALN).

Often duringdiscussionsvith friendsand some professionald was struck by thesw
expectations held of individuals who have a diagnosed learning difficulty. As an ABA therapist,
| often saw children and adolesdsmmake gains in life changing skills such as foigt
speaking and attending medical appointments. Whereas in other roles, | felt that families who
had not experienced ABA made allowances to avoid difficult situations and did not attempt
to teach skills due to the clients perceived ability to learn. ften meant that thechildren
missed out on opportunities and that the families made significant adaptions and sacrifices
to avoid difficult situations. For example, the family with whom | worked as a carer avoided
dentist appointments due to their daught not cooperating and understanding the process.
The family were advised by professionals that she would never be able to tolerate a routine
treatment and that they should remain vigilant to any concerns around her oral health. If any
concerns were raisedhen general anaesthetic would be required.

What became clear to me was that my experience as a therapist had changed the
way | viewed ability and the role of education. Although | believe that others should make
SOSNE ftt26l yOS rdépenfefidedl bls bélieve IBaNa@veryypOpl shauld
have the opportunity to learn the skills required to participate in everyday activities, as
expected of their peers. It also taught me that everyone has the ability to learn with time and
effective teachmg methods.
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Throughout my work as a therapist, | saw Behaviour Analysis as the science of
SRdzOIF A2y > S6KAOK OFy 06S FLIWXASR (2 RS@St2L]) &
of life. However, reading the literature | was struck by how mantycles referred to
Behaviour Analysis as a treatment for autism (i.e. Reichow, 2012). This was in contrast to my
experience of Behaviour Analysihich was more concerned with tgkilling individuals
Reading the blogs from the neurodiversity group ameged me to reflect on the difference
0SG6SSYy SRdzOlI GA2y GKIFIG FAYSR G2 SyKFEyOoS | 1
WO2NNBOUQ LISNOSAPSR RAFFAOMzZ GASad ¢KA&A Aff dz
education which would have a positikey F £ dzSy O0S 2y 'y AYRAGARdzZ f Q&

within my role asa TraineeEducationalPsychologist TEP)

2.2, Development of the Research Question

Whilst working as a therapist | was aware of the tension between the parents and the
Local Authority (LA) professionals. This tension became more apparent when beginning
placement within EP services. During conversations with EPs, it became clear that my
experience of ABA had been different to that experienced by EPs in the LA. | felt that
Behaviour Analysis was often seen as a science that dealt solely with teaching children with
ASGand little was known about its wider application.

Whilst researching A8 and the EP, | came across research by Sullivan, Long & Kucera
(2011) into the use of behavioural methods by school psychologists in Améenkeas
interested in investigating the application of Behaviour Analytic principles by EPs in the UK. |
had intenced to design a survey into the theories used by EPs in the UK, identifying which
ones have a Behaviour Analytic basis with the aim of changing the view of Behaviour Analysis.
However, through supervision it became clear that defining theories that EPsaidd be
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difficult and it would bechallengngfor me to ensure impatrtiality when linking these theories
to Behaviour Analysis.

Instead, | thought more of the current situation in which EPs work and became interested
in the relationship between familiesiwvo chose ABA and the LA who were funding these
programmesWhen researching the role of the EP and ABA | was struck by how little research
there was despite there being an increase in request for ABA (Lambert, 2011). This highlighted
to me the importance badding to the literature, with the aim of determining how EPs can

work effectively with these families.

2.3. Development of Research Position

2.3.1 Undergraduate Education

My experience of research during my undergraduate course was basegdantitative
research My undergraduate dissertation used a quantitative approach within a positive
research position. Following a review of the research published in the Journal of Applied
Psychology, Cortina, Agiuinis and DeShon (2017) found that there haslggeater use of
complex statistical methods between 1990 and 2014 compared with the use of critical
constructs that had dominated the literature between 1970 and 1989. This suggests that
research within psychologig increasingly taking a positivist stamcWhen discussing the
future of psychological research, Cortiret,al. (2017) concluded that research needed to

focus more on replication of positivist experiments to test psychological theories.

2.3.2 Postgraduate Education
Similar to my undergradue education, the research conducted whilst studying an MSc
in Behaviour Analysis was primarily within a positivist position, using a within participant

design. Whilst studying as a Trairtle®&TEP), | became aware of the Constructionist Model of
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Informed ReasonedAction (COMOIRA, Gameson & Rhydderch, 2008) which uses a social
constructionist perspective. The model postulates that each view of the situation is different
and based on individual histories and interpretation, meaning there is no definitite tou

be measured. This is contrast to the view held by the positivist position.

2.3.3 Qualitative Rational

As this was an area that has not beaddressedpreviouslyand not aiming to test a
hypothesis this research was considered investigatory. Due to the lack of previous research,
there was noresearchavailable to informcloseended questions in order to collect
guantitative data. On this basis, qualitative research was felt to be the most appm@pria
research method (Silverman, 2011). Qualitative research was deemed particularly
appropriate as it has been arguddat empirical research based @uantitative data is not
suitable to contexts within real life, but instead more-dapth information shoid be
collected to gainaninsigimi 2 LJ NI A OA LI yiQad SELISNRASYOS 6/ 2y

As well as arguing that replication of empirical psychological research is required, Cortina,
et al.(2017) described how the use of qualitative research radthcould be used in order to
investigate data points which are outside the mean. As | was seeking to research a population
who could be considered a minority, and therefore outside of the mean, | decided that a

gualitative approach would result in moreluable information.

2.4. Ontology

This current research takes a critical realist stance (Bhaskar, 1978), which accepts that
GKSNE IINB aidlofS YR SYyRdaNAy3a FSIGdzNBa 27F N
interpretation. However, people are &to experience different realities and hold different

truths, as they are experiencing different aspects of that reality. As the current research was
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gaining information from both EPs and parents, it was important that | kept in mind that the
different goups of participants would have experienced different realities due to their
position entering the situation; for example, one group were perceiving the situation from a

parental role, whilst one group were perceiving the situation through a professol

2.5. Epistemology

Ly | O0O2NRIyOS gA0K (GKS ONRGAOIFE NBIFfAAG LIR:
experience had been socially constructed, and not constructed independently. This
O2NNBalLRyRAa ¢AGK . dzZNNI ain tihatrealityis) cecéndtiOcted with O2 y & (i 1
others. The constructionist position was considered particularly important within this
research, as it became clear that both participant groups had been influenced by ethers
parents often spoke of the experiencegother parents and how this influenced their view
of the LA, and EPs often spoke of the experiences of otPenihich has influenced the way

they perceived ABA.

2.6. Data Analysis

Choosing which method of data analysis to use proved to be difficuttally, | had
considered using Grounded Theory (GT, Glaser & Strauss, 1967) due to the lack of research in
the area. GT is concerned with the development of a theory based on the data collected. Data
is collected until it is felt that the informatiords reached saturation point (Strauss & Corbin,

~ A

Mphnod® ¢KS GSNY WiKS2NERQ Aa STAYSR Fa Iy AR
2017). Following supervision, it was felt that the primarily aim of the research was to

investigate and descréthe perceived role of the ERther than explain why the role was
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perceived in that way as is the case with developing a theory. Therefore, GT was not deemed
appropriate.

As | was interested in the experiences of both EPs and parents, | investigatadetof
Interpretative PlenomenologicaRAnalysis (IPA) to analyse the data. IPA is concerned with the
lived experience of the participantMurray & Holmes, 2014) y R + f f 264 F2NJ (G KS
to be expressed in its own terms rather than according tdR&F A Y SR O 1 S3I2 NB & ¢
32, Smith, Flowers & Larkin, 201PA was considered appropriate as it is a qualitative
method and has been recognised as a useful analysis tool when investigating an area which
has received little research.

Another consiération why IPA was deemed appropriate was due to the philosophical
basis of hermeneutics (Smith, Flowé&d arkin, 2012). Hermeneutics can be defined as the
process of interpretation of the meaning of text (Rennie, 1999). This means that the data
cannott5 Fdzf t @8 AYRSLISYRSY(G 2F GKS NBaASINOKSNRa
2006). This signified the importance of remaining aware and recognising my own experiences
when interpreting the data.

When it came to analysing the data, it becameaclthat the research questions and
the responses the participants gave would better suit a Thematic Analysis (Braun & Clarke,
2006). Thematic Analysis involves the identification of themes across participants, which
allows for an irdepth description of tle data set. As | was asking specific questions relating
to the role of the EP within the programme, and not questions about general emotions or
perceptions of the role, the interpretation of the data which IPA involves was not felt to be
appropriate.

Alsq IPA requires a sample group which is fairly homogenous as the analysis is
concerned with a shared viewpoint of a phenomena (Sneitfal, 2012). When considering
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the role of the EP within EIBI programsnéfelt the views of both the parents and EBuM
be valuableto the research. This meant that they would be coming from two different
positionswhichwould impacton the homogeneity of the group. Thematic Analysis does not
require a strictly homogenous group. Therefore, to ensure the validity ofathalysis,

Thematic Analysis was chosen.

2.7. Research Questions
To collect information of the role of the EP within EIBI the following questions were
asked
1. What is the role of the EP within EIBI programmes?
2. What is supporting the EP within their role?
3. What is preventing the EP from fulfilling their role?

4. What are the recommendatisfor the role of the EP within EIBI?

2.8. Data Collection

2.8.1 SemiSructuredInterviews

Due to the topic of the research and the possible difficulty in recrupiengjcipants, it
was felt that gathering participants from across the UK would be benefRedruitment
emails were sent to LAs throughout the UK. The participants of the research were from both
Wales and England. As such, | would have been unablaveltto conduct every interview
in person.

A comparison of research that analysed interviews held in person or interviews over
the telephone found that either method of data collection is a valid form of data collection

(Rahman, 2015). It was recognisadhe research thatelephone interviews may inhibthe
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response bias as the interviewer is not physically in the room. However, it was also recognised
that telephone interviews may impact the rapport between the interviewer and the
interviewee.

To minimse any possible influence of the data collection method, | aimed for variation
within each participant grouvith half within both parents and EP grolgeing interviewed
over thetelephoneandin person In order to determine a difference in response between
the interview method the themes from transcripts that were gathered over tieéephone
were compared with those that were gathered in pers@milar themes were identified in
all transcriptswith the exception of P4. Common themes between P1, P2 and P3 were often
absent from P4 transcript and her interview was patrticularly short. This could be due to P4
being preoccupied during the telephone conversation, despite a time and date for the
interview keing previously arranged. It is possible that if the interview had been conducted in
person, then greater attention would have been paid and importance placed on the interview
resulting in more irdepth information being shared.

It is recommended that quations for qualitative research are opemded and allow
the participant to share their experience in detail. The questions should be neutral, in that
they do not lead the participant to an answer (Smith & Osborn, 2007). | feel that the interview
guestionsused in this research allowed for the collection of relevant information and
provided a valid account of their experience. As the interviews were semi structured rather
than completely structured, it allowed for additional questions to be asked based®n t
information shared by the participants.

During the interview, questions were asked about the generic role of the EP outside

of ABA to gain information about how the role is perceived generally. This was done in order



to determine whether there was affierence to their role within EIBI. The interview questions

are provided in Appendix A.

2.8.2 Participants

The recommendations for the number of participants required for TA has been
described as varied and unclear (Fugard & Potts, 20h®refore,l had aimed to recruit six
parents and six EPs to intervidvased on recommendationsy Smith, Flowers and Larkin
(2012 for IPA | had also initially specified that that the childth whom the EP and the
parents were involved witthad receivedEIBlIbefore the age of 3. Thigoincides with
participantsin other EIBI research (i.e. Tiura, et al., 2016).

Althoughl aimed to recruit EPs who worked for the, itAdvecame clear that recruiting
EPs would be patrticularly difficult. In order to access a wider gobuigPs who may also be
working privately, | decided that | would also post a messagan online forum (EPNET).
Recruiting through EPNET and directly contacting EPs raised ethical considerations around
consent; specifically, was gatekeeper consent requfiee EPs who worked privately or for
agencies? During supervision it was agreed that the EPs would need to disclose If they were
employed by a LA or a private company on their consent forms. If so, gatekeeper consent
from the PEP or employer would be remgd. Recruiting over EPNET allowed EPs to be
contacted who may not have received the message through their PEP. This may have raised
possible conflict if the EP approached the R#Br the PEFhad declined their consent.
However, it was felt that it wodl be sufficient to trust the EPs professionalism when

discussinghis.
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2.9. Ethical Considerations

2.9.1 DiscussingensitiveSubjects.

Some of the parents and EPs were reluctant to share certain information as they felt
it would make them identifiable to the LA. The majority of these comments were shared when
discussing their experience of the tribunal process. This was an importantecatsdn when
transcribing the data and deciding which information to include in the research. I did not want
to jeopardise the anonymity of the participants due to the limited number of tribunals that
would occur within the LA and the consequent easel@ntifying claimants.

Based on my previous experience of ABA, | remained aware that it can be an emotive
subject. Therefore, it was important that the participants felt comfortable at the beginning of
the interview and that rapport had been establishefime was taken to talk to the

participants before the interview over thtelephone and in person.

2.9.2 Objectivity.

Throughout the research process, | was aware of the influence of my personal
experience and views of Behaviour Analysis. It has bearedrthat it is recognised within
gualitative research that the subjectivity of the researcher is closely integrated in the research
(Ratner, 2002). This is because the researcher has actively chosen the research topic, based
on experience or viewshichcould impact how the report is written.

Using semstructured interviews enabled me to remain as objective as possible
through the research process, as | could prepare the questions in advance. This would ensure
that the questionswere not leading the pa®A LI Yy GAQ FyaA6SNER KA adi
participants to share relevant information.

Within semistructured interviews, rapport had been identified as an important aspect

of the interview process (Ryan & Dundon, 2008). When meeting participants, | regrapen
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and approachable to help the participant feel at ease, without discussing my personal position
on ABA. | was aware that disclosing my personal experience may have influenced what
information the participants were willing to share or the choiceasfguage that they would
use.

During the analysis of the transcription, | ensured that regular supervision was sought
regarding the labels that | chose for the themes. This was to ensure that the labels accurately

reflected the data and had not been influeed by the opinions that | held.

2.10. Difficulties Addressed.

The main difficulty | faced when conducting the research was recruiting the
participants. Initially, | had stated that | would like EPs or parents who have experience of EIBI
programmes thatvere implemented before the child was three. However, | quickly became
aware that | was limiting the potential pool of participants. | received emails from both EPs
and parents to say that they had experience of working with a child who was older thesn thr
and would therefore be unable to take part in the research.

When considering increasing the age of the children, | reflected on the current
application of ABA within the UK and potential differences with America in which a substantial
amount of EIBI reearch had been conducted. EIBI is recommended within the majority of
American states and therefore parents are able to access the therapy without needing to
conduct prior research or engage in a lengthy tribunal process. This would mean that the
childrenin America maye able to access the therapy earlier than their counterparts in the
UK.

The second consideration when amending the age of the participants was the
RSTAYAGAZ2Y 2F gKFG 3S O2yadAaddziSa Fa WSIENI
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House of Commons, it describes how early intervention can be defined as either an
intervention delivered before the child is twgear olds or any intervention that prepares
children for adulthood. Within education, early intervention is considered as aegvention

that is implemented before the compulsory school age which is five (House of Commons
Library, 2017). As ABA therapy is often considered an educational intervention, amending the
age of the children to five was deemed appropriate.

Despite changig the age of the children and being able to recruit parents, recruiting
EPs remained difficult. Following emails to 26 services across England and Wales, 17 did not
reply to two rounds of emails. Four replied that they did not have cases involving ABA and
would therefore be unable to take part. Three Principal EPs (PEP) replied that they would
share the email with the team and two Pi#mailed back to actively refuse to take part in
the research. The two PEPs that actively withdrew consent did so as idheyptdcondone
ABA and did not recognise it as an evidebesed interventionAs a trainee EP on the verge
of applying for EP posts, it made meflect on how | would be perceivdyy the services | was
contacting. However, the view of ABA as not eviddpasd illustratedto me the pertinence
of the research and the need for the profession to be better informed of the behaviour
analytic field.

Due to difficulties recruiting EPs, the recruitment process was amended and a post
was shared on the communicatidarum EPNETollowing the approval of ethics. This way |
was able to reach EPs who did not work for a LA searidegpossibly recruit private EPs who
had previously been employed by EIBI pareRt®m the post on EPNET, | received one email
from an EP whavorked within a LA, who consequently withdrew from the research once she
was made aware that consent from the PEP would be required. The EP felt that if the PEP was

aware of her involvement in the research and was able to access the report, it maymrisk he
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anonymity and would influence the information that would be sharéthis possibly
demonstrateghe constrainton EPs work due to their employment within the. LA

The response | received from the services and EPs demonstrated the strong emotions
of the research topic. The strong responses received from some services, as well as the view
of ABA held by the EPs interviewed prior to their exposure to the programmgestsgthat
there is a shared negative view of ABA. Rowe, Wertsch and Kosyaeva (2002) suggested that
social constructs hold no meaning to an individual, but instead the individual transtbem
meanings to make them significant to themselves. The negaiew of ABA may be partly
held by EPs due to changes in the way they work. When working with a case involving ABA it
often involves a tribunal process and consequent pressures relating to this. This could have
resulted in a collective negative view, illteted in the emails from the PEPs, due to the
significance to the profession. This suggests that the difficulty in recruiting EPs as participants
was partly due to emotive reasons and the opinions held. Unfortunately, as the services
mentioned did not giveéheir consent for EPs to take part in the research, the reasons PEPs
gave for not condoning ABA were not documented.

It is also important to note that it is difficult to determine whether the lack of response
to the emails from the 17 services who did mespond was due to their views of ABA, or due
to more practical reasons such as the time available to take part in the research. The
responses received stating that, as a service, they have had no involvement with ABA cases
suggests that ABA is still imet minority. Therefore, it is also likely that the difficulty recruiting
EPs could be due to the limited numheno would have had experience of the programmes.
However, it seemed to be acknowledged by some EPs that further research is required as five
emalls expressed interest in reading the final report and two described the research as

pertinent.
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3. Contribution to Knowledge
3.1. Contribution toLiterature.

What became clear from the literature review was the lack of research into the role
of the EPwithin EIBI. This is despite ABA becoming increasing common within the UK
(Lambert, 2018 Although theres researclon the views of parents of ABA (McPhillemy &
Dillenburger, 2013), there has been no research into the views of other parties and
professimals. This research contributes to the literature as it investigates the role of the EP
within ABA.

The results of the current research have raised some questions regarding other
research areas, such as the relationship between LA services and priviategeerally and

the view of EPs of teaching methods which are not within the LA offering.

3.2 Contribution toEPKnowledge

3.2.1.View of EIBI

Due to the lack of research within the EP literature concerned with ABA, this research
has contributed to theknowledge of the EPs of their role within the programme. What the
research has demonstrated is a discrepancy between what is traditionally seen as EIBI and
the experiences of the parentnd of EPsIt has also shown that there may be a need to
further develop EPs understanding of ABA through traintimgnable EPs to gain a better
understanding of EIB/ABA. This will, in turn, allow EPs to inform school and the LA on the

merits of the approach. The training could include a brief description of the phitgsop
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Behaviour Analysis, the history, the difference between Behaviour Analysis and Modification
and a brief introduction to ABA/EIBI programmes and what they include.

3225 STAYAUARYYR2NB RO KA T R

When analysing the transcripts, it became cldattthere was no shared view of what
O2yadAldziCSy GINS RWDEK A9ft R R $ed &5Nde th&apistJollowed the & OK A
OK A f R @anvets@ylERIddescribed how the behaviour therapist was focused on data
which drew attention from the child.

¢CKS GSNISWONBBYGsla FANBG AYUNRRIdZOSR o8& |/
the client leadhe discussionvithin counselling and/ or therapy. This has developed to person
centred approaches and is being adopted within education in Wales irr twdsccount for
individual differences within the classroom (Welsh Government, 2015). The greater focus on
personcentred approaches illustrates the importance placed on working in this way. Despite
this focus, parents described how the LA processes neyrieventing a childentred
approach due to their commitment to existing provision for children with AiMilarly, EP2
described how EIBI would make transition into school difficult as the child would be expected
to fit into the school routine.

Fromexperience, provisions within KAaften have access criteria which includes a
diagnosis making the system diagnostied rather than needs or chied (i.e. a child can
only access a unit specialising in autism if they have received a diagnosis & &i@@)ostie
led system may inhibit professionals from recognising and concentrating on individual
differences due to the focus on diagnosis and labelling. This can be particularly troublesome
when considering spectrum conditions such as ASC, as tharkaige variation of how the

condition is expressed amongst individuals.
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Thinking about the diagnostiead thinkingmade me reflect on the way that |
' LILINB I OK OF aSa ¢KSy | yn@wnughdoed the diagn@si§liend® Qa RA |
the way | appoach work and the recommendations that | mak&oes the diagnosdraw my
FGGSYyadAzy Fgl@d FNRBY (Kandint@dst® ThsQldo illusyfaReAtt@A R dzl f
AYLRNIFYOS 2F 9ta O2yaARSNAYy3 (GKS AYBBOG 27
the individuaQ abilities.

323 5STAYAGAZ2Y 2F WOOPARSYyOS .lFaSRQ

One of the topics which was raised within the literature was the definition of
WSPOAREBBROD {2YS LI LISNB Of FAYSR dGKIFG 9L.L gl
Random Controlrials (RCT) within the literature (i¥/arren et al., 2011) RCT are often
considered the best research method and the method mainly used to inform policy. Due to
this, and the limited RCT research conducted on ABA, there have been arguments as to
whether ABA is evidence based or not (McConkey, Kelly & Cassidy, 2008).

It has been argued that the lack of RCT research into ABA is due to the eclectic and
idiosyncratic nature of ABA programmes (Keenan & Dillenburger, 2011). Each ABA
programme would includéifferent teaching methods and consequences which are tailored
G2 G0KS OKAftRQa AyGSNBada I'yR AYRAQGARAZ f ySSR
and therefore comparable. Instead, within participant designs are often used with Behaviour
Analyss research to show treatment effect (Bailey & Burch, 2002). However, the nature of
design means that the sample size remains small. This can arguably influence the
generalisability of the research when applying the findings to larger populations.

Within participant designs have been described as the best method to evaluate the

impact of a therapeutic intervention with individuals (Morgan & Morgan, 2001) and within



specialeducation practice (Horner, et al. 2005). With its application within ALN and mental
health, within participant designs are arguably relevant to the role of the EP.

A review of the literature within the Contemporary Educational Psychology journal
found that 90.5% of the research published used a qualitative research design (Mitchell &
McQnnell, 2012). Although the research only reviewed research within one journal, it does
suggest that there mape limited research conducted within Educational Psychology that
uses a quantitative design. This suggests there is also a lack of withingaauttidesigns in
the literature.

Qualitative designsire valuable to gainnformation about participan® viewof a
topic. Howeverjn the current financial climate and the increaseEPS establishing a traded
delivery model (Truong & Ellam, 2014) it cblle argued that within participant d¢gns
should be utilised more by EPs in order to measure outcomes and éfestarch questions
for the quantitative designs could be based on the information gathered through qualitative
research.One argument agaibhghe use of data within therapy is the difficulty in defining,
measuring and quantifying the impact of therapeutic input (i.e. measuring the increase self
esteem of a pupil). However, without the use of the research method there will be nothing to
inform the development of the research within EP practice.

3.2.4. Behaviour Analysis and Psychology

When considering the limited research on ABA within the EP literature, | considered
the relationship between Behaviour Analysis and Psychology. Behaimalysis is often
described as branch within psychology (Cherry, 2018)has been argued that Behaviour
Analysis is separate from the field of psychology and should be considered a natural science
(Sigurdardottir, 2015). This is due to the differenténie wayin which behaviour is explained
between the two fields.
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Despite this distinction, in America it is described how School Psychologists are
increasingly utilising Behaviour Analytic principles in their work, in both consultation and
intervention (Wilczynski, Thompson & Beatty, 2002). This is described to be the outcome of
the changes to the Individuals with Disabilities EducationaZ4) which outlines that a
Functional Behavioural Assessment must be conducted on a pupil who is exhibiting
considerable behavioural concerns.

In the UK, a survey comparing practices used by EPs in 1997 and 2002 found that the
EducationalPsychologyfield is moving away from the use of behavioural and cognitive
psychology and more towards social interactiontisories (Kennedy, 2006). This suggests
that Behaviour Analysis is not a science that is used widely withimoB® Thesurvey was
conducted within Scotland and included a small sample size of 23 which threatens the
generalisability of the results to ol areasof the UK. In 2010, Hart identified that EPs are
increasingly using more diffuse approaches that have underpinnings in behavioural
psychology within classroom management (Hart, 2010). There is also evidence to suggest that
EPs may be using straieg based on Behaviour Analytic principles implicitly; for example,
Kennedy Frederickson and Monsen (2008) identified the problem solving process within EPs

consultationwhichuses behaviour analytic principles (Steege & Br@hidsey, 2005).

3.3.5. Theoetical Approaches

Behaviour Analysis is often perceived as an approach which is concerned with
OKIFy3aAay3 (KS OfASydQa oSKIF@A2dz2NJ G2 FAG Ay
Behaviour Analysis is actually concerned with determining the functian lzehaviour and
adapting the environment to support more appropriate responses and teaching skills deemed

socialy significant.



Behaviour Analysis is also often considered a science which is only concerned with
observable behaviours. Howev&kinner wote about how the principles of behaviour could
be applied to more complex human behaviptinus establishing the school of Radical
Behaviourism. Whereas methodological behaviourism focuses primarily on the observable
behaviour, Radical Behaviourism aitn®xplain hypothetical constructs such as thinking and
feeling (Leigland, 2010).
In his book Science of Human Behaviour, Skinner stated:
W2 S ySSR y20 &adzlll2asS GKIFIG Sg@Syida o6KAC
2NBI YAAYQa a1AYy KI @S &aLl@vatet LINE LISNI A
event may be distinguished by its limited accessibility but not, so
FIENI A ¢S (y26> o0& Fyeée &aLlSOAlf aidNuz0
Skinner, 1953).

Skinner (1957) also applied Behaviour Analytic principles to the acquisition of
language. In his book Verbal Behaviour, Skinner (1957) explained how the individual learns
words within a context, which forms the individuals understanding of the meaninpeof t
word. For example, if a person is frowning when the word is first being said to the child the
child will learn that that the word has a negative connotation. The child will also incorporate
how others react to or use certain words and build upon the dgomeaning. As each
individuals learning history is unique, influenceddtiiers and will change over time, each
persor@ understanding of words will be slightly different. This may influence their
perceptions and interpretations of their realitin this case, what is the difference between a
learning history and a constructionism?

This theoretical position has been applied to different therapies which inch@@

(Hayes, 2004) anBBT KLippold, 2006). Both therapies view thinking and languageasit
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behaviour and aim to teach the client to accept their current situation whilst moving forward
to promote change. The application of Behaviour Analysis in this way could be useful to EPs;
for example, as part of dialectical therapy, stakeholdersbaoeight together in order to find
commonalities between the differing views they may have. Arguably, there are similarities
between dialectical therapy and what occurs during a psychological consultation. Having an
understanding of DBT provides anotherpapach for the EP to use in order to facilitate
change within a case.

3.2.6. Approach td_earning

Within the research, the difference between the school system and EIBI therapy was
described in terms of environmental and learning approaches. What wamentioned by
participants, but could also influence the incorporation of Behaviour Analysis within the
school, is the difference between the learning theory informing practices. Behaviour Analysis
views learning as a result of the consequence which diated strongly by the teacher. The
constructivist approach is arguably the most influential learning theory used today, which
views learning as being created by the learner through experiences (Fox, 2006).

When working with EIBI cases, EPs may need msider clarifying the philosophy
behind the educational approaches used to ensure joint understanding between systems.

This may allow for better collaborative working between EIBI and the school.

4. Conclsion.
Both sections of the reflective summary atto demonstrate the development of
the research as well as the reseaimtactitioner. | hope that the reflective summary and the

RSAONARLIIAZ2Y 2F Y& OdaNNByid LRaixidiizy RSY2yai
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throughout the process to ensure obj@aty. It is also hoped that the summaries described

the journey taken when developing the research as well as the contribution to EP knowledge.
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Appendices

Appendix Alnterview Schedule

This is the interview schedule for themistructuredinterview. The schedule includes
the questions that will be asked in order to gain the appropriate information for each area of
interest. The areas of interest includiee participants understanding ¢the role of the EP, the
role of the EP with EIBI programmes and the factors that supported and act as a barrier for
the EP within this role. Prompts will be usetien requiredin order to facilitate a deeper
discussion and to gather further information

Thequestions are indicative and therefore will possibly reduce in nundqezrding
on what information is shared he order of the questions may chandependent on whais
shared by the participantThe answers to the following questions will to@nscribed and
analysed.

Before the interview, the researcher will ensure that rapport has been built with the
interviewee and that the individual is comfortable to talk to the researcher. The interviewee
will be reminded ofhe aim of the research arttie relevance of the information gathered to
the work of ER

The researcher will remind the interviewee that he/she can leave the interview at any
time, also that he/she does not need to answer any questions that make her/him feel
uncomfortable.

The resarcher will remind the interviewee not to name any individuals.

Finally, participants will be reminded that the interview will be recorded on an iPad
that is password protected. Participants will be reminded that they may withdrawdata
at any point without consequenceup two weeks after the interview. After the two weeks,
the recording will be transcribed and the data willds®nymised

Questions folER:
The role of the EP.
1 How would you describe your role as an EP?
Role of the EP in EIBI programmes.
1 What has been your experience of working alongside EIBI programmes?
1 How would you describe your role whilst working alongside these programmes?
Prompt:any similarities/differences working with these cases.
Factors that supported or acted as a barrier within this role.
1 Were there any factors that supported you within this role?
Prompt:training/time allocation/terminology
1 Were there any factors that acted as a barrier for you within this role?
Prompt:training/time allocation/terminology
1 What recommendations would you suggest to support an EP working with EIBI
programmes?

Parents:
The role of the EP.
1 Generally, what would you describe to be the role of the EP?
Prompt:where do they work? How do they work®%hat is their job?
Role of the EP with EIBI programmes.
f 2KIGd KFra 06SSy @2dzNJ SELISNASYOS 2F Fy 9t
T 126 ¢2dA R 82dz RSAONAROGS G(KS NRfS 2F GKS

13¢

9t



l

How do you feel about the EP involvementhiit the EIBI programme?
Prompt:was it useful? why?

Factors that supported or acted as a barrier within this role.

T

T
)l

Could you describe any factors that supported the EP within this role from your
experience?

Could you describe any factors that may have prevented the EP fulfilling this role?
Do you have any recommendations for the role of the EP within EIBI programmes?
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Appendix Blnitial letter to the PEP attached tbhe email.
Text in red will be changed to include identifiable information.
Address of the Service
Ms. Williams
Cardiff University Centre for Human Development Service
70 Park Place
CF10 3AT
ToMr/Ms. PER

Project Title
Applied Behaviour Analysis and Educational Psychology (EP): what is the role of the EP
within Early Intensive Behavioural Intervention?

Invitation

You are being asked if EPs within your service can take part in a research study
conducted by a traineef the Educational Psychology Doctorate at Cardiff University.

The aim of this research is to investigate the role of the EP within Early Intensive
Behavioural Interventions (EIBI) programmes which are also called ABA programmes.

It is hoped that the irdrmation would provide a better understanding of the role of
the EP within such cases. The research may help to inform the profession on how to further
develop the understanding of the workforce of how to work with this population.

In order to participatan the research, the EP would need to have worked with a child
receiving EIBI. This includes ABA therapy. The child would need to have been younger than
five at the onset of the intervention but of any age at the point of EP involvement.

What will happerf

If you are willing to give consent for members of your team to take part in the
research, please forward the email containing the information sheet and consent form to all
members. | will ask that the EPs who would like to participate to reply to thal emta a
signed consent form.

Following an expression of interest to take part in the interview and the return of a
signed consent form, the EP will be contacted to arrange a mutually agreed time and venue.
The interview will consist of questionsthatd | 62dzi G(KS 9t Qa4 SELISNASY
programmes and his / her opinions regarding this. The interview will take no more than 1
hour. The interview can be done in person or remotely depending on distance. The interview
can be held in Welsh or Bilish.

Due to the number of participants required, not all EPs that express an interest may
be recruited.

The interview will be recorded on an iPad which is password protected and will only
be accessible by the researcher. The interviews will be trévestrand made anonymous.
Following transcription, the recording will be deleted. The research findings may be used in a
publication and, if so, all information will remain anonymous and therefore not possible to
trace to any individual area of the country.

t F NGAOALI yiaQ NARIKGA

By forwarding the email, you will be providing your consent for the EPs within your
service to take part in the research.
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Participation in the interview is voluntary. The EPs will be asked to read an information
sheet and complete a consent form. They may decide to stop their involvement at any time
with no consequence prior to the transcription of the interview. After traigon, the
information will not be traceable to an individual and therefore withdrawal of information
will no longer be possible. Transcription will take place two weeks following the interview.

Confidentiality/Anonymity
Any information that contains data that would identify any individuals, schools or local
authority will not be used. The identity of the participating EP will be protected.

For further information
Hannah Williams will be glad to answer your questionsualiois study at any time.

If you want to find out about the final results of this study, please email the researcher
and we will send you a copy of the research.

Contact details are as followmdannah WilliamswilliamsEH2 @cardiff.ac.uk

If you are unhappywith any aspect of the research or would like to contact the
Research  Supervisor for more information, please email Andrea Higgins
(HigginsA2@cardiff.ac.uk).

If you have any ethical concerns relating to the research, please contact the School of
Psycholog ethicscommittee psychethics@cardiff.ac.yk

14z



Appendix C: Participant Information Sheet (Parent and EP)

Project Title
Applied Behaviour Analysis and Educational Psychology (EP): what is the role of the EP
within Early Intensive Behavioural Intervention (EIBI)?

Invitation

You are being asked to take part in a research study conducted by a trainee of the
Educational Psywlogy Doctorate at Cardiff University. This project aims to investigate the
role of EPs working with Early Intensive Behavioural Intervention (EIBI). These programmes
are also called Applied Behaviour Analysis (ABA) thetapy.hoped that the informatin
would provide a better understanding of the role of the EP working with EIBI programmes.
The research may then help to inform the profession on how to further develop the skill,
knowledge, and understanding of the workforce within this.

Participant Irclusion Criteria

To participate in the research, you would need to have worked with a child receiving
EIBI within your role as an EP. This includes ABA therapy. The child would need to have been
younger than five at the onset of the intervention but ofyamage at the point of EP
involvement.

Or

In order to participate in the research, your child will need to have been receiving EIBI
for at least 6 months. This includes ABA therapy. Your child would need to have been younger
than 5 at the onset of th@rogramme.

What will happen?

By replying to the email with your contact details, you have agreed to be contacted by
the researcher. Following the return of the below consent form, | will be in contact to arrange
a time and date for the interview to take place. The interview will &ziref questions relating
to your opinion of the role of the EP within EIBI programmes. The interview can be held in
either Welsh or English.

Time commitment
The interview can be held either in person or over the phone. Participation in the
interview isvoluntary. The interview will take no more than 1 hour.

t F NHAOALI yiaQ NARIK(GA

You may terminate the interview at any point without consequence. You do not have
to answer any question that makes you feel uncomfortable. You may withdraw your
participationup to two weeks after the interview. In this case, the information you provided
will not be used. Following the two weeks and once the recording has been transcribed it will
not be possible to identify who provided the information.

Confidentiality/Anonymity

The interview will be recorded on an iPad that is password protected and can only be
accessed by the researcher. The interview will be transcribed anonymously two weeks after
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the recording. Your identity will be protected throughout. No identifiabferimation will be
included in the study.

Benefits and risk
There are no known benefit or risks to you in this study.

Cost, reimbursement, and compensation
Your participation in this study is voluntary.

For further information or support

If you haveany questions as a result of reading this information sheet, please ask the
researcher,Hannah Williams, who will be glad to answer your questions at any time
(WilliamsEH2 @cardiff.ac.uk).

If you want to find out about the final results of this study, pkeasnail the researcher
and she will send you a copy of the research.

If you are unhappy with any aspect of the research or would like to contact the
Research  Supervisor for more information, please email Andrea Higgins
(HigginsA2@cardiff.ac.uk).

If you have any ethical concerns relating to the research, please contact the School of
Psychology Ethical committee (psychethics@cardiff.ac.uk)

CONSENT FORM
Applied Behaviour Analysis and Educational Psychology (EP): what is the role of the EP
within Early Intensive Behavioural Intervention (EIBI)?
The research aims to investigate the use of the role of the EPs within EIBI.

By signing the consent form Irag that:
1 lunderstand that the interview will be recorded.
1 I have read and understood the Participant Information Sheet.
1 lunderstand | may withdraw from the interview at any point without penalty.
1 lunderstand that | may withdraw the information | pide up to two weeks following
the interview. After this, the interview will be transcribed anonymously.
All questions that | have regarding my participation have been answered satisfactorily.
| am taking part in this research study voluntarily.
| have tke consent of the PEP of the EP Service or that | am private EP and working
independently and do not require the consent of an employer.

E

Private EP or EP employed by a Local Authority/Company
t I NODAOALI yiQa yIYS ot [RegeliikR)

t F NOAOALI yiQa aAradayl GdzNB Date
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Appendix D: Message for Social Media

This message will be sent to the group administrator with an additional paragraph
explaining that by sharing the post on their group they will be providing their consent for the
members to take part.

A trainee Educational Psychologist enrolled on the doctorate course at Cardiff
University is investigating the role of Educational Psychologists (EP) within Early Intensive
Behavioural Therapy (EIBI).

The researcher is seeking the support of parents waeeha child who has received
EIBI or ABA for at least 6 months and was younger than 5 years old at the onset of the
programme. Participation will involve taking part in a satnuctured interview in which
guestions relating to the role of the EP will ekad. The interview should take no more than
1 hour. The interview can be held over the phone or in person and can be held in either Welsh
or English.

If you would like to take part in the research, please email the address provided below.

Due to the nurber of participants required, not all expressions of interest will lead to
recruitment as a participant. In this instance, a notification will be sent via email. If successful,
an information sheet and consent form will be sent to you by the researcher.

Onreceipt of your consent, a time and date will be arranged with you to hold the
interview.

If you would like any further information about this research or would like to
participate, please contact Hannah Williams on WilliamsEH2@cardiff.ac.uk .

This reseech will be supervised by Andrea Higgins who can also be contacted on
HigginsA2@cardiff.ac.uk

This research has been approved by the ethics committee at Cardiff University who
can be contacted by psychethics@cardiff.ac.uk.

Thank you, Hannah Williams
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Appendix EPost for EPNET

A trainee Educational Psychologist enrolled on the doctorate course at Cardiff
University is investigating the role of Educational Psychologists (EP) within Early Intensive
Behavioural Therapy (EIBI).

The researcher is seeking the support of EPs who have worked with a child who has
received EIBI or ABA for at least 6 months and was younger than 5 years old at the onset of
the programme. Participation will involve taking part in a sstniictured intervew in which
guestions relating to the role of the EP will be asked. The interview should take no more than
1 hour. The interview can be held over the phone or in person and can be held in either Welsh
or English.

If you would like to take part in the reaech, please email the address provided below.
Consent from the Principal EP of the Service will be required if you work for a Local Authority.

Due to the number of participants required, not all expressions of interest will lead to
recruitment as a partipant. In this instance, a notification will be sent via email. If successful,
an information sheet and consent form will be sent to you by the researcher.

On receipt of your consent, a time and date will be arranged with you to hold the
interview.

If you would like any further information about this research or would like to
participate, please contact Hannah Williams on WilliamsEH2@cardiff.ac.uk .

This research will be supervised by Andrea Higgins who can also be contacted on
HigginsA2@cardiff.ac.uk

This research has been approved by the ethics committee at Cardiff University who
can be contacted by psychethics@cardiff.ac.uk

Appendix EPEP/Employer Information Sheet and Consent form

Project Title
Applied Behaviour Analysis and Educational PsyghdleP): what is the role of the EP
within Early Intensive Behavioural Intervention?

Invitation

You are being asked if an EP within your service can take part in a research study
conducted by a trainee of the Educational Psychology Doctorate at Cardiff University.

The aim of this research is to investigate the role of the EP within Early Intensive
Behavioural Interventions (EIBI) programmes which are also called ABA programmes.

It is hoped that the information would provide a better understanding of the role of
the EP within such cases. The research may help to inform the profession on how te furthe
develop the understanding of the workforce of how to work with this population.

In order to participate the in the research, the EP would need to have worked with a
child receiving EIBI. This includes ABA therapy. The child would need to have beegr young
than five at the onset of the intervention but of any age at the point of EP involvement.

What will happen?

If you are willing to give consent for the member of your team to take part in the
research, please complete the consent form below.

Followingthe return of a signed consent form, the EP will be contacted to arrange a
mutually agreed time and venue. The interview will consist of questions that ask about the
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interview will take no more than 1 hour. The interview can be done in person or remotely
depending on distance. The interview can be held in Welsh or English.

Due to the number of participants required, not all EPs that express an interest may
be recruied.

The interview will be recorded on an iPad which is password protected and will only
be accessible by the researcher. The interviews will be transcribed and made anonymous.
Following transcription, the recording will be deleted. The research finaimaysbe used in a
publication and, if so, all information will remain anonymous and therefore not possible to
trace to any individual area of the country.

t F NODAOALI YyGAQ NRIKGA

By completing the consent form, you will be providing your consent for theithin
your team to take part in the research.

Participation in the interview is voluntary. The EP will be asked to read an information
sheet and complete a consent form. They may decide to stop their involvement at any time
with no consequence prior tohe transcription of the interview. After transcription, the
information will not be traceable to an individual and therefore withdrawal of information
will no longer be possible. Transcription will take place two weeks following the interview.

Confidentality/Anonymity
Any information that contains data that would identify any individuals, schools or local
authority will not be used. The identity of the participating EP will be protected.

For further information
Hannah Williams will be glad to answerur questions about this study at any time.

If you want to find out about the final results of this study, please email the researcher
and we will send you a copy of the research.

Contact details are as followmdannah Williams: WilliamsEH2 @cardiff.ac.uk

If you are unhappy with any aspect of the research or would like to contact the
Research  Supervisor for more information, please email Andrea Higgins
(HigginsA2@cardiff.ac.uk

If you have any ethical concerns relating to the research, please contacthioel®f
Psychology ethics committepgychethics@cardiff.ac.uk)



CONSENT FORM

Applied Behaviour Analysis and Educational Psychology (EP): what is the role of the EP

within Early Intensive Behavioural Intervention (EIBI)?

The research aims to investigate the use of the role of the EPs within EIBI.
By signing the consent form | agree that:

T

)l
T
T

As PEP/employer, | give consent for the EP within my team named below to participate
in the research.

| understand that the interview W be recorded.

| have read and understood the Participant Information Sheet.

| understand | may withdraw my consent for the EPs involvement at any point without
penalty.

| understand that | may withdraw the information the EP provided up to two weeks
following the interview. After this, the interview will be transcribed anonymously.

All questions that | have regarding the EPs and my patrticipation have been answered
satisfactorily.

Participating EPs name (Printed)

PEP name (Printed) PEP signature and date.
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Appendix Ginterview Participant Debrief

Thank you for your time.
Applied Behaviour Analysis and Educational Psychology (EP): what is the role of the EP
within Early Intensive Behavioural Intervention (EIBI)?

What was your involvement?

You took part in an interview that asked you to disciiiesrole of the EP withiiiIBI
programmes.

The interview was recorded on an iPad that is password protected. Only the
researcher has access to the iPad. You may withdraw the information you provided up to two
weeks after the interview with no consequence. After the two weeks,itierview will be
transcribed anonymously.

How will the information be used?

The researcher will tramsibe the interviewand draw out main themes to identify any key
aspect of the conversation. This will be done across all interviews. The common thwdes
be reported anonymously in a research paper for Cardiff University which will summarise the
reseachand its finding.

Why is this an important study?

It is hoped that the information would provide a better understanding of the role of
the EPRwithin EIBI programmes. The research may then help to inform the profession on how
to further develop the skill, knowledge, and understanding of the workforce.

What if | want to know more?

If you are interested in learning more about the research oetaw further questions
about your participation in the interview, please contact Hannah Williams
(WilliamsEH2 @cardiff.ac.uk

Support or concerns.

If you would like support following your patrticipation, please contact the researcher
Hannah WilliamgwllliamsEH2@cardiff.ac.uk).

If you have any concerns about your rights as a participant in this study, please contact
the research supervisor Andrea HiggindigginsA2@cardiff.ac.uKou may also contact the
School of Psychology Ethics Committegeychethics@cardiff.ac.uk
Thank you for your particigien.



Appendix H: Table of quotes
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than from a
private
company.

has been very
fair.

WSQoS KiI
more  sensible
corversation
with the
independent
Educational
Psychologist
about the whole
area of ABA an(
areas of
strength and
areas that would
need to be
supported with
other
techniques Um.
LQJS a Hok
more sense
from private
Educational
Psychologist
about that than

Theme | Subordinate| EP1 EP2 P1 P2 P3 P4

Us and| Separation | There is a real X Hoviously The

Them fear about working for the| independent
engaging with local authority| psychologist in
them. i ¢ they can accepl my experience
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traditionally we
have anyway

the
authority.

local

Battle

L dKAYY]
been fed a bit
of a line of
You have to
do it this way
You have to
kind of be
underhandl X
You have to

fight for itQ
you know
WK A OK

helpful for the
child and sets
things up in &
cold light from
the start
rather than a
w221

got this way of
working  we
think, we
found its really
helpful ~ with
our child2 X

There was 4
threat of a

tribunal.

ldidy Q& |
my friends to
employ

independent EF
as | know may
people dqg a)
because of the
money it was
going to cost
thousands ang
we were already
spending
thousands  of
ABA

At that point a
lot of my friends

employ
independent ER
which cost
about two
thousand

pounds for a
report.

Because | sort 0]
thought if | can
convince the

local authority

G Qa I
youl Y 2 ¢
and them its
Local Athority
including the
9t I yR
ABA staff ang
the parents and
Al Qa N
them to be
collaborative
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ERP my battle is
won, because
they will take
her lead and use
her battle and
that was the
stance | decide(
to take.

..people like **
or **. These are
famous names
in the EP worlo
we sort of share
names around
of who of the
best EPs who ar
EPs who are AB|
friendly who are
the ER who the
tribunals

respect

There is sort of
like a subculture
of private EPs
that people hire
that write an EP
report which like
| said will cost
two thousand
pounds you will

then slap down
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on the table at
tribunal and say
Yok this is what
an independent

9t al AR
hold that wup
against what
your local

authority EP saic
and lets EP ofi q

Motives

CKIGQa
providers  as
well, | suppose
iKSe Q@S
make a profit
a2 AdQa
benefit them to
get as much
money  fom

the Local
Authority  as
they can

The main issug
with ABA A {
not the
parents itself
Al Qa
organisations
and the fact
0K GQ&
of private
organisation
and private
therapists
seek to
maximise the
difficulties the
children face
in order to
justify  their
costs and they
seek to make

things sound
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much  more
complicated

than they
really are to
sell their
product and
0KIFGQa

with ABA

TK I G Qat |
dislike about
it, it makes
things it
makes things
more
complicated
than they are
in order to sell
the product
And in some

ways i@ good
| did often
think

sometimes we
should we be
more explicit
about the
psychology |
think

sometimes we
forget whywe
are doing

things
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LINE @S ¢
SO expensive
and actuallyif
@ 2 dzZQR Qi
expensive
0 SOl dza §
intense |
could accept
that, | can
accept

0 SOl dza §
happening
every day but
kind of all the
terminology
jargon

| R2y Qi
s KSGKSN
because
where the
ABA

community;
their therapist
St f i
going to be
difficult  tell
GKSY
going to
conflict
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gKSGKSN
a way of kind
of getting
parents to
buying into it
more.

Cooperatio
n

His programme
just runs really]
smoothly and
g S K|
really had a lot
of involvement
with him. Um.
other than his
annual review,
was held a
couple of
months ago
and that was
really positive
Parents came
here, had the

annual review| KSQa R1 what it is
and everything nursery Um. your trying to
was great but at the moment achievel feel
they ha Al Qa 2 very

requested a 5SS i fortunate in
cognitive starting  with that ourtutor

WS Q@S
using nursery
staff and our
BCBA has bee
going in um
kind of training
them and
setting targets
odzi GKS
ABA staff ang
6 S Q@ SUNK
WK I ¢
found is things|
he has learnt to
do at home far
exceeds wha

| thinl G K
where ABA
falls down in
school is how
best fitted
the  person
implemented
does
understand
the key
stakeholders
and the key
stakeholder
have to be
involved and
understand
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assessment

from an ERso |
went to his
home and did
that. D | spen
some time with
him and his
ABAtutor who
was really
good Um. And
saw her doing
some work
with  him at
home as well
and that
changed my|
view of it on ye
on ABAI think
really, S you
can see it run
differently so
that was really|
good so vye

GKFiQa
Y& NRf 9
£ € LQ
really.

our own tutors
at home going
into nursery for
the first time.

was working
in an ABA
school before
S0 she
understand
what a schoo
environment
is.

She has twdg
meetings a
term  after
she has done
the

assessment
and trained
the tutor.
There is a
meeting with
the SENCQC
the teacher
the outreach
person from
the local
authority and
the tutor to

discuss I
forgot  the
parents to
discuss  his
progress

K2 g

done, how




KSQa
progressing

is there
anything that
still  requires

attention and
new targets
and its very
very

collaborative.

| think with
the tutor that
6S KI @
fitted in with
school
culture
without
obviously
compromisin
g the delivery|
of the ABA
programme

| think to the
school that
there was
such a
difference
with the
other
children and

to be able to
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attend to the
curriaulum
which  they
had difficulty
getting him
to do initially
because
there had
been a big
change and
children on
the spectrum
not being
very  good
with change
without
having the
support
structure in
place They
have been
exceptionally
supportive
since the ABA
tutor has
started

Being
Heard

Parental
Agency

X loint was
when | said to
her@ R2VY(
you understand
he can learn

enough He can

After sort of
battling with a
lot of people to
try to improve
the situation |
decided that

Every
decision I
made
regarding my
son and how

he would be




do a 50 piece
jigsawQand she
made some king
of sound
suggesting  she
RARY Qi
me. S | thought
right and |
GARS2QR
doing a 50 piece
jigsaw ang in
them days you
RARY Qi
iPhone | was of
a tiny little
blackkerry and |
GARS2QR
doing a50 piece
jigsaw | think it
was a half an
hour video and |
went to her
office with an
old cassette
tape and said
Wo you mind if |
show you thi
and she saidgk
thenQ ®&nd 'we
started watching
and | think it
gradually

dawned on her|

well, actually we
need to be
looking to see
what we can dp
so...

managed in g
mainstream
school
environment
has been
accurate
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that | was going
to make her
watch the full
half hour to
show her
putting that final
piece in at the
end. And after

about two
minutes | mean
AlQa oS

watching a kid
doing a jigsaw
at that point she
sad bk, ok, yep,
ok, | get the
pictureQ &

Well | | plagueg
the poor woman
| rang her| had
her over the
house | went to
see **in nursery|
school | took
videos to her
office, | rang her
again | emailed
herX
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Difference
in Voice

| think EPs are
really valued by
parents  and
valued by
people outsie
and inside the
Local Aithority.
S | think that
gives us a lot 0
status

The people in
the team inthe
Local Athority

valued my
input as well
S W think it
would be really
helpful if you
go to this
meetingor ¥ ¢

really like you
to be involved
or Would you
be able to
speak to this
persor).® ®

LQY y2
to stand up
there in a
tribunal

situation and
not know
g KL G

talking about
[laughs] S |
have done
perhaps more
reading than
um to male
sure | was wel
informed.

She wrote a
report and that
report that she
wrote went
almost word for
word into his
statement And

then his
statement had
ABA and
mainstream

because they
took her lead
completely

If the local
authority EP saic
Yhe child needs
the local
authority
eclectic  teach
schoolf) then
you have to go
to,8 2dzQ@ S
fight  because
their seen as the
expert

| tried really
really hard to get
speech and
language
therapists
involved in it
and they were
basically not
interested

It has been an
uphill struggle to
get anybody to
be interested in
him form any

particular
services to be
frank And

actually most of
them has been
pretty
dismissive abou
it.

It puts me in
quite a difficult

position
because who
listens to

parents what
do we doknow.

It was the
Local
Authority; it

was their
own
professional
who said that
he needed
ABA

They are their
experts
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Unfairness

if AGQa l
their  offering
then it would

stop people
spending
ridiculous
amount of
money on
independent EP

and tribunalson
lawyers because
0§ KSNB QR
supply for it
anymore

BSOI dza S
unfairness of the
system

AlQa y2
say that the
stt 0SS 62y
for ABA - they
will pay for ABA
but only if
@ 2dz2Q@S
first to build up
your evidence

base and
persuaded your
EP like I did o

bought in an
independent EP

Bdz(i 0 KI

QY y2i
sure that
expecting every
parent to run
their own
programme at
home is the besl
way of providing
this  provision
either. | think
that home
programmes car
be very
successful  an(
OKIGQa
FYR LQY
some parents dg
value the kind of
the degree of
um
understanding

they get by
being an
integrated part
of that but
essentially by
making

everyone to do
home
programmes
your just askig
parents to be

project

To see that
parents

g 2dzZ RY
have to fight
to get it for
their children
in the future.

| guess a lo
of people
62 dzZ RY
able to do it
0SSOI dza
very
expensive
and there we
had to make
sacrifices to
be able to do
it.

16
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how | played the
game but it
dK2dz Ry ¢
to be that way

Whi- L
mention is how
much money
you have to pay
for ABA privately
at first and
effectively that
means its only
available to the
rich.

| payed probably,
45 thousand
pounds We re-
mortgaged the
house to pay for
ABA but once
built up that
evidence basto
say to the power
that pay so that
** ABA could get
support a 2
like the rich get
richer.

managers ang
with everything
that that entails
YR A
massive job
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Uncert
ainty

De-skilled

| have never
seen so much
paper work in
my life it was
honestly it was
just pages,
pages and
pages of it took
us hours and
hours to unpick|
what they were
trying to say |

found that
really

complicated if
LQY K2V,

graphs the datg
really trying to
understand
what on earth it
was showing sc
it was really
tedious,
tedious work if
LQY K2y

TKIFGQa
really
confusing S
like 1 said **
programme hasg
been deivered

in a completely|

It got off to a
muddy start in
the way it was
approached
by parents
school was left

thinking Well,
S R2Y(
gKI G

doing wrond
then they sent
the play
therapist into
school

| wish if we
got in at that
stage it might
of stopped a
lot of difficulty
and maybe
have some
clear ground
rules at the
start that
would  have
been better
WS QNB

told by the
parents that
ikKkSe O
do what they

were  doing

A panel is &
mysterious

entity which
seems to have
case officers ang
head of SEN or
LQY vy2i
the Ed Psych
goes to it or not
L R2yQi
impression they
do its more a
paper exercise
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different way

to *%
programme Sso
LQ@S a

with that a little

but not being
told what they
should be
doing and kind
of being left a

bit. bit like, so in
the end they
end up doing
nothing.
Inexperienc | L (1 Q &, | go§| Interviewer: Really, | think
ed G2 ale& |And how the level of
really limited many ABA knowledge
cases have about ABA is a
L RARY (you been such a low
have any| involved with. level
experience or Interviewee:

understanding
of it before
that.

The only thing
was | guessa
confidence

thing and a lack

Only one.
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of knowledge
Specifically

about the ABA
that was a gar
for me.

Ye my lack of
knowledge
completely
honestly My
utter ignorance
to start off. |
obviously knew
what ABAwas
0dzi RAR
understand the
principles
behind it L Q
still not 100%
LQY | {
further forward
now but | still
struggle a little
bit.

Helplesses
S

Inside the
psychology

g2 NI R
really helpful at
al. And the
clinical
psychologists

HS G I

learning

anything and
we were told

KS Oy
KS
communicate

o
O

HS g I
actually getting
help from

anybody  who
was involved
with him and it

was quite a big




just came up
with really
general
statements
about how to
manage my
son@ behaviour
that, things like
putting locks on
the window o
you know it just
RARY Qi 3
RARY Qi
techniques

| found them
pretty useless
The speech anc
language

therapists

O2dzt Ry QI
talking and
pretty much
said | hired a
private oneand
she said he wa:
never going to
talk and 1 think
what she meant
gla L (¢
him talking

KS Ol yQ
YR KS
that.

kind of
multidisciplinary
team that was
working  with
him already And
what they were
doing seemed ta
me to be quite
ineffective

Trying to get
somebody to
come ou from
the Local
Authority to
assess him an
give us some
help with trying
to work out
what we could
do for him and
nobody was
really that
willing to do
that.

16€



| felt like | was
chucked into &

great big
political row
dKI G L

know anything
about between
the clinical psych
the Ed Psych an|
the ABAers and
L R A rieamg
care about their
row. And | just
wanted my son
to talk and not
punch his own
head

Distrust

G Qa 1A
do think that
parents might
have had in

the back of
their minds of
going to
tribunal all
along and
GKFGQ&
GKSe@

share  what
was going on

What are we
going to have to
give this mum or|
are we going to
fight her.

But it has
massively
increased  the
overhead of our
administration
for a bit and |
Ol yQi
feeling that
some of that
comes slightly
by design
because they
R2yQf

anyone else

Even before
she saw him
she
guestioned
whether or
not any
aspect of hig
behaviour
would need
to be
managed
with
intervention.




The family
were very
guarded

The parents
are stating
that they wish
to gradually
increase the
OK A finte Qi
school
However, |
suspect that
0Kl G§Q&
be if at all very
drawnX | think
t they have no
intention  to
integrate the
child in schoal
| think they
wanted the
two days in
school in order|
that the Local
Authority pays
for the ABA
programme.

doing ABA
either.

I think have a
brief to not
provide  ABA
Um in fact the
first person who
ever assesse
my son after |
asked the ERor
a very long time
to try and see if
they would
actually provide
some input for
him, umactually
um denied
knowing what
ABAwas which |
found quite
interesting

Al FStU
been kind of
used as a way O
raising suspicior|
about

safeguarding if
can give you af
example which
you may or may

not want to use

17C



for this [laughs]
um basically
kind of making
um insinuation
that the home
based part our
provision
g2dz Ry QI
up to standard
because we
g SNByY Qi
of selecting
people who can
work at home

trying to think
through the
safeguarding

issues and hac
that been done
in a more
positive way |
think that would
have ben quite
K St LIJT dz

think not
particularly in
our case but
there has to be
some concerng
about people
who are working

outside the
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system but you
have to think
about why
people are
working outside
the system

Obscurity

oy0S &
unpicked at the
language ang
terminology iQ
more straight
forward then

Aay Qi
baffled me
gK& RAR

just say positive
reinforcement
rather than it
there was one
term that they
usedd dzi LU
remember
what it was
and | sat there
and  thought
gKe Oy
2dza G &l
instead of
coming up with
the different

language.

| think, not
0K G L
understand
the
terminology;
F3FAY
about L R
think they are
the most
accessible o
report.

As much
reading as
did before it
RARY Qi
explain  what
the
programme
was about

It would have
been harder
for me to see
the benefits of
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it. | actually
think that the
reports by
making it so
difficult.

L ¢ 2 dzf H
the language
that the ABA
therapist
used | think
it®, | think it
serves to
make actually
what are quite
simple
premises |
think they
make them
sound more
complicated
than they
really are you
know. ABA
you know
uses sort of
motivator and
rewards
teachers uses
now and next
and actually |

R2yQlu 3§
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the difference

is you know.
Tribun | Different S I was thrown| A (1 Q &
al from usual. | in at the deep| unusual to
Pressur end really and| come into a
e the work at| piece of work

that time was
tribunal work
Um. We did
meet with the
family but that
was in a
tribunal, pre-
tribunal |
suppose
situation so |
g 2dZ Ry Q
gl ayQi
kind of
intervention
stuff.

Weeks and

weeks and
weeks and
weeks of
negotiating
going back ang
forth  pulling
paper work
together

e 2 dzQNXB
contact with a
piece of work
is at a point of
a tribunal
proceedings

| think it woul
have been 4
lot more of a
positive
experience if
LOR
learning about
it out of the
context of the
tribunal
because that
has made it g
lot more
difficult | think

With the kind
of the

deadline of
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having to really
look at
everything do
you know what
I mear? t was
just crazy it
gl ayQi
pleasant
experience at
all.

| feel less | fee
more removed
from the child
S whereas |
would be doing
my
consultaton

6 2 NJ 2N
schools | fee|
like known the
child really,
really well but
whereas here
LQY NBf¢
data from other
LIS2 LX S
not my data so
Al Qa
interpreting
somebody

St asQa

or

the  tribunal
clock so was i
my piece of
work effected
by the fact
that | suddenly
had very very
even shorter
time scale
than statutory
advice or was
it effected by
the fact that
nobody wants
to go to a
tribunal really
0 SOl dza §
just
unnecessary
conflict

£ L OF
gKSUGKSN
because its
ABA work or
gKSUGKSN
because

e 2 dzQNXB
automatically
approaching
that work
differently.

Because
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interpretation
of that child so |
feel a little bit
far removed if
that makes
sense

ASD advison
teacher was
involved in
those meeting
as well Um |
would say a lot
of it was

looking at
documentation
SO going

through all of
the reports and
evidence |
suppose  the
casework that
*x had
provided and
trying to daft
together  our
response so it
was that sort of
work rather
than work with

the child or
work with the
therapist.

suddenly in a
piece of work
to understand
and unpick
why did this
family feel
that this is the
only route
open to them
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Within my role
I, I confident in
using a range o
G22ta A
ways of
working  and
working
practices that
are valid within
our Local
Authority then
and role this is
completely
new to me so
LQY d:
about it its
confidence
thing | suppose

Defence

The only
contact we get
from them is
under a
tribunal
situation and
GKFiQa
for anyone
0SOI dza S
on the defence
and their going

to be on the

OMG how did
we end up in
this  conflict
situation out
of the blue
normally you
can see these
situations

brewing a
something but
this was a

what where




defence as
well.

L 0KAYY]
tribunal  thing
definitely and
there s a lot of
talkk as well
within Lccal
Adz(i K 2 N& {
there about
you know **
now have four
tribunal
request about
aba and then
everyone else
goes on the
defence
straight away

has this come
from

L R2Yy Q
how we got to
the point of
them issuing
papers for
tribunal

before they
ever said what
it is they
wanted so we
were at a back
foot.

View
of
Experti
se

Doubt
Ability

of

TK S

{FH[¢

seem to have
the crucial skills

that ABAers had
at at the
beginning

training in
imitation  and
then mand
training and

they seemed to
sort of only have

S if he knows
he can get
something by,
having a
tantrum or um
not using his
PECS book h
will. Hs PECS
use is poor in
nursery at
home he can

use the the

Bdz( L
think outside
of the
assessment
there is any|
need
certainly for
us to have
any
involvement
of the

Educational
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techniques that
worked if the kid
could already
arfq 2 N
have autism of
RARY Qi a
learning

disability.

They are no
more experts on

this than
someone who
has read

something from
the daily mail or
a couple of
tweets online or
a some blog they
think they
remember that
RA RY QABA
and they are not
experts at all

TKSe R2Yy
enough about
aba so what
would they bring
to the party.

sentence strip|
so there is @
difference

between what
he can and

Ol yQi
with and
without the

right input you
know.

Smeone who
is kind of an
expert enough
to understand
all the
interventions

that are being
delivered to my
child and being
in a position to
kind of
coordinate that
provision  so
that that its

optimised

across the
whole thing
YR GKI
got some
common

objectives over
the whole

Psychologist
| think the
BCBA is mor
than capable
of  making
recommenda
tions.




thing. TK I
happening

It felt like it was
just a means tg
an end they
had to have Q4
EP assessmer
so it was a
means to an
end.

EP had nothing
to do with the
setting up of
the ABA
programme.

Um | mean the
only thing she
really
commented on
she felt from
the assessmen
he thinks he
would have
achieved things
anyway
developmentall
y um but | think
um | disagreeq
with  her on

that.
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Importance
of
Accreditatio
n

You can call it
ABA unless yol
have proper,
you | know |
mean you can
have an MSc i
ABA and that ig
also good |
mean. h this
country, | think
an MSc in ABA i
also good to
have

gualification and
I now some
purist would say
they should
have a BCBA ¢
well.

In his school it ig
BCBA led ani
has been BCB,
for some years
now and of
course that is
better because
they just know
their stuff better
and they have
more tools in
their  armoury

and they know

Think its
massively
important, |
think in order
to have really
good ABA
@ 2dz2Q@S
have someone
who is
appropriately
qualified in
doing that so
when you have
someone who
Aay Qi
0Kl GdQa
you can have &
really poor
programme

To be frank we
RARY Qi
trained staff to
be taken out of it
and to be
replaced  with
people who
RARY Qi
anything about
ABA so we
wanted to make
sure that there
was a
reasonable leve
of training

ItQ not ABA if @
not run by a
BCBA

Think that one
thing that gets
me quite cross
issL R2YyQ
how to say this
but it@ ABA ig
sometimes seer
as being in a wilg
west with no
standard I
actually find that
the standards

the ethics the

Interviewer:
You
mentioned a
supervisor, is
she or he a
BCBA?

Inetrviewee:
Yes,
absolutely
0Kl GdQa
important.
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when to change
programmes

and they know
wh, £t SG Q3
thatQ or You
ly2o Al
much betteQ ©

data collection
the standard of
professions
within that
profession is
superior to
other
LINE FS & a7
worked with |
like their
commitment to
the client and by
client | mean the

child. | like that
all the data is
there and

shared so you
can always sef
what the
progress is and
you can see why
people have
come to the
conclusion they
have and
because @& all
open you can
have input to it a
discussion abou
it.

Providing a
Way
forward

| went for ABA
because Icould
see it had the

Whereas the
BCBA had com
in and said

{ KS g
dropping
How(or WQQ
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tools to help my
son

Whereas the
aba offered
different
techniques and
GKIFGQa&
wanted

This is not an
easy road that
am traveling
here and the
ABAers  have
helped me

Well, ye he can
We just need to
work it out. dust
teach him
Break it down
what is furf
and | think if it
gl ayQi

programme he
g2dzZ Ry Q
made progress

Almost like
there was no
psychology in
there about
how he best
learns or any
recommendati
ons about how|
we can help
him learn um
you know we
were tapping
into that so it
was poor in
terms of the
lack of um
moving

forward.

It was more
Yhese are the
things that
would work
for my child
a2 f Si
with thatQ @
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Independen
ce

S | guesson
an individual
level it does
work but um
itQ ajust the
cost, thatQ &he
thing. With my
Local Aithority
KFEad 2y
really
expensive
programme
one to one

If their expertise
if simply to
recommend

what the local
authority want

them to
recommend
GKSyYy Gét!
using their

expertise at all,
their simply
acting as a tick
box

She was very
tricky. Se
gl ayQia |
ABA she was
but I think the
one thing that
was in my favoul
was that she wag
close to
retirement  so
aKS RAR
the fear of
getting sacked

Afriend of mine
if she started
campaigning it
would be that

ERR shold be

There are
pressures therg
about
maintaining the
independence
of the EP whilsi
working for the
Local Authority
and also being
there for the
families  and
schools 1l Q &
really difficult
position

Ye | have you
have to be
careful how
you word it
you can say he

would benefit
from a
programme

that would
involve  using
motivator and
will engage the
child S you
would have to
describe

factors within
the programme
and not just say

My personal
experience  Of
Educaional
Psychologist
working wthin
Local Athority
is that they have
a particular
agenda  which
they stick to and
its one that
based on
resources And
its one of the
reasons that |
think quite
strongly that
within  special
educational
needs that the
assessmein
function should
not be
controlled by
people who hold
the resources

| think with
Local
Authority
with
Educational
Psychologist
you will have
that um issue
that they may
be quite
conservative
in the way
that they
assess  the
child becauseg
GKIFGQ&
prerogative

¥ e 2
asking meif
in general do
Educational
Psychologist
understand
ABA | would
sayYes they
doQ 6 dzii
work for the
Local

Authority and
they are
likely to

support the
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truly
independent of
the Local
Authority. If
their paid for the
Local Athority,
then they
cannd truly
independent
They ought to sit
in sort of
independent
heart of the
world where
iKSe QNE
Otherwise it
makes a
nonsense out of
them being
independent

They should
maybe sit under
the NHS and no
under education
0SSOI dza §

where SalLTs an
he¢Qa a
SalLTs and OT
although their
commissioned

by education
iKSe8 R2|

he needs AB/
and how many|
hours a weeklt
would be but
just the
techniques that
how it would
work because
the Local
Authority

g2dzZ Ry Q
necessary like
that as they
OFyQi LI

Ye 1 KA VY
being a part of
the Local
Authority I
YSty

never been told
0K G L
recommend
ABAL Q@S
been told that |
need to get rid
of the
programme but
there is a
pressure  on
There is 4
pressure that
the Local

Local
Authority
funding
consideratio
n which is to
reject ABA

| think the
Local
Authority has
a fundirg
agenda and
ultimately
the
Educational
Psychologist
is employed
by the Loca
Authority.
They are
there to
uphold the
Local
Authority
decision
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for education so
they feel slightly,
independent
And | wonder
whether EPs
because
psychology i
really an NHS
type thing but
then | guess itg
Educational
Psychology

| have heard of
some Ed Bychs
who have put
the kids needs
above their
their, the people
who are paying
their salary

Adz(i K 2 NJ {
do ABA
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EIBI

Outcomes

A year ago |
would have
sady 2 A
load of cra®@
Seeing 3
different
model, | think
Ye, definitelyQ
and whilst the
feedback form
parents is s@
positive  and
6SQPS
understand
that.

WK G L
understand
because | think
GKSY e
looking at the
data its such
small steps you
GKAY]l &
getting
anywhere here
but when you
take a step
back and
review it after a
longer period
of time you can

see wow this

OK AdQ3
oAl

psychobabble
YR LQY
82dz R?2
think if for a
lot of people if
they see that
and then
never see itn
practice they
lose the valug

i of it.

That can
undermine
that ABA and
it has been
successful
with this little
boy.

| think | think
actually seeing
it in real life
helped me

LQY AY
at the moment
with the speech
and language
therapist

i K Sednfticed
GKFG 0K
engage
children  with
severe autism
at all and they,
need to do

something
different. And
LQ@S Kl

speech and
language whg

had input
during a
tribunal

process and he
is an actual
convert

Ye | mean | jus
think that we
when you see
the child ona
verbal
behaviour
programme

I YR Ad

enjoyable for

What | would
like to see is &

greater
understandng

of behaviour
analysis in
education
because therg
are certain
things | hearn
people say|

about it quite
shocking  ang
quite il-
informed and |
think it has a lot
to offer with a
lot of people




has gone really
well.

L KIFIRYyQ
before, before
his assessmen
but | read his
paper work and
on paper he
was non
verbal, he was
really
challenging
with his
behaviour
Very much like
a toddler Not
toilet trained,
g 2dZ Ry Q
RARY Qi ,
no eye contact
and then | met
him and |
O2dzZ Ry Q
believe it He
was speaking
his  language
was really
good he was
responding his
eye contact
was eally good

and that was all

them and the
OKAf RQa
through  play
really and you
just see it
working  and
the massive
impact you can
have its so
powerful.
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down to ABA
S Ol y(
credit for that
because he

hasQi 0 §
a0K22f
ABA.

Application | A G Qa | Think | would It comes from| You work them
you can grasp i| definitely them thinking| toohard, A (i Q
in your head | recommend G4 KIF GQ&a®| much for them

and think this ig
what ABA is
going to look
like and then
when you see it
in practice you
think OMG
0Kl GdQa
actually what it
looks like.

going to seeg
the
programme
and look at
what it
actually looks
like and tken
you can
interpret that
in the way that
makes sense
to you and in g
way that you
think  would
support
school

If the child
wants to do it
one room or
another room

if the child

intensive  and
it@ unethical
and they think
AlGQa dz
the child to
work for 40
hours a week.

it@ 30 hours &
week of
instruction and
this bares no
relationship to
the substance of
what an ABA
programme is
My son when
he is doing his
programme hasg
no concept that
he is doing work
for most of his
day HSQa L
with things that
he likes you

know, with
different
terminology but
KSQa TA

reinforcing you




wants to do it
in the kitchen
or in the ply
room or in the
front room or
on the stairs
then, you
know, that
AayQi
problem

Because the
research
adz33asSai
lot more rigid
when actually
AlG 61 &\
a2z 0SSOl
so child led af
the moment
you know

It, AGQ4&,
very fluid
actually a lot
more fluid
that what kind
of um what
the research
would

suggest

know. It bares
no resemblance
to any of our
experience

That they are
willing to put

their child
through this
gruelling

process of like
30 hours of
week of
whatever it is of
ABA or really
gruelling sitting
at the table
doing these
trials and IR
repetitive and
they have to do
things over and
over again ang
then they get
sweets at the
end and you
know, 0 K I {

what happens
KIEGQa y
works and the
vast majority of
Ye 20Y

programme IS
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incidental
teaching which
is mainly
following  the
child® pace ang
making
teachable
moments out of
it.

TKEG 1L
just for people
with autism and
not just for
younger
children

Fnd out more
about it ard
there is so much
in there and i
not just for
children  with
special needs
tQ about
managing

behaviour in the
classroom ItQ
everything even
managing  our
own behaviour
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One is that they
are doing ABA
already  Well,
you might think
that you can use
the terminology
2F A
never seen it
And the other is
GKEG 1o
work for
everybody
anyway or it
R2SayQi
all children

We were really
cautious about it
at first because
AGQa 20
you research it
or read about it
widely you see
jdzA S X

Lovaas
Legacy

Lovaas AB/
has got a very
bad press and
you know and
| remember

watching
videos of
Lovaastwenty

years ago an(

TKS e ;
believe all the
myths about
normalising and
ye | man a lot of
them are still
stuck in the
Lovaas and the

6SQNB o
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LQY E:
making  the
child do that
for like 10
hours a day t
might  have
had some
therapeutic
intervention
at the end but
honestly, I
R2y Qi
was the right
way to go
about
teaching I
R2y Qi
children
looked happy|
it looked
miserable it
looked boring
Ten hours of
that a day
whereas what
| saw was
really well
structured
engaging play
session

behind in our
understanding
of it and they
think that us
parents are
trying to
normalise and
drill our kids so
they look nice in
the Ritz for
lunch
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Specialism

Ye I think it isl
0KAY]
used with a
whole range
of other
strategies L Q
not actually
convinced
how different
gKSGKSN
0 SOl dza §
me trying to
think of it in a
way that
schools would
understand
but actually
not seeing it
SO massively
different to, to
a lot of other
ways of
working with
young people

ME&6S A
lack of
knowledge

about ABA but
L R2y Qi
being that
different from

really good

If you do ABA
by R ;
understand it
properly,  you
know, you think
Al Qa 2dz
and punishment
and so some EF
are now
claiming | think,
more knowledge
of ABA than they
should and
0Kl GQa. f

Understand that
Al Qa Y i
about table top
DTT its aboui
other things I ¢
not just about
sweet rewards
that it has a
technology that
is very varied

dinical
psychologist jusi
RARY Qi
know aboutABA
at all and like she
was quite she

was lookng

| think it partly
the unknown |
think, as | said
to you before
there is a lot of
misinformation
what is going
2y L
know, L o]
explain it. The
only thingl can
say about it is
that a lot of it
seems  quite
misinformed
and as a lay
person looking
in on it I just
R2Yy Qi
understand it

Y2 dzZQNB Y]
on the same
page about what
A Aa
discussing
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certainly the
child 1 saw
really  good
play based
learning you
know. Yes
@ 2dzQ@S
be able ©
analyse what
the child
KFayQi,
what would be
the immediate
next  steps
what kind of
things is the
child is
interested in
how can we
get the child to
engage in
those

activities how
can we use
rewards to get
them so they

can do this
they can get
that. it

teaches them
now and next
you know in

ABA

down her nose
at it like | do all
that already

Some Loca
Authorities EB
that are claiming
they can run
ABA
programmes
and actually,
taking over the
ABA
programmes for|
the borough and
your  thinking
Hang on &
minute, am |
right in thinking
& 2 dzQ ZSalfi
a side of A4 in ¢
three year
undergraduate
course on ABA
I YR e
setting yourself
up to be a BCBA
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Presu
mption
S

LA

Commitmen

t
Provision

to

They have they
all have investec
interest in shoe
horning your kid
into their
existing

provision which
is already
costing

TKEGQa&

was told If their
looking for the
Local Athority,
then really their
only going to

recommend

Not involved &
all um really

justifying  the
Local Athority
services

It&@ almost like
trying to put

square pegs intg
square  holes
There are

particular

provisiors which
are made for
particular

diagnosis  um
and its kind if
this is the
provision that
we have madeg
for this and if
your child

R2SayQi

What the
Local
Authority
decides to
put in the
Educational
Health Care
Pan and
GKI Q&
necessarily
reflect what
the child
needs

19¢€



what the loal
want them to
recommend not
what the kid
needs

Because B not
already in their
offering and
then their being
protective of

their local
offering as
eclectic

You almost feel
with them its
protecting their
own backs They
see ABA as thi
competition sat
of thing because
iKS@ Q@S

same thing
going on they|
seem to see AB/
as the enemy.

They could see
the ABAers
were going to
eat their lunch

so there is a

this, which my

OKAfR R
to any of them
it@ kind of well
dzy GKI
$SQ@S 3j
or leave it.

| think there is a
bit of a kind of
professional turf
war about it and
| think a lot of it
comes down to
there has been &
massive
investment in
eclectic
education
professionally
and basically i
this is called in a
a particular
approach it calls
into question lot
of that provision
that has already
been made

It Qa I kin®R
of competition
to the eclectic

Y2RSt




competition

there. ¥ & 2
an OT and ofter|
your work is
coming from
autism now a
days and it
aK2dzZ Ry ¢

provided in
special schogl
which, if 1 may
add, for my son
was completely
useless.

We had support
from the BCBA
who was kind of
trying to make
recommendatio
ns that my son
should be able
to access thig
particular
provision  and
that was in
direct
competition
with the people
who we were
now expectedo
work with here
in the Local

Authority.

Prejudice There has| She was saying OK 2 2 € The most| There is alsg
been an| to me that ** | do it because interesting one|l a perception
assumption | O2 dzf depe@| A G Q& & S|is this thing is | that the
from the | mainstream YR (K § raising its | parent  are
parents that| Essentially what| do ABA Ii Q & almost like| actually too
the ABA will she was sayin¢ special schogl| raising demanding
be rejected| was he was tog so the role| safeguarding when it
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out of hand or

even using
ABA
approaches
would be

rejected and
that
assumption is
left us with all
sort of
situations that
are conflictual
which has
harmed well
in the sense
that the
situation has
resulted in
conflict from
the outset
rather than us
working
together |
think.

severe he was
unable to learn
az g KI G
point of sending
him to
mainstream

WhR2Yy Qi
ABA A G Qf f
your kid into a
robot. It will
destroy your
family life Y2 dz(
probably end up
divorced
because of the
stress it will

place 10 Qa
cruel. 10 Qa
intense It

makes the child
not have a
childhoodp Q

Yes they were
prejudice too

Whereas a lot of
Mums decided
that the Local
Authority EP is
just totally

biased Is only

there is very
much to show
school how

effective that
can be.

issues aboul
parents baseg
on the fact that
maybe they
have deluded
sort of about
how much
GKSe QNB

achieve

D2y Qi
maintaining the
ridiculous
L2 aAGA2)
too American or
Al R2Sa
in the UK

comes to
their children
and the
Educational
Psychologist
go in with
quite a
cyrical
approach
They want a
high
provision all
the time and
their  child
might not
necessarily
actually need
it.




ever going to
recommend
what the Local
Authority want
to provide

I think your
generation  of
EPs coming
through are
more helpful but
the last
generation  of
EPs some of
them are so rigid
they will never
open their
minds to ABA
absolutely not
And they will
find a hundred
reports that will
tell you ABA i
cruel and
horrible and you
know all this
stuff and you
end up fighting
on the back foat

Relatio | Lack off WS Q@S | think had a D2y Qi |
nship | Communica| saying Where | bit of a she
tion are his IER personality understood
S@PSy A F|clash between or if she
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home
programme he
still should

have an IEF
where yas are
agreeing

targets on it
which link in
with the
statement and
these targets
need to be
reviewed next
time and to be
fair, she has
now got it She
is now writing
an |[EP wherea|

traditionally
nothing  was
coming

through at all

the ABA
therapists and
the school
staff and it
g | 4,y Ghay
5 SNBY Q
coming in
tK S @ R
come in and
sayP YR 4
doing this
particular
programme
5SQR f 3
e 2 dzQR P
was all sort of
the ABA
therapist
coming in and
just doing
what they
wanted
without
having a
conversation
with school.

L 0 Qain thyisg
Ol as A
about the
parents saying
we want

something

understood
and was
rejecting of it
L R2YyQ
but despite
thatt A 0 &
recommende
d or even
accepted
S¢S R
really discusg
it with me
really. | feel
that the
second
Educational
Psychologist
that we had
and
understandin
g of ABA
Knew that it
was a
provision or it
was an
intervention
that was
viable for
children who
has ASD o
that
description.
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and the Loca
Authority said
HoQXE (i Q&

miscommunic
ation.

We knew the
child wWas
originally
going in um in
nursery and
then the child
suddenly
decided to do
change that
and do play
therapy at
home and it
gl ayQi
clear what
they were
doing

Just not being
upfront and
that was
makes it very
difficult  for
everybody If
8 2 dz tRel
the Local
Authority

what they
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want, if you
R2Yy Qi
the advice to
the Local
Authority.

At the end of
the day A G Q
about kind of
getting  the
child to make
progress  sd
somebody |
R2y Qi
closed off

Conflict

| suppose
fitting in with
the programme
which is hard
$KSYy 4S5
have that level
of
understanding
of a
programme
it can muddy |
think, it
muddies it has
muddied the
water a little bit
because we

might have an

| can see somg
conflicts  of
not conflicts of
interest, i K |
the wrong
word, conflicts
of priorities

S the
relationship is
always going tg
be a little bit
difficult just for
that reason
GKSe

agree that he
should  have
this provision
They 2y
agree that he
needs it they
R2y Qi
it works.
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opinion about
something but

Al R 3
necessarily fit
in  with the
ethos of the
ABA or the
programme

then itQ itQ|
been a bit of al
R2y ®Ow. |

Visibility

His programme
just runs really]
smoothly and
g S K|
really had a lot
of involvement
with him. Um
other than his
annual review,
was held a
couple of
months ago
and that was
really positive
Parents came
here had the
annual review,
and everything
was great

LQY y2I(
any input into
the ABA
programme
itself.

Within the
home setting
0KFGQa
the ABA
therapist and
the team
around the
child and that
LQY 2yf{

to hear what
their thinking
is, sort of
thing, does
that answer it.

L KI @Sy
EP for years.

They doQ (i
turn up to the
annual reviews
now. There is an
annual review
every year ang
in theory your
Local Atthority
would turn up to
GKSe@

bother.

She came to
the house to
um, do the
report for the
statuary
assessment fo
his Education
and Care Rn
and that was
November
2015

Totally hands
off from what
6SQOBS A

None no
nothing. ®e
did the
assessment

and that was it

The EP
had Sy Qil
input, um,
the initial
Education
psychologist
made
recommenda
tion but they
R2y Qi ,
GKSe@
have aly
engagement
as far as we
since the
Educational
Health Care
Plan has beer
put in the
place

204



The
programme
itself is set up
by the ABA
therapists and
the consultant
and the
families so |
K @Sy Qi
any input into
that.

Familiar

We knew all
the kids that
were going in
and going in tg
nursery and the
kind of doing
transition
meeting and
things so it wag
really, really
good.

WSQ@S 3
get in there at
the early stage
and build up
that
relationship
with  parents
and give them

confidence and

Just be
upfront, you
know, maybe
not and try
use your good
relationship

with the
school to
support that

20¢



make them feel
supported Um

FYR (GKI
GKAYy 3 {
really made an
effort to
continue to do
with the
parents
Prioriti | Protecting |[L G Q& Because they L (is@en as bit I think
es Resources | expensive are basically of an expensive funding has
approach  for only looking at| service more to do
one child to be costs and thaf Whether theyQ { with in
receiving a basically not be able to consideratio
completely independent recommend it n | guess
home anywayL R
educated full But in the end its| know.
time ABA about money
programme TKS@ gAf|It® normally
YR ¥ about, they | about funding
where the fear R2y QG ofland how can

comes from
Because that
equates to X

amount of
money and
with that

money we
could be

providing this
this this and

this for all these

ABA but | think
actually they
R2y Qi. LO
about money.
I Qa
money.

Because they
really are
programmed to

we get the
funding
Essentially it
comes down to
money.

Although there
are savings long
term, there are
short term

costs and the
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other children
SO | can
understand.

Which isdo we
think is going to
give us valug
for money but
also deliver @
programme
that is going to
benefit the
child and the
familyk Q

say no to ABA
because of cost

Two, because
itQ @ot in their

offering, itQ
going to costs
them extra

Uearly there is a
conflict because
if they, if you go
out and say that
every kid you
ever come
across needs
ABA you could
bankrupt  the
Local Aithority.

You aught, your
legal duty ought
to be to meet
the kids needs
but there is a
conflict because
if every kid
needs ABA and i
costs 40 grand
S | can see the
problem but
GKI Q&

getting it

authority are
really short
term focused
because of
budget cuts sg
AlQa @S
get them to do
that and see

whether it
would work
long term

Ye its
absolutely
down to
money. My
Principal Edg
Psych said tg
me where |
work WA T

was free no
one would have
no issue with
and | though
Ye, | can see
thatQ




imbedded in the
state has to be

the future.
Developing | Ye now, | do. If | It@ very much N2 & K But home TH G Qa
Skills @ 2 dzQR it@ a child led| fourteen, K S {based is hai have to say
KI NR T2|programme ||&AE ¥F 2 2 {cutting We had about ABA
it, because weg mean there| twelve and a hall to have three its
are technically| are things that| stone i he was| people to hold transformed
working for the| you want a| still hitting me | | him down for a its life
Local Authority| child to do but| would be in reall haircut and it essentially

a2 LQ@S
Local Athority
hat on and |

think this child
has made sc
small progress
$SQOS L
this money and
iKS& Q@S
this much
progress but
when you meet

with the
parents  and
0KS& QNS

they can now
tolerate having
their hair
brushed, we

can now brush

if he makes g
NB lj dzS &
all like | said
earlier, 4 S Q
all so pleasec

i KI G

made a
request and
making and

showing some
communicativ
e intent we all
follow that,

you know

trouble and he
would be a
statistic  going
into residential
care and now
the ABAers
have giving me
tools that | can
use so he car
manage his owr
behaviour

LQ@S EE
under
instructional
control  which
some people
would think is a
very

unfashionable

was traumatic
for him, it was
traumatic  for
him I YR &
worked on that
now for two
months and he
will sit in his
chair and have
his hair cut and
AdQa I
the moment
not in the

hairdressers

but still and
KSQa al
watching TV
having it done
tA1S A

most  normal
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their teeth and
you think that is

such an
amazing stef
for them

functioning as a
family and to
them  having
more

independence

thing to say but
then they need
to come and live
with my what
LQY ftAQ
because if you
have a severely
autistic son who
has severe
learning

disabilities who
is aggressive
there is no time
with pandering
around with nice
words, you just
have to have

him under
instructional
control.

My point has
been he can
learn and
actually, we got
his  behaviour
under  control
and he is not
going tohisclass
and stuff and
KSQa y2i
make noise

thing
world.

in

the




Evidence
based
Practices

Found was
driven by the
ABA consultani
and the data
rather than it
being like a
meaningful
$Sioa i
the childQsort
of stuff.

| did often
think

sometimes we
should be

more explicit

about the
psychology |
think

sometimes we
forget why we
are doing
things

L R2yQi
ABA and yet it
seems to be

working SO
there is a real
antithesis

towards Ed

Psychfrom a lot
of parents you
know. Parents in
general but also
parents  doing
ABA in
particular.

To see it then
dismissed by
people who
clam to be
professional in
this case ang
could see it
methodological
and anecdotal
was really quite
odd.

OT - LQY
really a fan |

thought it was

When |
presented the
data and the
information

from our BCBA
about why we
needed the

programme
they had no
ground to

contend that all
because the
assessment
was so poar

Your faced with
really in depth
data and a
person that
knows your
child inside out
YR &2 dz
got, you know
anhour to see &
child G KSy
very clinical
Aay.Ql A

L R2Yy Qf
where these
ideas are coming
from. | cannot
see these irany
scientific
literature | have
read. This is
making me fee
@2dz R2Y
understand
what this
method is and
GKIF G Ol
good for the
relations either
can it?
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voodog | mean
having him
rolling around
on a yoga ba
YR i
supposed to
help his autisrfa
TKSNBQa
science behing
that. | mean
come on

now. they have
OTs at ** school
and | can see
their value
TK S & QNByg
him shape his
handwriting and
doing what
iKS& QNB
supposed to do
which is
occupationa
therapy. At the
moment, L Q
asked them to
help me teach
him to use a
knife to cut
meat, stuff like
that, yes but all
the nonsense

about
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proprioceptive
and rolling
around on a
yoga ball the
stuff with no
science no
thank you

Responsibili
ty

F KSQa

little room
with the ABA
0SSOI dza §
kind of loud
and exciting
AGQa 3
be, KSQ&

going to be in
the school and
in the routine

L R2yQ
how much it
can work
within the
classroom
setting
because itis s(
loud and
disruptive |
Sty Qf
within the
classroom

how you can

The way the
school are set uy
are to integrate
ABA
programmes
into them
because they
have a fairly
gKIGQa i
a kind of set of
structure to
them to
maintain the
rigorous fidelity
as to how the
programme s
run. So | gues
another  thing
that, 1 guessit@
more of a policy
level than an
individual level
but is sort of to
think about

Well, if we did
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be charging
around with a
parachute

over your
head. Basically
the impact on
the other
learners  sQ
0Kl GdQa
of thing.

But within a
schoo|
because thereg
are other
people using
those areas
there are
different
restrictions
oyS KA
al e Aa
different
restrictions in
a school
environment
not just about
expectations
odzi Al
about
timetables
you know

playtimes um

want to go down
the route taking
this intervention

into the
mainstream
system and

recognising the
differences hat
there are with
individuals

within their own
programmes) ®

It just feels like
tg2y Qi 1
into the model
that we have for
schooling
including
nursery school if
LQY K2nd
how you get to
the point to
when it will L Q
not sure i
going to take
some thinking
about

L ¢62yQi
the reasons why
he was going fo

um half time to a

21
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shack times
you know
there are
often  quite
rigid routines
so often the
priorities  for
school is to getl
children into
the routine of
the school day
whereas
perhaps one
of the main
priorities  or
the ABA
therapist  will
be to develop
the
communicatio
n.

They are
working with
the key thing
is getting him
to initiate
interactions

and make
requests and
of course in
the ABA

programme

special schoo
nursery and half
an aba
programme and
never the two
shall meet.
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any time he
makes a
NB Ij dzS &
kind of
followed
because every
02R&Qa
KSQa

the request
YR LQY
thinking what
happens if he
makes the
request at
carpet time

then the
school priority
might be for
the child to
learn two
letters.

| can see
potential

conflict  with
two different
kinds of
systems might
not gel

Curren
t Role
of EP

Gatekeeper

When | started
ABA the EP was
the absolute

gatekeeper ano

It felt more like
it was just a
means to an
end. They had

Guess at the
moment, if | talk
about what the
role is at the

My

understandin
g is that none
of the Local

21¢



key person whal
|  needed to
persuade

She wrote a
report  which
sort of
grudgingly saic
wSiQa 13
go with ABA in
mainstreanfbut
RARY QiU |
then everything
was fine
because she sai
it. | got it and fi
she said no
would have had
to go to tribunal
hired an
independent Ed
Psych

But in general
they are seen a¢
a gatekeeper
and ABA
prevention

officers in my
mum world

L R2yQl

know what the

to have an EH
assessment.

We had to have
Ed Rych input
az UKLl G
she came out to
do the report
for that, so
0K GQ&
it, she not she
RARY Qi
any input into
the
programme

moment, itQ
really providing
um, ¢S QNS
contact with an
EP who provides

funding for us
for his
programme

It@ more kind of
a gatekeeper of
resources role

Authorities

expect that
the EP to
have a lot of
engagement
with parents
apart from
the initial
assessment

Ok alright so
to assess the
child to see
what the
OKAft RQ
are, what
they would
benefit from
to be able to
assess
whether
what they are
getting is
appropriate
for their
needs and to
make
recommenda
tions.

At this time
the

Educational

21¢


































































